AN ANALYSIS OF DIRECTIVE SPEECH ACT USED BY LECTURER IN 

TRANSLATION CLASS AT THE SEVENTH SEMESTER ENGLISH 

LANGUAGE EDUCATION STATE ISLAMIC INSTITUTE OF 

SURAKARTA IN ACADEMIC YEAR OF 2018/2019 by WAHYUNI, RETNO TRI & Dra.Hj., Woro Retnaningsih, M.Pd.
AN ANALYSIS OF DIRECTIVE SPEECH ACT USED BY LECTURER IN 
TRANSLATION CLASS AT THE SEVENTH SEMESTER ENGLISH 
LANGUAGE EDUCATION STATE ISLAMIC INSTITUTE OF 
SURAKARTA IN ACADEMIC YEAR OF 2018/2019 
 
 
THESIS 
Submitted as a Partial Requirements 
for the Undergraduate Degree in English Language Education 
 
 
 
 
 
 
 
 
Written By: 
RETNO TRI WAHYUNI 
SRN 15.32.2.1.170 
 
 
ENGLISH LANGUAGE EDUCATION 
CULTURES AND LANGUAGES FACULTY 
THE STATE ISLAMIC INSTITUTE OF SURAKARTA 
2019 
ii 
 
 
 
 
 
 
iii 
 
 
 
 
 
 
iv 
 
DEDICATION 
 
This thesis is dedicated to: 
1. My beloved parents (Mr. Komari and Mrs. Mineng Sudarto) 
2. My beloved sisters (Nugrawati and Nugraningsih) 
3. My beloved friends 
4. My almamater IAIN Surakarta 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
v 
 
MOTTO 
 
“Surely with hardship there is ease. So when you have finished  (your 
occupation), keep working hard (for the others)’’ 
(QS. Al Insyirah: 6-7) 
 
“Man Jadda Wa Jadda” 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
vi 
 
 
 
 
 
 
vii 
 
ACKNOWLEDGEMENT 
 
 
Firstly, thank to ALLAH, who has given mercy and blessing to the researcher in 
finishing her thesis as a partial requirement for getting the Undergraduate Degree 
in English Language Education. The researcher finally completed this thesis 
entitled An Analysis of Directive Speech Act Used by Lecturer in Translation 
Class at The Seventh Semester English Language Education State Islamic 
Institute of Surakarta in Academic Year 2018/2019.  However, the researcher 
is sure that this thesis would not be completed without the helps, supports, and 
suggestions from several sides. Thus, the researcher would like to express her 
deepest thanks to all of those who had helped, supported, and suggested her 
during the process of writing this thesis. This goes to: 
 
1. Prof. Dr. H. Mudofir, S.Ag., M.Pd., as the Rector of State Islamic Institute 
of Surakarta. 
2. Dr. H. Giyoto, M.Hum., as the Dean of Cultures and Language Education 
of State Islamic Institute of Surakarta. 
3. Dr. Imroatus Solikhah, M.Pd., as the Head of English Language Education 
of State Islamic Institute of Surakarta. 
4. Dr. Hj. Woro Retnaningsih, M.Pd as the advisor. Thanks for the guidance, 
precious advices, and motivation for the researcher. 
5. All of the lecturers of English Language Education of State Islamic 
Institute of Surakarta who have given their knowledge and experience. 
6. Ikke Dewi Pratama, S.S., M.Hum., Lilik Istiqomah, M.Hum., and M. 
Romdoni Prakoso, M.Pd as the translation lecturers of English Language 
Education who always kindly help the researcher in conducting this 
research. 
7. The last, thank you very much for everyone who loves me and whom I 
love that I can not mention all of them here. Thanks for everything.  
 
viii 
 
Finally, the researcher realizes that this thesis is far from being perfect. Therefore, 
any suggestion and comments for this thesis would be highly accepted. Hopefully, 
this thesis could give contribution for further research. 
 
 
Surakarta, August     2019 
The Researcher 
 
 
 Retno Tri Wahyuni 
ix 
 
TABLE OF CONTENT 
 
COVER ................................................................................................................................  i 
ADVISOR SHEET............................................................................................................... ii 
RATIFICATION................................................................................................................. iii 
DEDICATION..................................................................................................................... iv 
MOTTO...............................................................................................................................  v 
PRONOUNCEMENT......................................................................................................... vi 
ACKNOWLEDGEMENT................................................................................................. vii 
ABSTRACT........................................................................................................................ ix 
TABLE OF CONTENT..................................................................................................... x 
LIST OF TABLE............................................................................................................... xiii 
LIST OF APPENDIX.......................................................................................................  xix 
CHAPTER I: INTRODUCTION 
 A. Background of the Study ................................................................................... 1  
 B. Identification of the Problems ........................................................................... 8 
 C. Limitation of The Study .................................................................................... 8  
 D. The Problem Statement ....................................................................................  9 
 E. Objective of The Study.......................................................................... .......... 10  
 F. Benefit of The Study ......................................................................................... 10  
 G. Definition of The Key Terms .......................................................................... 12 
x 
 
CHAPTER II: LITERATURE REVIEW 
 A. Pragmatic ............................................................................................ ..........15  
      1. Definition of Pragmatics............................................................................ 15 
      2. Scope of Pragmatic................................................................. .................. 16 
 B. Speech Act ........................................................................... ........................ 18 
 
     1. The Definition of Speech Act .................................................................... 18 
     2. Component and Function of Speech Act.................................................... 20 
     3. The Kind of Speech Act............................................................................. 22 
C. Classification of Speech Acts .......................................................... ...........  24 
 
D. Directive Speech Acts .......................................................... ....................... 30 
 
     1. Definition of Directive Speech Acts ........................................................  30  
                2. The Classification of Directive Speech Act .............................................  32  
 E. Context .......................................................... .............................................  36 
 
 F. Translation Class.................................................................................... ... .  39 
 G. Preferred and Dispreferred Responses.......................................................... 41 
  
 H. Previous Study.............................................................................................. 44 
CHAPTER III: RESEARCH METHODLOGY 
 
 A. Research Design........................................................................................  50 
xi 
 
 B. Setting of Research .................................................................................. 51 
     1. Place of The Research .......................................................................... 51  
     2. Time of The Research .......................................................................... 51  
 C. Subject of The Research .......................................................................... 52  
 D. Technique of Collecting Data.................................................................. 53 
 
 E. Technique of Analyzing Data .................................................................. 54  
 F. Trustworthiness of The Data..................................................................... 57  
 
CHAPTER IV: RESEARCH FINDING AND DISCUSSION 
 
 A. Research Finding..................................................................................... 59  
 B. Discussion .............................................................................................. 170 
CHAPTER V: CONCLUSION AND SUGGESTION 
 
 A. Conclusion.............................................................................................. 174 
 B. Suggestion .................................................................................. ..........  175 
BIBLIOGRAPHY.................................................................................................. 177 
 
 
APPENDICES........................................................................................................ 180 
xii 
 
ABSTRACT 
 
Retno Tri Wahyuni. 2019. An Analysis of Directive Speech Act Used by Lecturer in Translation 
Class at The Seventh Semester English Language Education State Islamic Institute of Surakarta in 
Academic Year 2018/2019. Thesis. English Language Education, Cultures and Language Faculty, 
The State Islamic Institute of Surakarta.  
Advisor  : Dr. Hj. Woro Retnaningsih, M.Pd. 
Key words : Directive Speech Acts, Pragmatic, English Teaching. 
 
The objectives of this research are 1) To identity the type of directive speech act used by 
the lecturer in translation class of English Language Education of State Islamic Institute of 
Surakarta in Academic Year 2018/2019. 2) To identify the sudents’ preferred and dispreferred 
response to the directive speech act used by lecturer in translation class of English Language 
Education of State Islamic Institute of Surakarta in Academic Year 2018/2019. 
 
This research was designed as a descriptive qualitative research. The subjects of this 
research were three translation lecturers and the students at the seventh semester of translation 
class in IAIN Surakarta in the academic year 2018/2019. The data of this research were all 
utterances spoken by three translation lecturers containing directive speech acts and the students’ 
responses to the directive speech acts. The research instrument was the researcher himself. The 
researcher obtained the data by means of note-taking technique. Recording the Translation 
teaching and learning process in the class using video camera and video recorder, transcribing the 
data into the written form by the lecturers, listening the recording again to check the accuracy of 
the data, selecting the data from the recording which are in accor with the objectives of the study, 
recording the data into the data sheets, and finally the data were classified according to Yule’s 
classification of directive speech acts and Levinson’s classification of students’ responses. In the 
data analysis the researcher applied interactive qualitative method by Miles and Huberman (1994) 
and pragmatic identity method by Sudaryanto (1993). Additionally, the researcher applied coding 
system. In this research, there were two validity principles applied by the researcher. They were 
credibility and dependability. To test the credibility the researcher applied investigator 
triangulation. Meanwhile, to obtain the dependability the researcher gave the detail explanations 
on the data. 
 
The result of this research showed that from 265 lecturer’s directive utterances, 92 
utterances from lecturer 1, 112 utterances from the lecturer 2, 61 utterances from lecturer 3. 193 of 
them were identified as command , 23 as request, 20 as suggestion, 4 as invitation and 25 as 
warning. The second is the students’ responses, 213 of them were identified as preferred 
responses, and 32 as dispreferred responses. It can be concluded that 1) Lecturers of Translation 
Class at the seventh semester in IAIN Surakarta used five from five types of directive speech acts 
based on Yule’s theory, namely command, request, suggestion, invite, and warning. Command 
dominated the use of directive speech acts with 193 uterances. The translation lecturers at the 
sevent semester in IAIN Surakarta often used command utterances to ask their students to do 
something and the context was teaching process in the classroom, it means that the translation 
lecturers like used command utterances when they asked their students doing something in 
learning process. 2) The students used two types of students’ responses based on the way to 
convey based on Levinson’s theory, namely preferred and dispreferred responses. The researcher 
has suggestion for coming research to analyze types of students’ responses deeper than this 
research. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of The Study 
Language works wonders. We do a lot of things with a language, 
we express our emotions, share our experiences, we bring together people 
of different nations. Language as a tool to do communication. Effective 
communication can be done only by the help of language. To define 
language, it is a combination of words to communicate ideas in a 
meaningful way. By changing the word in order in a sentence, one can 
change its meaning, and even make it meaningless (Berglind, 2016: 15). 
Communication is the key point in the social activities, especially 
in the teaching learning process or lecturing process (Rachmawati, 2012: 
1). Language as a means of communication is very important for human 
being to understand the other's mind. By using language, people can 
formulate their intentions, express their feelings, thought, and cooperate to 
other people. Every human being can talk, even though he is deaf and 
using body language just as we take it for granted that he can eat, sleep or 
work (Husdon, 1996: 15).  
In lecturing process, communication between the lecturer and the 
students also regarded as the important element to perform an effective 
learning. The purpose of communication and interaction in the teaching 
and learning process is to reach the goal of good teaching and learning in 
order the students can understand the material easily. In communicating 
111
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with the students, the lecturers will produce some utterances in order to 
convey the materials through their speech. Understanding the implicit 
message inside the utterances need an extra knowledge. Pragmatics is the 
most common way to analyze the utterances made by the speaker, since 
pragmatics addresses expression at the level of utterances. 
Pragmatics is concerned with the study of meaning as 
communicated by the speaker and interpreted by the hearer (Yule, 1996: 
3). Pragmatics has several approaches one of them is speech act. 
Pragmatic defines speech acts as the basic units of language are central to 
effective communication since they allow people to perform a wide range 
of functions such as apologizing, thanking, commanding, requesting, and 
the like. Such phenomenon of speech acts happen everywhere, not to 
mention in the classroom setting. It is evident that the teaching and 
learning process involves a lot of interactions where lecturer and students 
produce a number of utterances especially during language class. 
Speech act is interesting to be analyzed since it is an act that a 
speaker performs when making an utterance, so that the hearer needs to 
interpret the meaning of the utterance. Speech act is an action performed 
via utterence that commonly given some labels such as apology, 
complaint, compliment, invitation, promise, or request (Yule, 1996: 47). 
The use of speech acts determines how the teaching and learning process 
will happen. Based on Searles statement (1979), speech acts are classified 
into five types, they are assertives, directives, commisives, expressives, 
and declaratives. In this research, the researcher is interesting to analyze 
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the directives one, therefore, the object of this research is directives speech 
acts. Searle (1969) stated that directives is a speech act which is frequently 
used in the classroom interaction. Directives are performed by the speaker 
to get the hearer to do something. In fact, the teacher often use directive 
speech acts to make the hearer (students) to do something according to 
what he/ she has said. The classification of directive are ask, order, 
command, request, beg, plead, pray, entreat, and also invite, permit, and 
advise (Searle, 2005). 
Since directives speech act is commonly used in the teaching and 
learning process, the researcher did research in English Education 
Department of Islamic Institute of Surakarta. Islamic Institute of Surakarta 
is located in Surakarta is one of the Islamic State Institutel in Surakarta 
which has a great progress and profesional educators. There are many 
subject in the school, including English Language Education. Based on the 
observation, State Islamic Institute of Surakarta has a translation subject as 
one of the lecture. In thetranslation class, there is a utterance used by 
translation lecturer one which the data conducted when the researcher 
observed in the first meeting on October,      2018. The examples of 
directive speech act spoken by the lecturer in the classroom is as follow: 
Lecturer: Do it with your group! 
The above utterance was spoken by the translation lecturer to the 
students in the classroom. It happened in the classroom during the 
translation class, in the afternoon. The participants are the translation 
lecturer and students of translation class. The utterance happened before 
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the lecturer explain the tasks for the students. Thus, the utterance is 
interpreted as a command to the students. Then, the students did 
responses by making a group after they listened to the lecturer’s 
utterance, the response from the students included as prefrerred response. 
The speech act is categorized as directive acts as command in 
which an action or state of mind brought about by, or as a consequence 
of, saying something. But, when the lecturers produce some utterances, 
the students usually have misunderstanding or misinterpreting about the 
utterances. Moreover, some utterances that are delivered by lecturer need 
agreement and disagreement response yet every hearer commonly 
delivers this response in different ways. Agreement and disagreement 
response is called as preference organization in which it consists of 
preferred and dispreferred response (Sidnell, 2010). Also, some  students 
sometimes face trouble of  understanding the point of  lecturer’s 
utterance and they just realize this trouble.  When they have delivered 
response, thus they need to repair their response. Repairing the response 
because of facing trouble of understanding the point of speaker’s 
utterance is defined by Sidnell (2010) as repair or repairing mechanism. 
This repair is needed to get correct and relevant response of speaker’s 
utterance. 
Furthermore, the basic minimal organization in conversation 
between the lecturer and the students including turn-taking, sequence of 
talk or adjacency pair, preference organization, and  repair cannot be 
separated because each has its own important role to conversation. It is 
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supported by Schegloff (in Sidnell 2010) who stated that the basic 
minimal sequence organization in conversation  relate and complete each 
other. 
Previously, it was also examined about speech act on english 
learning process at SMP Al-Islam Surakarta in 2015. This research focus 
on illocutionary speeach act occur in the english learning process by the 
english teachers of SMP Al-Islam Surakarta. Here, the researcher 
described the types of illocutionary speech act performed in the english 
learning process by the english teachers of SMP Al-Islam Surakarta. In 
conclusion, the dominant use of directive acts implies that the teachers 
dominant the conversation. 
Ririn Dyah Eka Savitri also also research about Teacher’s Directive 
Speech Acts in English Teaching Learning Process at SMP Al Islam 1 
Surakarta in 2016. This research is dealing with the study of directive 
speech act spoken by the teacher and students of english teaching 
learning process at SMP Al Islam 1 Surakarta in 2016. 
The next previous study of the International Journal of Education  
Vol. 10 No. 1, August 2017, pp. 73-81  conducted by Sri Meiweni Basra 
and Luthfiyatun Thoyyibah (Indonesia University of Education) titled A 
speech act analysis of teacher talk in an EFL clasroom. The research 
focus on types of speech acts. The result of her research show that there 
were four kinds of speech acts performed by the teachers namely 
representative, directives, expressive, and commissives. four 
classifications of speech acts are found from the data (teacher talk). 
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The next previous study of this research comes from an 
International Journal on Studies in English Language Literature Volume. 
2, Issue 5, May 2014, pp 1-10 conducted by Niveen Mohammad Zayed 
entitled Jordanian’s EFL teachers’ and students’ practice of speech act in 
classroom. The findings of her research showed revealed that EFL 
teachers and students had no proper practice of any of the speech acts 
although the teachers practiced the speech acts of greeting, request, and 
thanking better than the speech acts of apology andcompliment, and the 
students practiced the speech act of greeting better than the other speech 
acts. The next related study is a thesis conducted by Kamalatul Hafidzoh 
entitled preferred and dispreferred responses in ant-man” movie. In this 
research, the researcher describe the preferred and preferred responses 
are used in ant-mant movie. This research is dealing with the study of 
types responses spoken by the character in ant-man movie.  
To make this study more specific, the study deal with the analysis 
of directive speech act used by lecturer in translation class and  preferred 
and dispreferred  students’ responses. Preferred and dispreferred 
responses are significant to be examined because these responses are 
related to  the sequence of conversation  between the lecturer and the 
students. It means that the sequence of  talk in teaching learning  can be 
seen through preferred and dispreferred responses. These kinds of 
responses are the key feature of adjacency pairs. 
Preferred and dispreferred responses are closely related to 
adjacency pairs, a basic unit of sequence organization. Schegloff (1995) 
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stated  “participants orientations to preference organization is a major 
source for sequence expansion of adjacency pairs”. Additionally, both 
deal with the first pair part and the second pair part in talk. Schegloff 
(2007) said that first pair parts are types of utterance which initiate some 
exchange, for example question, request, offer, invitation, announcement, 
and so on. The second pair parts are types of utterance which function as 
response to the action of prior  turn, for example answer, grant, reject, 
accept, decline, agree or disagree, acknowledge, etc (Schegloff, 2007). 
Each first pair part creates an expectation  of a particular second pair part 
which is called as preference organization that consists of preferred and 
dispreferred responses. Therefore, each first pair part has to contain 
preferred and dispreferred response as the second pair part, and the 
sequence of first pair part and second pair part focuses on contiguity of  
talk and it composes two same types of turn, such as question-answer. In 
the translation class, the using of bilingual make many misunderstanding 
between the lecturer and the students in the teaching learning process, in 
this research, the researcher analyse the misunderstaning of students from 
the speech act used by the lecturer. Because the translation lecture is one 
of important lecturer to learned. Translation process is the first thing to 
do to learn the English material (lecturing process in english education), 
the students have to understand the material first. After graduation, the 
students can become a teacher, but they have other options to become a 
translator, interpreter or dubber through the translation lecture.  
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According to the observation and analysis, the researcher decided 
to conduct the research on directives speech act spoken by the lecturer 
and the students’ preferred and dispreferred responses in the teaching and 
learning process. Therefore, this research entitled “AN ANALYSIS OF 
DIRECTIVE SPEECH ACT USED BY LECTURER IN 
TRANSLATION CLASS AT SEVENTH SEMESTER ENGLISH 
LANGUAGE EDUCATION OF STATE ISLAMIC INSTITUTE OF 
SURAKARTA  IN THE ACADEMIC YEAR OF 2018/2019” 
 
B. Identification of The Study 
Based on the background of the study, the researcher finds some problems. 
The problems are the way lecturer using language in interaction with the 
students. Sometimes, the lecturers use certain language to express their 
intention toward the students. On a certain occasion, students have 
difficulty in understanding the mean or expression of the lecturers.  
 
C. Limitation of The Study 
Since there are many of speech acts used in English, they are 
directive, expressive, declarative, commissive and representative speech 
act. Limitation of the study in this study is directive speech acts in 
teaching process used by the lecturer in the translation class of  the seventh 
semester in English Language Education of IAIN Surakarta. Here, the 
researcher focused on the types of directive speech acts. The theory of 
speech acts adopted in this study is the theory proposed by George Yule. 
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In this research the researcher limited to the directive speech acts because 
the directive speech acts is the most dominant used by lecturer during 
lecturing process. It is also the students’ preferred and dispreferred 
responses. The theory of preferred and dispreferred response adopted in 
this study is the theory proposed by Levinson. For that reason, the 
researcher limited the study in directive speech acts. The researcher would 
like to limit the scopes of the study to the following problems in order to 
avoid misunderstanding in interpreting the problems. 
 
D. The Problem Statement 
Based on the limitation of the study, the problem statements of this 
research are as follows: 
1. What are type of the directive speech act used by the lecturer in 
translation class of English Language Education of State Islamic 
Institute of Surakarta in Academic Year 2018/2019 ? 
2. What are the sudents’ preferred and dispreferred responses to the 
directive speech act used by lecturer in translation class of English 
Lnaguage Education of State Islamic Institute of Surakarta in Academic 
Year 2018/2019? 
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E. Objective of The Study 
Based on the problem statements, the research objectives are 
arranged as follows: 
1. To identity the type of directive speech act used by the lecturer in 
translation class of English Language Education of State Islamic 
Institute of Surakarta in Academic Year 2018/2019. 
2. To identify the sudents’ preferred and dispreferred responses to the 
directive speech act used by lecturer in translation class of English 
Language Education of State Islamic Institute of Surakarta in Academic 
Year 2018/2019. 
 
F. Benefit of The Study 
In order to clarify the benefit, the researcher would like to elaborate as 
follows: 
1. Theoritically 
This research is hopefully could give more understanding of 
pragmatics study, particularly speech act and conversation analysis. The 
lecturer or the reader can get further information and knowledge about 
speech act study and preferred dipreferred response in general, and the 
type of the speech act in particular. It is also hopes that these theories 
can help the reader to identify the types of speech act and preferred 
dispreferred response. Therefore, the reader will be able to identify the 
11 
 
speech act and preferred dispreferred response applied in the teaching 
and learning process. 
2. Practically 
a. For the Researcher 
Hopefully this research can give more information and 
knowledge related to speech act study, particularly directive speech 
act and about preferred and dispreferred response in the teaching and 
learning process. 
b. The Lecturer 
Hopefully this research will be help for the lecturers to 
recognize the types of the speech act in the teaching process, 
especially the types of directive speech act. They will be understand 
about the implementation of the speech acts in their teaching 
process. And then, can provide empirical data on the stage of the 
sequences of conversations. 
c. The Students 
The students will be understand about the speech act and  
helping them to recognize the types of directive speech act in the 
teaching and learning process. It is also help them to understand 
about the implementation of the speech acts in their learning 
process. And then can be the student’s assignment guideline in 
designing conversations using preferred and dispreferred and 
designing systematic and relevant sequence of conversations. For 
example in speaking class and english drama class. Designing 
12 
 
conversations using preferred and dispreferred responses make the 
flows of conversations smooth.   
 
G. Definition of Key Terms 
1. Teaching 
Teaching is to show somebody how to do something so that they 
will be able to do it themselves or to give somebody information about 
particular subject, to help somebody learn something Hornby (1995: 
1225). 
2. Learning 
Learning is the process by which an activity originates or 
changed through training procedure. Therefore, it can be concluded that 
learning is a process whereby knowledge is created through the 
transformation of experience. The interaction of the experience and 
environment takes a role in developing the content of learning and 
instruction (Hilgard, 2001: 25). 
3. Speech Acts 
Speech acts is the theory that analyzes the effect of an utterance 
in the relationship between the speaker and the listener’s behavior. 
There are three kinds of speech acts according to J.L Austin; 
locutionary acts, illocutionary acts, and perlocutionary acts. For short, 
in uttering a sentence, a speaker produces a locutionary acts or the 
saying; his cat in producing the utterance called illocutionary acts, and 
the effect of his saying toward the hearer called perlocutionary acts. 
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These are the simple understanding of the difference of speech acts. 
(Austen, 1962: 110-111). 
4. Directive Speech Act 
Directive speech act is kind of illocutionary act which has purpose 
on getting someone to do something. Mey (1993: 164) defines directive 
as an effort of the speaker to get the hearer to do something, or to direct 
the hearer towards some goal. Directive, here, known as a direction 
which performed in imperative (usually) to change the hopefully things 
to be happened as the speaker’s wishes. 
Teaching is to show somebody how to do something so that they 
will be able to do it themselves or to give somebody information about 
particular subject, Learning is the process by which an activity 
originates or changed through training procedure. In both activity, there 
is a communication especiallly between lecturer and students. The goal 
of the communication is when the messages can delivered well, and 
give the feedbacks from the receiver to sender. In communication, there 
are many utterances that speak out by the sender, some of the utterances 
called by speech act, and in the learning process the directive speech act 
is most dominant in teaching learning process. 
5. Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. For example, accepting invitation and granting request. 
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6. Dispreferred Response 
Kind of the negative response (disagreement) produced by 
recipients by using some ways. 
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CHAPTER II 
THEORITICAL REVIEW 
 
The understanding of crucial research theories is essential in the 
framework of this study as these researches provide the basic  foundations 
for lecturer to follow. In this theoretical review chapter, the researcher 
discusses several kinds of theories related to the research. They have 
functions of foundation in analyzing to the data of the research. 
 
A. Pragmatic 
1. Definition of Pragmatic 
People use language in order communicate with other 
people around the world. The component of language is studied in 
a science called linguistics. It deals with internal and external 
expect of language. For instance, sounds are discussed in phonetics 
and phonology, morphemes, and words in morphology, phrases 
and sentences in syntax, meanings in sematics, pragmatics and text 
in discourse. 
The study of Pragmatics cover several subfields or 
domains, such as deixis, reference, presuposition, implicature, and 
speech acts. Deixis is concerned with with the referring 
expressions which indicate the location of the referents along 
certain dimensions. Presupposition is related to the things that 
speaker assumes as the case of an utterance. Implicature is 
15 
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associated with the existence of norms for the use language of 
context. Speech act are concerned with the use of utterance to 
perform the act. (Griffiths, 2006). 
To sum up, pragmatics is a study of how language is being 
used in relation to the context as it is communicated by the speaker 
and interpreted by the listener. Accordingly, pragmatics will look 
for further meaning that cannot be captured by sematic theory since 
pragmatics enables people to interpret the speaker‟s meaning when 
they do not exactly say what they mean. Therefore, studying 
language via pragmatics allow people to gain better understanding. 
 
2. Scopes of Pragmatic 
 Pragmatic has several scopes which should be known. 
Levison (1983: 27) states that pragmatics would include the study 
of deixis, implicature, presupposition, speech acts and aspect of 
discourse structure. 
a. Deixis 
Deixis can be defines as concerns the ways in which 
languages encode or grammatical features of the context of 
utterance or speech event and thus also concern ways in which 
the interpretation of utterance depends on the analysis of that 
context of utterance (Levison, 1983: 54) Deixis has several 
kinds, personal deixis (us, you), spatial deixis (here, there), 
temporal deixis (now, then). 
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Example: I am now standing in the roof. 
The word I refers to person uttering a sentence. The time 
which now uttered denotes is dependent on the moment the 
statement is uttered. This situation dependency does not occur 
with word such as roof: the meaning of this word remains or less 
constant in different situation. 
b. Implicature 
Implicature is what a speaker can imply. It is message 
that is not stated in a literary work. In a 1975 article entitled 
“Logic Conversation”, the Philosopher Paul Grice pointed out 
that an utterance can imply a position (i.e. a statement) that is 
not part of the utterance and that does not follow as necessary 
consequences of the utterance. Grice called such implied 
statements are implicature (Parker, 1986: 21). 
Implicature refers to what is suggested in an utterance. 
Implicature is about the speaker implies it in a conversation. 
Implicature claims that audiences are required to assume the 
speaker to believe, in order to make sense of the speaker‟s 
utterances. In accomplish a conversation, the speaker and the 
listener want to understand and to be understood each other, so 
the purpose can be achieved. 
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c. Presupposition 
According to Yule (1996: 132) Presupposition is what a 
speaker assumes is true or known by the hearer. A hearer may 
have different intended about what the speaker says. 
Presupposition is what is taken for gifted in what a speaker say. 
d. Speech Acts 
The terminology of such function of language is called 
speech acts (Austin, 1975: 22). Speech acts theory generally 
explains these utterances as having three parts: locution, 
illocutionary, and perlocutionary acts. Speech acts usually used 
by people in conversation to deliver message or thoughts. 
e. Conversational Structure 
According to Levison (1983: 284) conversational 
structure is one aspects of pragmatics which concern the 
organization of conversation. Conversational structure is about 
the way conversation works in practice. 
 
B. Speech Acts 
1. The Definitions  of Speech Acts 
The terms and theories about the speech acts firstly 
introduced by J. L. Austin, a professor at Harvard University, in his 
book How to do Thing with Word (1962). Austin states that the 
speech acts is an act that appears when utter something. In his book 
he defines speech acts simply as the action performed by saying 
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something. In other definitions, speech acts are actions which are 
performed via utterances (Yule, 1996: 48; Cutting, 2002: 16). 
According Wijana (1996: 12) speech that used in 
pragmatics is a form of speech acts. In addition Leech (1993: 19) 
states that in fact the speech act considers five aspects of the 
situations includes: speaker and hearer, the context of the speech, 
the purpose of the speech, the speech act as an action or activity 
and acts of verbal utterances as products. In speech acts theory, the 
utterance as a unit of communication has two types of meaning: 
propositional and illocutionary meaning. Propositional meaning is 
also called as illocutionary meaning. This deals with the basic 
literal meaning of an utterance which is associated with its 
structural aspects. Next, the illocutionary meaning is related to the 
effect of the utterance to the readers or the listeners. This meaning 
is realized by the function or the illocutionary function such as 
requests, orders, commands, complaints, and promise (Richard and 
Schmidt, 2003: 449). 
As defined by Yule (1966: 47), speech act is an action 
performed via language. Through speech acts, people can perform 
a single utterance with more than one act. People can perform 
requests, commands, apologies, promises and so on. Similar to 
Yule‟s definition, Aitchison (2003: 106) defines speech acts as a 
sequence of words that behave somewhat like actions. By 
performing speech acts, the speaker is often trying to achieve some 
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effect with those words; an effect which might in some cases have 
been accomplished by an alternative action. 
Example: “It is so hot in here.”  
The utterance above can be regarded as a request to turn on 
the fan or air conditioner. If the hearer recognizes the speaker‟s 
intention, he or she will definitely turn on the fan or the air 
conditioner. The utterance is obviously influenced by the context 
or the situation where the interaction takes place. This 
circumstance is called speech event (Yule, 1996: 47). This is the 
nature of speech event in which it will determine the interpretation 
of an utterance as performing a particular speech act. In 
conclusion, speech acts are those utterances used to accomplish 
such actions. It is important to bear in mind that to understand how 
the acts work, one cannot simply ignore the role of context around 
the utterances. 
 
2. Component and Function of Speech Act 
Regarding Hymes and Jakobson, they analyze that different 
societies will make differential use and definitions of these speech 
act components. The ethnographer (one who wants to describe a 
culture) would like to list the all possible named of speech acts, all 
the possible senders, all the possible receivers, all the kinds of 
codes, all the named kinds of message form, all the possible 
message channels, all the named topics, etc. 
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a. Sender (speaker) 
The function of the communicative act is associated with the 
sender such things as voice set, accent, intonation, etc. to tell 
receiver about sender's wanting. It is not enough just sender‟s 
wanting but the function can be found from the sender‟s 
expressive how he chooses of words, intonation, etc. to express 
emotions and attitudes toward receiver. 
b. Message Channel (could be gestures, whistling, drumming, 
speech) 
Massage channel is connected by physical or sound hits ears. 
c. Message Form 
This function is expressed as manipulations and limitations on 
message form, and these can be many different types. 
d. Topic 
The function is the most directly related with the topic closely 
tied to the dictionary meanings of messages. 
e. Code (a message in the communication). 
The function is for getting information about the code that is 
conveyed in a speech acts. 
f. Receiver (hearer, audience) 
The function includes the activity of the receiver as directed by 
what the speaker says. (ex, "Would you close the door, please?") 
Another hand, the function of receiver concerns the receiver's 
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perception as it is affected by what is said. (ex, "What a nice 
dress.") 
g. Setting (context) 
The function of the speech acts based on context associated with 
the setting component is reflected in messages saying something 
about the time, place, or persons in the interaction. Many 
linguistic forms referring to these things cannot be interpreted 
without reference to the speech acts itself, for their meanings are 
not fixed but relative for examples; 'me', 'you', 'here', 'there', 
'now', 'then'. In sentences; "It happened yesterday"; or "Oh, there 
you are". In some cases, the primary function of the whole 
speech acts is contextual. 
 
3. The Kinds of Speech Act 
The basis of Austin‟s theory (1962) lies on his belief that 
speakers do not merely use language to say things, but to do things 
and thus utterances could be regarded as speech acts (Schauer, 
2009:7). Based on this notion, he, then, proposed three dimensions 
that usually consist in speech acts, namely locutionary act, 
illocutionary act and perlocutionary act (Schauer, 2009:7) 
a. Locutionary Acts 
Locutionaryact is the basic act of utterance. It simply 
means the actual words that the speaker uses. When someone 
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utters “It is going to rain”, he/she simply refers to the weather 
which is cloudy so the rain is about to fall soon. 
b. Illocutionary Acts 
As mentioned earlier, however, people also use language 
to perform such actions. There must be an intention behind the 
utterance. This particular aspect of speech act is regarded as 
illocutionary act; what the speakers are doing with their words 
(Cutting, 2002:16).Yule (2006:84) ads that the illocutionary act 
is performed via the communicative force of an utterance which 
is generally known as illocutionary force. 
c. Perlocutionary Acts 
The consequences of illocutionary acts are described as 
perlocutinary acts or the effects of the utterance on the hearer 
(Cutting, 2002:16). These ultimate effects are of course 
dependent on the particular circumstances of the utterance and 
are by no means always predictable. Using the same example of 
the utterance in the illocutionary act above, the perlocutionary 
effect of the utterance could be accomplished if the hearer 
recognizes the sentence as a warning. The perlocutionary act is 
that the hearer would not go outside or just stay at home. 
To put it simply, locutionary acts are the real words or 
utterances performed by the speaker. Meanwhile, illocutionary 
acts are the intentions behind the speaker‟s utterances and 
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perlocutionary acts are the effects that the utterances have on the 
hearer. 
 
C. Classification of Speech Act 
1. Austin‟s Classification of Speech Acts 
The basis of Austin‟s theory (1962) lies on his belief that 
speakers do not merely use language to say things, but to do things 
and thus utterances could be regarded as speech acts (Schauer, 
2009:7). Based on this notion, he, then, proposed three dimensions 
that usually consist in speech acts, namely locutionary act, 
illocutionary act and perlocutionary act (Schauer, 2009:7). 
a. Locutionary Acts 
Locutionaryact is the basic act of utterance. It simply 
means the actual words that the speaker uses. When someone 
utters “It is going to rain”, he/she simply refers to the weather 
which is cloudy so the rain is about to fall soon. 
b. Illocutionary Acts 
As mentioned earlier, however, people also use language 
to perform such actions. There must be an intention behind the 
utterance. This particular aspect of speech act is regarded as 
illocutionary act; what the speakers are doing with their words 
(Cutting, 2002:16).Yule (2006:84) ads that the illocutionary act 
is performed via the communicative force of an utterance which 
is generally known as illocutionary force. 
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c. Perlocutionary Acts 
The consequences of illocutionary acts are described as 
perlocutinary acts or the effects of the utterance on the hearer 
(Cutting, 2002:16). These ultimate effects are of course 
dependent on the particular circumstances of the utterance and 
are by no means always predictable. Using the same example of 
the utterance in the illocutionary act above, the perlocutionary 
effect of the utterance could be accomplished if the hearer 
recognizes the sentence as a warning. The perlocutionary act is 
that the hearer would not go outside or just stay at home.  
To put it simply, locutionary acts are the real words or 
utterances performed by the speaker. Meanwhile, illocutionary 
acts are the intentions behind the speaker‟s utterances and 
perlocutionary acts are the effects that the utterances have on the 
hearer. 
2. Austin as cited in Searle (1979:8) and Wardhaugh (2006:286), 
then, develops his own classification of speech acts. They are as 
follows: 
a. Verdictives 
Austin advocates that verdictives deal with delivering of 
a verdict upon evidence or reasons. The verdicts are usually 
delivered by a jury, arbitrator or umpire. These kinds of speech 
acts are typified by the verbs acquit, hold, calculate, describe, 
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analyze, estimate, date, rank, assess, and characterize, grade, 
estimate, diagnose. 
b. Exercitives 
These have to do with the giving of a decision in favor of 
or against a certain course of action or advocacy of it. In other 
words, executives deal with the way people exercise powers, 
rights, or influence on other people. A familiar example is the 
utterance „I pronounce you husband and wife ‟which is usually 
said by priests in marrying; thus, it turns two persons into a 
couple. Other examples of exercitives are order, command, 
direct, plead, beg, recommend, entreat and advise, dismiss, 
nominate, veto, declare closed, declare open, as well as 
announce, warn, proclaim, and give. 
c. Commissives 
Commisives are associated with the speaker‟s 
commitment to a certain course of action. Some of the apparent 
examples include promise, vow, pledge, covenant, contract, 
guarantee, embrace, and swear. 
d. Expositives 
Expositives are used to make statements fit into the 
ongoing discourse such as clarifying and arguing. The list of 
words of expositive includes affirm, deny, emphasize, illustrate, 
answer, report, accept, object to, concede, describe, class, 
identify and call. 
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e. Behabitives 
Behabitives are concerned with people‟s behavior and 
social‟s attitude towards other people‟s imminent or past 
conduct. These are associated with such matters such as 
apologizing, congratulating, blessing, cursing or challenging. 
3. Searle‟s Classification of Speech Acts 
 Similar to Austin‟s work, Searle segments utterances into 
an utterance act, propositional act, illocutionary act, and 
perlocutionary actual though it is the illocutionary act which 
becomes the central subject to Searle‟s framework (Schiffrin, 
1994:55). This view allows Searle to explicitly associate speech 
acts with the study of language and meaning. 
Searle as cited in Mey (1993:117) argues that Austin‟s taxonomy 
does not maintain a clear distinction between illocutionary verbs 
and acts. Thus, Searle established his own classification of speech 
acts which includes representatives, directives, commissives, 
expressive and declarations (Yule, 2006: 92-94). 
a. Representatives 
Representatives are those kinds of speech acts used to 
represent a state of affairs; which have a word-to-world fit. 
Statements of fact, assertions, conclusions, and descriptions are 
such forms of representatives in which people represent the 
world as they believe it is (Yule, 2006:92). For example: 
1) The earth is flat. 
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2) Chomsky didn‟t write about peanuts. 
3) It was a warm sunny day. 
b. Directives 
Directives deal with the acts that speakers use in the 
attempt of getting someone else doing something. These types 
of speech acts express the speaker‟s wish in which the future act 
is carried out by the hearer. The direction of fit of directives is 
world-to-word. According to Cutting, the illocutionary forces of 
these acts encompass commanding, ordering, requesting, 
suggesting, inviting, forbidding, and so on. In addition, Yule 
(2006:93) proposes that directives can be perceived negative and 
positive. The examples below are such kinds of directives: 
1) Give me a cup of coffee. Make it black. 
2) Could you lend me a pen, please? 
3) Don‟t touch me! 
c. Commissives 
Commissives are those kinds of speech acts that speakers 
use to commit themselves to some course of future actions. In 
performing commissives, an intention is expressed by the 
speaker and the proposition in terms of future act will be done 
by the speaker. Cutting (2002:17) adds that promising, 
threatening, refusing, and pledging, offering, vowing and 
volunteering are some examples of illocutionary forces that fall 
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under the category of commissives. These following utterances 
illustrate the use of commissives: 
1) I‟ll be back. 
2) I‟m going to get it right next time. 
3) We will not do that. 
d. Expressives 
Expressive are those words and expressions that state 
what the speaker feels. A wide range of psychological states can 
be expressed and the proposition ascribes an act to the speaker 
or the hearer. In addition, Yule (2006:93) expressives is kind of 
follow up said that States something that is felt by speakers. 
Follow up said it reflects a psychological statements and can be 
either a statement of joy, anguish, joy, hate, pleasure, or misery. 
For example: 
1) I‟m really sorry. 
2) Congratulation! 
3) Oh, yes, great, mmmm...ssah! 
e. Declarations 
Declarations are those kinds of words and expressions 
that change the world via their utterances such as betting, 
naming , baptizing, marrying and so on. A special institutional 
role in a specific context is required in order to perform a 
declaration appropriately. If the speaker doesn‟t have that role, 
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her or his utterance will be infelicitous or inappropriate. The 
example below illustrates the act of declaration: 
Priest             : I now pronounce you husband and wife. 
Referee          : You‟re out! 
Jury Foreman : We find the defendant guilty. 
 
The utterance above can only be appropriate and 
successfully performed if it is said by the priest (Cutting, 
2002:16). Thus, the utterance has an effect in which it turns two 
singles into a married couple. In this research, the researcher 
using Yule‟s theory to analysis on speech act on Translation 
learning process in Sevent Semester Translation Class English 
Language Education of State Islamic Institute of Surakarta in 
Academic Year 2018/2019. 
 
D. Directive Speech Act 
1. Definition of Directive Speech Act 
Directive is used when the speaker wants the hearer to do 
things for him or her. According to Yule, directive speech act 
which the speaker uses to get someone else to do something (1996: 
54). Searle (in Levinson, 1983:241) gives the notion of directive as 
the utterance which is used by a speaker to get the hearer to do 
something. Similarly, Holmes says that directive is a linguistic 
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utterance which is meant to ask someone to do something 
(1992:239). 
Furthermore, Mey (1993: 164) defines directive as an effort 
of the speaker to get the hearer to do something, or to direct the 
hearer towards some goal. Directive, here, known as a direction 
which performed in imperative (usually) to change the hopefully 
things to be happened as the speaker‟s wishes. Meanwhile, the 
definition of directive speech act also stated by Leech in 
syntactically way. Leech (1983: 206) state that directive speech act 
occured in construction S, verb and O to Y. Where S and O as 
subject and object or it is known as the speaker and the hearer. 
Then verb indicates as speech act-verb such us order or request. Y 
here as the infinitive clause which performed such as ask, beg, bid, 
command, demand, forbid, and recomend. 
In addition, Levinson (1983) added directive as the act that 
attempt the speaker to get the addresee to do something. To sum 
up, directives are those kinds of speech acts that the speakers use to 
get someone else to do something. The acts are advising, asking, 
begging, challenging, daring, demanding, forbidding, insisting, 
inviting, ordering, permitting, recommending, requesting, 
suggesting. 
Directive can be performed in three ways, they are 
imperative, declarative, and interrogative. According to Austin in 
Levinson (1983: 231) directive is included in performative 
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sentence which classify into two, they are implicit and explicit 
performatives. According to Watiningsih (2011: 33) implicit 
performative is performative utterence in which there is no 
performative verb and it can be realized in interrogative, 
imperative, or declarative. 
Example: How about going Bali this holiday? 
This sentence include in implicit performative because 
there is no verb inside as naming of act. Meanwhile according to 
Levinson (1983: 233) explicit performative specialized ways of 
being unambigous or what are the speaker performing act in saying 
something. 
Example: I order you to shut it ! 
 
2. The Classification of Directive Speech Act 
  According to Yule (1996: 53) directive speech act is 
classified into some forms, they are command/ order, request, 
invitation, warning, porhibition, and suggestion. The forms can be 
written whether positive or negative. Those forms can be described 
as follow: 
a. Command or Order 
Command or order is the action done by the speaker who 
has the right or duty to give command to the hearer. The speaker 
has a full control on the act of the hearer. 
Example: Do the test ! 
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b. Request 
Request is a kind of directive speech acts whose 
illocutionary purpose is toget the hearer to do something in 
circumstances in which it is not obvious that he/ she will 
perform the action in the normal course of events (Searle 1969). 
By initiating a request, the speaker believes that the hearer is 
able to perform an action. 
Example: Would you mind to bring my bag because my 
souldier was sick? 
c. Suggestion 
Suggestion is the process by which one thought leads to 
another especially through association of ideas. It is related to 
something that should be done by the hearer. The utterance is 
transferred to the hearer in tactful way, so that the utterance will 
not make the hearer being offended. 
d. Invitation 
It kind of the expression of a request, a solicitation, or an 
attempt to get another person to join the speaker at a specific 
event such as to attend to a party, visit a beach house, or witness 
a marriage. An invitation can be delivered as a verbal request, a 
beautifully engraved card, or even puffs of smoke behind an 
airplane. 
Example: Would you come to my birthday party tonight, 
please? Please join with me in dinner party tonight ! 
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e. Warning and Prohibition 
Warning is tellingsomeone about a possible danger or 
difficulty. Warning is usually stated by using positive imperative 
which give positive treatment or effect. 
Example: No Smoking ! 
While Porhibition is giving order to someone not to do 
something. Prohibition functions to forbid or prevent someone 
from doing something.Porhibition is usually stated by using 
negative imperative without giving treathto the hearer. 
Example: Don’t disturb me ! 
In addition, Searle (2005) stated that directive speech acts 
includes some actions, such as commanding, requesting, 
inviting, forbidding, and suggesting. Those forms can be 
described as follow: 
a. Commanding 
Command is an order, a compelling task given to an inferior or a 
machine.  
Example: Enter the disk! 
b. Requesting 
Request is a kind of directive speech acts whose illocutionary 
purpose is toget the hearer to do something in circumstances in 
which it is not obvious that he/ she will perform the action in the 
normal course of events (Searle 1969). By initiating a request, the 
speaker believes that the hearer is able to perform an action 
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Example: Would you mind to bring my bag because my 
souldier was sick. 
c. Inviting 
The act of inviting can be defined as an attempt to get the 
addressee to attend or participate in a given event or carry out an 
action, which is supposed beneficial to him/ her. The speaker is 
bound to a potential future action, which involves allowing or 
facilitating the state of affairs in which the addressee will carry 
out the action expressed in the invitation (if one invites someone 
to a party, one will then have to allow that person to take part in 
it). 
Example: Can you come? 
d. Forbidding 
Forbidding is the propositional negation of ordering. Thus, to 
forbid, a hearer to do something is just to order him/ her not to do 
it. 
e. Suggesting 
Suggestion is the process by which one thought leads to another 
especially through association of ideas. It is related to something 
that should be done by the hearer. The utterance is transferred to 
the hearer in tactful way, so that the utterance will not make the 
hearer being offended. 
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This is the table of differences differences of directive speech act theory 
by the experts, to make easier in reading the differences. 
 
Table 2.1 
The Differences of Directive Speech Act Theory by The Experts 
 
 
No 
 
Name of Experts 
 
The Classification of Directive 
Speech Act 
 
 
1. 
 
 
Yule 
1. Command 
2. Request 
3. Suggestion 
4. Invitation 
5. Warning 
 
 
2.. 
 
 
Searle 
1. Commanding 
2. Requesting 
3. Inviting 
4. Forbiding 
5. Suggesting 
 
 
E. Context 
In communication context has an important role because if 
the conversation is run based on the context so the communication can 
run well and easily understood by the listeners. The interpretation of 
the utterances will be different if the context had been slightly 
different. Sadock(1978: 281) as cited in Brown and Yule (1983: 35) 
expresses the importance of context as follows: 
There is, then, a serious methodological problem that confronts 
theadvocate of linguistic pragmatics. Given some aspects of what a 
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sentenceconveys in a particular context, is that aspect part of what the 
sentence conveys in virtue of its meaning . . . or should it be worked 
out on the basis of Gricean principles from the rest of the meaning of 
the sentence and relevant facts of the context of utterance?  
Furthermore, Yule (1996: 21) views context as the physical 
environment in which a referring expression is used. Similarly, Cutting 
(2002: 2) states that context refers to the knowledge of physical and 
social world, and the socio-psychological factors influencing 
communication as well as the knowledge of the time and place in 
which the words are uttered or written. Meanwhile, Mey (1993: 39) 
argues that context is more than just a matter of reference and of 
understanding what things are about; it gives a deeper meaning to 
utterances. For an instance: 
It‟s a long time since we visited your mother.  
The utterance has an entirely different meaning when it is uttered at the 
coffee table in a married couple‟s living room than the same utterance 
uttered by a husband to his wife when they are attending the local zoo. 
Thus, it is clear that context is very essential in assigning a proper 
value to such phenomena such as presuppositions, implicature as well 
as dealing with other issues in pragmatics.  
Context can be divided into two kinds, context of situation 
and cultural context. 
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a. Context of Situation 
Context is background knowledge assumed to be shared by 
speaker and hearer and which contributes to hearer‟s interpretation 
of what speaker means given utterance (Leech.1983:13). Context 
affects language aptitude. Things outside language affect our 
language comprehension. To understand what happened in a 
conversation, we need to know anyone involved inside, how the 
relationship and social distance between them, or the relative 
status between them. It is another instance which refers to person 
or things: using proper names, pronouns, article and soon. A 
person named „John‟ is refered to as „John‟ only in his own, 
known context: a person named „the policemen‟ is an officer we 
know (or are supposed to know). Saying „John is the policemen‟ 
makes sense only a context where there is a person John whom I 
know by name and who happens be the policeman (or is following 
assigned that role in a play) (Mey. 1996: 39-40) 
Beside context, Leech explains reference of the following five 
aspect of the speech situation: 
1) Addressers or addressees 
Following the practice of Searle and others, Leech shall refer to 
addressers and addressees, as a matter of convenience, as s 
(speaker) and h (hearer) 
2) The context of an utterance 
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Context has been understood in various way, for example to 
include relevant aspect of the physical or social setting of an 
utterance. Leech shall consider context to be any background 
knowledge assumed to be shared by s and h and which contributes 
to h„s interpretation of what s means by a give utterance. 
3) The goal (s) of an utterance 
Leech shall often find it useful to talk of a goal or function of an 
utterance, in preference to talking about its intended meaning, or 
s‟s intention uttering it. 
4) The utterance as a form of act or activity: a speech act 
Pragmatics deals with verbal acts or performances which take 
place in particular situation, in time. 
5) The utterance as a product of verbal act 
There is another sense in which the world utterance can be used in 
pragmatics: it can refer to the product of a verbal act, rather than to 
the verbal act itself (Leech. 1983: 13-14) 
From the above mentioned elements of (1) addresser and 
addressee, (2) context, (3) goals, (4) illocutionary act, and (5) 
utterance. We can conclude that aspect of speech situation is the 
importing thing in speech act. 
 
F. Translation Class 
A speech act as an action performed by means of language is 
an important element of communicative competence and the speech 
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act theory not only conveys the linguistic rules people share to create 
the acts, but also leads language learners to use this language tactfully 
or appropriately. It is believed that to learn a language is indeed to 
learn how to communicate in that language. However, from the 
observation shows that many students of translation class fail to 
achieve the appropriate use of English in their communication with the 
lecturer. (Bardovi-Harlig, 1996) stated that applying speech act theory 
in language teaching has become increasingly imperative.  
English as a lingua franca has emerged as a means of 
communication between speakers with different first languages, which 
drives teaching trasnslation to become increasingly important in non-
English speaking countries including Indonesia. At the same time, 
trasnlation lecturer are trying to improve students‟ language 
competence comprehensively so that students can communicate with 
the lecturer effectively based on proper verbal exchanges. However, 
desp                                                                                                          
ite being able to speak English fluently there is often a pragmatic 
dissidence in various speech acts that may reduce the communicative 
intent (Cortazzi & Jin, 2008; Goh & Kwah, 1997; Rao, 1996, 2002). 
(Fielding, 2006); also, the communication involving people 
from different cultures can go wrong more easily than those who share 
the same cultural background, because the meanings and 
understandings in some utterances associated with culturally specific 
conventions tend to be indirect and implicit. This means that a 
41 
 
communicative flexibility is very important for comprehending the 
implied meanings behind some speech acts to achieve a satisfactory 
communication between culturally different interlocutors (Gumperz & 
Cook-Gumperz, 1982). In the intercultural interaction settings, 
competent communicators should have ability to adjust their 
communication to meet different situations, with the most effective 
and appropriate behaviors and expressions (Chen & Starosta, 2008). 
According to Leung (2005), communicative competence 
involves both linguistic competence and pragmatic competence, 
Language learners have to know the culturally proper ways to offer 
greetings, make requests, show apologies, express thanks, agree or 
disagree with others (Peterson & Coltrane, 2003). They should be 
aware of behaviors and intonation patterns which are appropriate in 
their own speech community. In other words, the students of 
translation class should acquire pragmatic competence. Possessing this 
capability, language learners will be able to identify how different 
communicative functions are realized in English and how these 
communications can be successful in certain situations (Porter & 
Samovar, 1991). 
 
G. Preferred and Dispreferred Response 
a. Preferred and Dispreferred 
In the majority of sequence types, there are not only 
responses which a first pair part makes relevant and a hearer of 
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first pair part may employ, but  there are also alternative types of 
response. Schegloff (2007:58) stated “these types embody different 
alignments toward the project undertaken in the first pair part”. In 
this case, preferred and dispreferred reponses cannot be separated 
from sequence of conversation or adjacency pair because, 
according to Schegloff (2007), sequence of conversation is the 
vehicle for getting some activity accomplished. Schegloff (2007) 
also stated that response to the first pair part which embodies the 
accomplishment of the activity is the favoured. Moreover, “the key 
issues in the organization around “preference” and “dispreference” 
concern the alignment in which second action stands to a first, and 
the alignment which recipients take up toward a first pair part by 
the second pair part which implements their response”(Pomerantz, 
1984:63-64). These alignments are categorized into two types.  The 
first type is well-known as plus response and the second type is 
called as minus response. Furthermore, plus response is also called 
as preferred response because it shows positive response which 
also means the agreement of the hearer whereas minus response is 
commonly called as dispreferred or negative or disagreement 
response. Therefore, preferred responses are in the form of 
acceptances, grantings, agreements, etc, while dispreferred 
responses are in the form of rejections, declinings, disagreements, 
etc. However, preferred and dispreferred responses focus on social 
or interactional feature of sequences and of orientations to them. 
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Table 2.2 
Preferred and Dispreferred Responses that is Proposed by Levinson (1983): 
 
First Pair Part 
Second Pair Part 
Preferred Response Dispreferred Response 
Request, Offer, 
Assesment, Question, 
Blame 
Acceptance, 
Acceptance, 
Agreement, 
Expected Answer, 
Denial 
Refusal, 
Refusal, 
Disagreement, 
Unexpected, 
Answer and Non 
Answer, 
Admission 
 
b. Non-vocal Activities of Preferred and Dispreferred Responses 
Preferred and dispreferred responses cannot only be examined 
through vocal features because the fact shows that people use their 
gestures in conversation. Schegloff (2007) stated people also use their 
body language or non-vocal activities to respond others‟ utterances. 
Moreover, Person (1996) said that conversation analytic studies or 
conversation analysis can be defined as studies that focus on ordinary 
conversation, so this first fold consists of the studies that defined the 
basic observations of conversation analysis, for example non-lexical 
speech (such as “mmm”, “hmm”, etc) and non-vocal activities (such 
as nod the head as preferred response, and shake the head as 
dispreferred response). It is commonly used to analyse narrative 
conversation and movie because authors give explanation about 
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gestures or how characters act as the response of what other said. 
In addition, non-vocal activities cannot be separated from preferred 
and dispreferred responses because whenever people deliver 
responses, they commonly use non-vocal activities to show their 
expressions and to emphasize their responses, also to make their 
responses more distinct. Therefore, through non-vocal activities, 
preferred responses and dispreferred responses can be clearly and 
easily seen. 
 
H. Previous Study 
To conduct this research, some related studies has been 
taken to compare this research with the other research. Some related 
research are as follows: 
The first research is conducted by Agus Susanto entitled 
“An Analysis Of Speech Act on English Learning Process at SMP 
Al-Islam Surakarta In Academic Year 2015/2016”. In this research, 
the researcher applied a qualitative research design with qualitative 
descriptive study. This research focus on illocutionary speeach act 
occur in the English learning process by the English teachers of SMP 
A-lislam Surakarta Here, the researcher described the types of 
illocutionary speech act performed in the English learning process by 
the English teachers of SMP A-lislam Surakarta by watching the 
learning process, analyzing the body movements and the utterances 
by the teacher, reading the learning process script and library 
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research. The researcher that there are five types of illocutionary 
Speech act by the English teachers in classroom communication. 
They are representatives, expressives, directives, declarative and 
commissives. The directives are the most frequent acts while the 
commissives are the fewest frequent acts.In conclusion, the 
dominant use of directive acts implies that the teachers dominant the 
conversation. 
The second research is a thesis conducted by Ririn Dyah 
Eka Savitri, entitled “Teacher‟s Directive Speech Acts in English 
Teaching Learning Process at SMP Al Islam 1 Surakarta Academic 
Year 2016/2017” In this research, the researcher applied decriptive 
qualitative method to describe the types of directive speech act. This 
research is dealing with the study of directive speech act spoken by 
the teacher and students of English Teaching Learning Process at 
SMP Al Islam 1 Surakarta Academic Year 2016/2017. The 
researcher of this research applied two technique in collecting data, 
they are observation and documentation. Then the researcher analyze 
the data by calculating the number of communication strategies used 
by the students. After that, describing the data which is classified 
into the types of directive speech act and finally drawing conclusion 
based on the observation and interpretation of the researcher. 
The third related study is a thesis conducted by Lu‟lu 
Fatichatis Sholawat entitled “An Analysis Types of Speech Act Used 
by English Teacher in English Teaching Learning Process at MTs 
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Al-Wahhab Bago Kradenan in Academic Year 2016/2017” In this 
research, the researcher applied decriptive qualitative method to 
describe the types of directive speech act. This research is dealing 
with the study of types speech act spoken by the teacher and students 
of English Teacher in English Teaching Learning Process at MTs 
Al-Wahhab Bago Kradenan in Academic Year 2016/2017. The 
researcher of this research applied two technique in collecting data, 
they are observation and documentation. Then the researcher analyze 
the data by calculating the number of communication strategies used 
by the students. After that, describing the data which is classified 
into the types of directive speech act and finally drawing conclusion 
based on the observation and interpretation of the researcher. 
The fourth previous study of the International Journal of 
Education  Vol. 10 No. 1, August 2017, pp. 73-81  conducted by Sri 
Meiweni Basra and Luthfiyatun Thoyyibah (Indonesia University of 
Education) titled “A Speech Act Analysis of Teacher Talk in An EFL 
Clasroom” The research focus on types of speech acts. The result of 
her research show that there were four kinds of speech acts 
performed by the teachers namely representative, directives, 
expressive, and commissives. four classifications of speech acts are 
found from the data (teacher talk). The total of the utterances uttered 
by the teacher in one meeting of teaching and learning is 673 
utterances. Four classifications have different portions, with directive 
speech acts as the dominant one, taking over 70% of the utterances. 
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The second dominant classification is representative speech act for 
21%. The expressive and commissive speech acts have small 
portions, namely 6% and 3%, respectively. 
The fifth previous study of this research comes from an 
International Journal on Studies in English Language Literature 
Volume. 2, Issue 5, May 2014, pp 1-10 conducted by Niveen 
Mohammad Zayed entitled “Jordanian‟s EFL Teachers‟ and 
Students‟ Practice of Speech Act in Classroom” The findings of her 
research showed revealed that EFL teachers and students had no 
proper practice of any of the speech acts although the teachers 
practiced the speech acts of greeting, request, and thanking better 
than the speech acts of apology andcompliment, and the students 
practiced the speech act of greeting better than the other speech acts. 
The sixth related study is a thesis conducted by Kamalatul 
Hafidzoh entitled “Preferred and Dispreferred Responses in “Ant-
Man” Movie” In this research, the researcher applied decriptive 
qualitative method to describe the preferred and preferred responses 
are used in ant-mant movie. This research is dealing with the study 
of types responses spoken by the character in ant-man movie. The 
researcher of this research applied two technique in collecting data, 
they are observation and documentation. Then the researcher analyze 
the data by calculating the number of communication strategies used 
by the students. After that, describing the data which is classified 
into the types of preferred and dispreferred responses and finally 
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drawing conclusion based on the observation and interpretation of 
the researcher. 
This is the table of differences previous study with this study, to 
make easier in reading the differences. 
Table 2.3 
Differences Previous Study and This Research 
 
No Title The Differences 
1. An Analysis Of Speech Act on 
English Learning Process at SMP 
Al-Islam Surakarta In Academic 
Year 2015/2016 
Previous study use Searle‟s theory to 
analyze the data, while this research 
use Yule‟s Theory. Another 
differences, are in the settimg and 
object of study of the research, this 
previous study in Junior High School 
and this research in the university.  
2. Teacher‟s Directive Speech Acts in 
English Teaching Learning Process 
at SMP Al Islam 1 Surakarta 
Academic Year 2016/2017 
Previous study use Searle and Yule‟s 
theory to analyze the data, while this 
research use Yule‟s Theory. Another 
differences, are in the settimg and 
object of study of the research, this 
previous study in Junior High School 
and this research in the university. 
3. An Analysis Types of Speech Act 
Used by English Teacher in English 
Teaching Learning Process at MTs 
Al-Wahhab Bago Kradenan in 
Academic Year 2016/2017 
Previous study use Searle‟s theory to 
analyze the data, while this research 
use Yule‟s Theory. Another 
differences, are in the settimg and 
object of study of the research, this 
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previous study in Junior High School 
and this research in the university. 
4 A Speech Act Analysis of Teacher 
Talk in An EFL Clasroom 
Previous study analyse all of the 
types of speech act by Yule‟s theory 
while this research study just 
spesufuc in directive speech act by 
Yule‟s theory. Another differences, 
are in the settimg and object of study 
of the research, this previous study 
in English Foreign Learning and this 
research in Translation Class. 
5. Jordanian‟s EFL Teachers‟ and 
Students‟ Practice of Speech Act in 
Classroom 
Previous study use Searle‟s theory to 
analyze the data, while this research 
use Yule‟s Theory. Another 
differences, are in the settimg and 
object of study of the research, this 
previous study in English as Foreign 
Language class and this research in 
the Translation Class. 
6. Preferred and Dispreferred 
Responses in “Ant-Man” Movie 
Previous study analyse all of the 
types preferred and dispreferred 
responses by Schegloff‟s theory 
while this research study just spesific 
in academic and natural 
conversation. Another differences, 
are in the settimg and object of study 
of the research, this previous study 
in ant-movie and this research in 
Translation Class. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
 
A. Research Design 
This research apply descriptive qualitative approach since the main 
focus of this research is on describing the phenomenon of language use. 
According to Bogdan and Taylor (1975) in Moleong (2016:3) states that 
qualitative method is research procedure that produce the descriptive data 
in written words oral from the people and behavior that can be observed. 
While Kirk and Miller (1986) in Moleong (2016:3) Qualitative method is 
social science is fundamentally dependent on observation in humans in the 
region themselves and connect with the people in its language and in terms 
Kothari (2004: 3) states that qualitative research is concerned with 
qualitative phenomena, for example phenomena relating to or involving 
quality or kind. More specifically, this research falls under the category of 
case study. According to Given (2008: 68), a case study is a research 
approach in which one or a few instances of phenomenon are studied in 
depth. By using this approach, it is expected that the study will provide in-
depth understanding and rich data. However, a quantitative approach was 
also involved to support the description of the data. The quantitative 
approach was used to reveal the frequency of the occurrence of the data. 
Descriptive qualitative approach was the most suitable approach 
since this research was intended to analyze the types of speech acts 
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performed by the translation lecturer in a series of translation class of 
seventh semester at Islamic Institute of Surakarta on the basis of Yule’s 
theory of directive acts. 
 
B. Setting of The Research 
1. Place of The Research 
The research took place in English Education Department of The 
State Islamic Institute of Surakarta. This school is located on Jl. 
Pandawa, Dusun IV, Pucangan, Kartasura, Kabupaten Sukoharjo, Jawa 
Tengah 57168. The State Islamic Institute of Surakarta is one of Islamic 
colleges in Surakarta and it has 4 faculties. One of the faculties is 
Islamic Education and Teaching Training Faculty. English Education 
Program is one of the programs that include in Islamic Education and 
Teaching Training Faculty. The research took place at P. 35 class, PPG 
2.4 class, and PPG 3.7 class. 
This faculty classifies three major include english education 
become separately classes. There are Translation Class, Tour and 
Guiding Class, and Teaching English for Young Learners. Therefore, it 
will give the benefits of the researcher to analyze speech act more 
easlily and focus on spesific class. 
 
2. Time of The Research 
The pre research has done on October 2018. The researcher 
analyzed one translation lecturer to conduct the research. The fisrt time, 
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researcher analyzed at Tuesday,      October 2018, then the second 
time at Thursday,     November 2018, and the three time at 
   November 2018. 
Table 3.1 
Schedule of the Research 
 
 
No. 
 
Activities 
Months 
Oct Nov Dec Jan Feb 
1. Preliminary observation      
2. Writing the research proposal      
3. Developing research 
instrument 
     
4. Giving treatment and 
collecting data 
     
5. Discussing the data analysis 
and writing the research report 
     
 
 
C. Subject of the Study 
Subject of the research is people who gave data or information that 
were needed in research. Subjects in this research were translation 
lecturers and the students of the seventh semester of English Education 
Department of Islamic Institute of Surakarta. The translation lecturers 
were Miss Ike, Miss Lilik Istiqomah, Mr. Romdhoni Prakoso 
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D. Technique of Collecting Data 
The data collection technique the researcher used in this study was 
notetaking technique. In note-taking technique the researcher used 
recording instruments, video camera and sound recorder, to record the 
classroom dialogues. The researcher noted the data in the data sheet. The 
most important thing that the researcher has to notice is that the recording 
process must be conducted as naturally as possible in order that the utterer 
does not realize that his or her utterances are still being recorded 
(Sudaryanto, 2015:6). However, because the subject of the research was 
classroom conversation, situation of which is simulated, that condition 
could not be fully fulfilled. The researcher only tried to act as naturally as 
possible in order that he did not participate in the classroom 
communication. The role researcher here was only as an observer. The 
data of this research is collected by using the following steps: 
1. Observation Technique 
In this study the techniques used to obtain data are observation 
technique. The technique is called observation because it is done by the 
observer. The activity of this technique is observing the lecturer’s 
utterance.  
2. Recording Technique 
After the observation and determined objects were observed, the 
researcher recorded the utterance of lecturer at Islamic Institute of 
Surakarta. The researcher used video recorder to record. This is done to 
54 
 
obtain accurate data. Obtaining data from recordings by recording the 
teacher’s utterance in the class. 
3. Transcription Technique 
After recording is done succesfully, the next technique is the 
note taking techique. Note taking technique is done to take the note the 
lecturer’s utterances in the class. The lecturer’s utterance is entered in a 
sheet. 
 
E. Technique of Analyzing Data 
Data analyzing techniques explains the steps how the researcher 
analyses the data. Bogdam (in Sugiyono, 2012:244) state that “Data 
analysis is the process of systematically searching and arranging the 
interview transcripts, field notes, and other materials that you accumulate 
to increase your own understanding of them and to enable you to present 
what you have discovered to others.” 
The researcher analyzes the data by using descriptive analysis and 
the data are described by her own sentences. The data analysis was based 
on Miles Huberman, consisting of three concepts; data reduction (was 
done in collecting data), data display, and conclusion drawing verifications 
(Miles and Huberman in Sugiyono 2012:246). 
Miles-Huberman method is ongoing activity through the 
investigation process rather than process. Therefore, the analysis was 
conducted interactively and continously until the research problems were 
answered, the steps were as follows: 
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1. Data Reduction 
Data reduction is concerned with the process of selecting, 
focusing, simplifying, reducing, and organizing the data that has been 
collected. At this stage, the data that has been obtained were organized 
and irrelevant data were discarded. This was done through the process 
of coding; the process of labeling and segmenting units of meaning to 
the descriptive or inferential information compiled during the study. 
The purpose is to help the researcher to organizing and classifying the 
data. The process of coding is as follows: 
a. The data were carefully read; 
b. The data related to the objectives of the study were identified and 
selected and the researcher will reduce data from the transcript of the 
lecturer’s utterances in teaching learning process. The transcript data 
will be classified based on the type of speech acts according to 
Yule’s theory. If there are some utterances that are not found in 
Yule’s theory, the researcher will reduce those data.  
c. Each datum was assigned a code. 
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To make easier in analyzing the data, the data will be presented as the 
table bellow: 
Table 3.2 
The Data Sheet of the Data Findings of the Types of Directive Speech Acts in 
Performed by the Translation Lecturer: 
 
No Code Data Stage Directive Speech Act Students’ Responses 
Com Req Sug Inv Warn Preferred Dispreferred 
           
 
Note: 
L-1  : Number of Lecturer 
01 : Number of Data 
Com  : Command 
Req  : Request 
Sug  : Suggestion 
Inv  : Invitation 
Warn  : Warning 
 
2. Data Display 
Data display deals with providing an organized, compressed, 
assembly of information that allows conclusion drawing. A display can 
be in the form of texts, graphs, diagrams, charts, matrices, or other 
graphical formats. This study uses table and description to explain 
about the finding of the research. The table will be filled by the 
57 
 
transcript data from the lecturer’s utterances in teaching learning 
process. 
3. Conclusion Drawing and Verification 
The last steps was conclusion drawing and verification. After the 
data displayed in the in a form of table, then the researcher would able 
to interpret it and reaches conclusions and verifications. Derived from 
the data displayed in tables, the next step conducted by the writer is 
describing and interpreting the data so that the conclusions and 
verifications of the use of directive speech act and speech acts based on 
the way to convey by the lecturers can be drawn. 
 
F. Trustworthiness of The Data 
Patton (in Widiastuti, 2014) states that there are four kinds of 
triangulations. They are source triangulation, investigator triangulation, 
methodological triangulation, and theoritical triangulation. The source 
triangulation means that the researcher can triangulate some sources of the 
data during the data was obtained. Meanwhile, investigator triangulation 
refers to the researcher way of triangulate the sources of data by checking 
the data to some experts to reach the data validation. Moreover, 
methodological triangulation refers to the researcher’s techniques in 
collecting the data to obtain data validation. Then, theoritical triangulation 
refers to the triangulation process on the use of some related theories by 
the researcher to validate the data of this research. 
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This research applied methodological triangulation. To reach the 
validation of the data, the researcher will compare the data which were 
obtained to the data observation and the data documentation. After making 
observation in the classroom, then the researcher crosschecking the data 
by comparing the data observation to the data documentation.  
In addition, the researcher also applied investigator triangulation, 
the researcher check the data obtained from the observation to some 
experts. The researcher at first classified the data of directive speech acts 
obtained from the observation based on her view. Then she consults it to 
some experts of pragmatics study, or other researcher who have conducted 
research on the related topic, speech acts. In this research, the researcher 
choosed one validator, he is Mr. Arkin Haris, S.Pd, M.Hum as the English 
lecturer at IAIN Surakarta who expert in linguistics. The researcher carry 
out this process to get the data validation. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
In this chapter, the researcher would like to to serve the result of the research. 
There are will be three terms of research finding in this research. They are types 
of directive speech act that is used by lecturer in teaching learning process at 
translation class, and the students’ responses in teaching learning process at 
translation class. 
A. Research Findings 
1. Types of Directive Speech Act Used by Lecturer in Translation Class. 
These data findings are related to the types  of directive speech act uttered 
by the lecturer on teaching and learning process in translation class at 
seventh semester at IAIN Surakarta in academic year 2018/2019. Yule 
classifies speech acts into five categories, they are command, request, 
invitation, warning, porhibition, and suggestion. Based on observation on 
October 2018 about types of speech act used by lecturer on teaching and 
learning process in translation class at seventh semester at IAIN Surakarta in 
academic year 2018/2019, the researcher found five types of directive 
speech act performed by lecturer according Yule’s theory. They were 
command, request, suggestion, invitation, and warning. The researcher 
found that there were 265 utterances of three lecturers that classified in to 
Yule’s speech act during teaching learning process. The researcher divided 
those utterances of the first lecturer, second lecturer, and third lecturer 
separately. The data were obtained from clasroom observation in 6 
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meetings, 2 meetings for each lecturer. According to the findings of this 
research, the directives speech act found from observation are command 193 
data, requesting 23 data, suggesting 20 data, invitation 4, and warning 25 
data. The types of directive speech act were classified and analyzed using 
Yule’s (1996:53) directive speech act theory. 
a. The First Lecturer in The First Meeting in Translation Class 
The observation from first lecturer was doing by the researcher on 
October 23rd 2018 in 7 G class. The material of this meeting is about 
what is translation and the process of translation. The researcher found 
46 utterances that included directive speech acts. The types of directive 
speech acts explained as follow: 
1) Opening 
In opening the class, the lecturer greets the students by using just 
command of speech acts which can attract students in learning process. 
The first is started from saying greeting, asking students’ condition and 
commanding students to doing something. Lecturer prepare students 
phsycologically and physically to follow the learning process with 
greet, engage learners and their appearance class tidied up, and check 
for the presence of the learners.  
In opening activity, the researcher found one type of directive speech 
acts. There was command utterances. The analysis of first teacher 
utterances that included directive speech acts are: 
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a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by first 
lecturer in the opening of the lesson. In opening activities, the 
researcher found 1 utterance of commanding directive speech act. 
The data is L1/23.10.2018/M1/D1 in this conversation: 
L1 : “sek, dengerim dulu itu yang di belakang” 
(L1/23.10.2018/02/ D1) 
S : “(give the attention to lecturer)” 
From the conversation, the lecturer said “sek dengerin dulu itu 
yang di belakang” That utterance is classified as a command 
because it has function to instruct somebody to do something. The 
context of this utterance happened in opening activity. Lecturer 
employ this utterance to all students. Lecturer order them to keep 
silent at the beginning of lesson. The act sequence of translation 
lecturer saying the utterances is direct speech act. Key of the 
utterance is in relax tone. And the the instrumentalist of this 
utterance is oral spoken. The norm of lecturer utterance is in 
normal intonation. The genre is teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 1 in opening 
activity. 
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The table can be seen below: 
 
Table 4.1 
Types of Directive Speech Acts Used by Lecturer 1 in The Fisrt Meeting in 
Opening Activity 
Lecturer 1 
Activity Type of Directive 
Speech Act 
Frequency 
Opening Commanding 1 
Total 1 
 
Based on the table above, the researcher found1 type of directive 
speech acts used by lecrurer 1 in opening activity. There weas 
commanding utterance. 
2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about what is translation and the process of translation. 
In core aactivity, the researcher found five types of directive 
speech act. There were command, request, suggestion, invitation, 
warning utterances. The analysis of first teacher utterances that 
included directive speech acts are: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by first 
lecturer in the core of the lesson. In core activity, the researcher 
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found 26 utterance of commanding directive speech act. The 
data are  
  L1/28.10.2018/M1/D3, L1/28.10.2018/M1/D4, 
  L1/28.10.2018/M1/D8, L1/28.10.2018/M1/D9, 
  L1/28.10.2018/M1/D10, L1/28.10.2018/M1/D11, 
  L1/28.10.2018/M1/D12, L1/28.10.2018/M1/D13, 
  L1/28.10.2018/M1/D16, L1/28.10.2018/M1/D18, 
  L1/28.10.2018/M1/D19, L1/28.10.2018/M1/D20, 
  L1/28.10.2018/M1/D21, L1/28.10.2018/M1/D22, 
  L1/28.10.2018/M1/D23, L1/28.10.2018/M1/D24, 
  L1/28.10.2018/M1/D25, L1/28.10.2018/M1/D26, 
  L1/28.10.2018/M1/D27, L1/28.10.2018/M1/D29, 
  L1/28.10.2018/M1/D30, L1/28.10.2018/M1/D32, 
  L1/28.10.2018/M1/D34, L1/28.10.2018/M1/D35, 
  L1/28.10.2018/M1/D40, L1/28.10.2018/M1/D43. 
One of the utterance showed bellow: 
L1 : Wifi nya dinyalakan! 
(L1/28.10.2018/M1/D8) 
S : “(turn on the wifi)” 
From the conversation, the lecturer said “wifi nya dinyalakan!” 
That utterance is classified as a command because it has function 
to instruct somebody to do something. The context of this utterance 
happened in core activity. Lecturer employ this utterance to all 
students. Lecturer order them to turn on their wifi. The act 
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sequence of translation lecturer saying the utterances is direct 
speech act. Key of the utterance is in relax tone. And the the 
instrumentalist of this utterance is oral spoken. The norm of 
lecturer utterance is in normal intonation. The genre is teaching 
learning process. 
b) Request 
Request is a kind of directive speech acts whose illocutionary 
purpose is toget the hearer to do something in circumstances in 
which it is not obvious that he /she will perform the action in the 
normal course of events. The request utterance was performed by 
first lecturer in the core of the lesson. In core activity, the 
researcher found 2 utterances of commanding directive speech act. 
The data are L1/28.10.2018/M1/D2 and L1/28.10.2018/M1/D28. 
One of the utterance showed bellow: 
L1 : “I ask you to create a Subtitle in the end of this semester 
using Aegisub and then you use the video to teach the 
students of the High School. And then you use the video 
to teach the students of the High School, ya jadi videonya 
dikasih Subtitle, video dan subtitle nya dipakai untuk 
mengajar anak – anak SMA, kemarin sudah PPL to?” 
(L1/28.10.2018/M1/D2) 
S : Sudah 
From the conversation, the lecturer said “I ask you to create a 
Subtitle in the end of this semester using Aegisub and then you use 
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the video to teach the students of the High School. And then you use 
the video to teach the students of the High School, ya jadi videonya 
dikasih Subtitle, video dan subtitle nya dipakai untuk mengajar 
anak – anak SMA, kemarin sudah PPL to?” That utterance is 
classified as a reqest because it has function to request somebody to 
do. The context of this utterance happened in core activit. The 
lecturer teach about translation theory and one of the application to 
make subtitle is aegisub. The lecturer request the students to create 
subtitle in the end of the semester by using aegisub application, 
then using the video with the subtitle to teach the students of the 
high school. The act sequence of this utterance is direct speech. 
The key of it is serious but friendly. The instrumentalist is oral 
spoken. The norm is saying in good performance. The genre is 
classroom teaching learning process. 
c) Suggestion 
Suggestion is the process by which one thought leads to another 
especially through association of ideas. The suggestion utterance 
was performed by first lecturer in the core of the lesson. In core 
activity, the researcher found 6 utterances of suggestion directive 
speech act. The data are: 
L1/28.10.2018/M1/D5, L1/28.10.2018/M1/D6,
 L1/28.10.2018/M1/D7, L1/28.10.2018/M1/D14,
 L1/28.10.2018/M1/D15, L1/28.10.2018/M1/D36. 
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One of the utterance showed bellow: 
L1 : “If it is a song, it is okay. Because in song 
translation, it is also adjust the rhytm, the tone, 
etcetera. Tapi kalau itu kontrak kerja, teks kontrak 
kerja atau teks tentang undang – undang, terus 
kamu terjemahkan dengan sangat bebas, boleh 
tidak?” 
(L1/28.10.2018/M1/D5) 
S : Tidak 
From the conversation, the lecturer said “If it is a song, it is okay. 
Because in song translation, it is also adjust the rhytm, the tone, 
etcetera. Tapi kalau itu kontrak kerja, teks kontrak kerja atau teks 
tentang undang – undang, terus kamu terjemahkan dengan sangat 
bebas, boleh tidak” That utterance is classified as a suggestion 
because it has function to suggest somebody to do something. The 
context of this utterance happened in core activity. The lecturer 
teach about translation theory. The lecturer give the material about 
song translation, and how to translate it. The situation is the 
lecturer suggests the student to translate the source text into the 
target text appropriately. The act sequence of this utterance is 
direct speech. The key of it is in normal situation. The 
instrumentalist is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process. 
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d) Invitation 
Invitation is a kind of the expression of a request, a solicitation, or 
an attempt to get another person to join the speaker at a specific 
event. The invitation utterance was performed by first lecturer in 
the core of the lesson. In core activity, the researcher found 1 
utterances of suggestion directive speech act. The data is 
L1/28.10.2018/M1/D33 
L1 :“Next to the second group” 
(L1/28.10.2018/M1/D33) 
S : (come to infront of class) 
From the conversation, the lecturer said “Next to the second 
group” That utterance is classified as a invitation because it has 
function to invite somebody. The context of this utterance 
happened in core activity. The lecturer teach about translation 
theory. The lecturer order to the students to make a group, each 
group consists six students, there are six group. All of the member 
of group discuss about the theme which is shared by the lecturer 
randomly. The situation is the lecturer invite the second group to 
present their work infront of the class. Then, one of the member of 
the group come to infront of class. The act sequence of this 
utterance is direct speech. The key of it is in normal situation. The 
instrumentalist is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process. 
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e) Warning 
Warning is telling someone about a possible danger or 
difficulty. The warning utterance was performed by first 
lecturer in the core of the lesson. In core activity, the researcher 
found 9 utterances of warning directive speech act. The data 
are 
L1/28.10.2018/M1/D17, L1/28.10.2018/M1/D25,
 L1/28.10.2018/M1/D28, L1/28.10.2018/M1/D37,
 L1/28.10.2018/M1/D38, L1/28.10.2018/M1/D39,
 L1/28.10.2018/M1/D41, L1/28.10.2018/M1/D42,
 L1/28.10.2018/M1/D44. 
One of the utterance showed bellow: 
L1 :“You only have fifteen minutes to discuss the 
question!” 
(L1/28.10.2018/M1/D17) 
S :(give the attention about the warning) 
From the conversation, the lecturer said “You only have fifteen 
minutes to discuss the question!” That utterance is classified as 
a warning, because it has function to give positive treatment or 
effect. The context of this utterance happened in core activity. 
The lecturer order to the students to make a group, each group 
consists six students, there are six group. All of the member of 
group discuss about the theme which is shared by the lecturer 
randomly. The situation is the lecturer warn to the students that 
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they just have fifteen minutes again to finish their discussion. 
The key of it is in normal situation. The instrumentalist is oral 
spoken. The norm is saying in good performance. The genre is 
classroom teaching learning process. 
From the explanation, the researcher gave table to show the 
finding of types of directive speech acts used by lecturer 1 in 
opening activity. 
The table can be seen below: 
Table 4.2 
Types of Directive Speech Acts Used by Lecturer 1 in The First 
Meeting in Core Activity 
Lecturer 1 
Activity Type of Directive 
Speech Act 
Frequency 
Core Command 26 
Request 2 
Suggestion 6 
Invitation 1 
Warning 9 
Total 44 
 
Based on the table above, the researcher found 5 type of 
directive speech acts used by lecrurer 1 in core activity. There 
weas command, requset, suggestion, invitation, warning 
utterance. 
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3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
gthe clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher only found command utterance in closing activity. 
The explanation was: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by first 
lecturer in the closng of the lesson. In closing activities, the 
researcher found 1 utterance of commanding directive speech act. 
The data is L1/23.10.2018/M1/D45 
L1 :”Kertasnya dikumpulin lagi, mau dipakai kelas 
berikutnya!” 
(L1/23.10.2018/M1/D45) 
S : (Students collect the paper) 
From the conversation, the lecturer said “Kertasnya dikumpulin 
lagi, mau dipakai kelas berikutnya!” That utterance is classified as 
a command because it has function to instruct somebody to do 
something. The context of this utterance happened in closing 
activity. The lecturer order to the students to collect the paper for 
each group, each group consists six students, there are six group. 
The key of it is in normal situation. The instrumentalist is oral 
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spoken. The norm is saying in good performance. The genre is 
classroom teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 1 in closing 
activity. 
The table can be seen below: 
Table 4.3 
Types of Directive Speech Acts Used by Lecturer 1 in The First 
Meeting in Closing Activity 
Lecturer 1 
Activity Type of Directive 
Speech Act 
Frequency 
Closing Command 1 
Total 1 
 
Based on the table above, the researcher found type of directive 
speech acts used by lecrurer 1 in closing activity. There was 
command utterance. 
 
Based on explanation above, the researcher made a table that 
showed about types of directive speech acts used by teacher 1 in 
Translation Class. 
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The table can be seen below: 
 
Table 4.4 
Data Findings of the Types of Directive Speech Acts Uttered by the 
Lecturer 1 in The First Meeting in Translation Class at Seventh 
Semester of IAIN Surakarta 
Lecturer 1 
No Activity Type of Directive 
Speech Act 
Frequency 
1. Opening Command 1 
2. Core 1. Command 
2. Request 
3. Suggestion 
4. Invitation 
5. Warning 
26 
2 
6 
1 
9 
3. Closing Command 1 
Total 46 
 
 
b. The First Lecturer in The Second Meeting in Translation Class 
The observation from first lecturer was doing by the researcher on October 
     2018 in 7 G class. The material of this meeting is about translation 
techniques. The researcher found 45 utterances that included directive 
speech acts. The types of directive speech acts explained as follow: 
1) Opening 
In opening the class, the lecturer greets the students by using just 
command of speech acts which can attract students in learning process. 
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The first is started from saying greeting, asking students’ condition and 
commanding students to doing something. Lecturer prepare students 
phsycologically and physically to follow the learning process with 
greet, engage learners and their appearance class tidied up, and check 
for the presence of the learners. 
In opening activity, the researcher found one type of directive speech 
acts. There was warning utterances. The analysis of first lecturers’ 
utterance that included directive speech acts is: 
a) Warning 
Warning is telling someone about a possible danger or difficulty. 
The warning utterance was performed by first lecturer in the 
opening of the lesson. In opening activity, the researcher found 1 
utterance of warning directive speech act. The data is 
L1/30.10.2018/M2/D163 in this conversation: 
L1 : “…. now it is our second project then you will 
have the last project after this project finish.” 
(L1/30.10.2018/M2/D163) 
S : (give the attention to the lecturer). 
From the conversation, the lecturer said “now it is our second 
project then you will have the last project after this project finish” 
That utterance is classified as a warning, because it has function to 
give positive treatment or effect. The context of this utterance 
happened in core activity. The lecturer warn to the students to the 
next second project. The key of it is in normal situation. The 
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instrumentalist is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 1 in the second 
meeting in opening activity. 
The table can be seen below: 
Table 4.5 
Types of Directive Speech Acts Used by Lecturer 1 in The Second 
Meeting in Opening Activity 
Lecturer 1 
Activity Type of Directive 
Speech Act 
Frequency 
Opening Warning 1 
Total 1 
 
Based on the table above, the researcher found type of directive 
speech acts used by lecrurer 1 in the second meeting in closing 
activity. There weas warning utterance. 
2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about what is translation techniques. In core aactivity, 
the researcher found four types of directive speech act. There were 
command, suggestion, invitation, warning utterances. The analysis 
of first lecturer utterances that included directive speech acts are: 
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a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by first 
lecturer in the core of the lesson. In core activity, the researcher 
found 29 utterance of commanding directive speech act. The data 
are 
 L1/30.10.2018/M2/D164, L1/30.10.2018/M2/D165,
 L1/30.10.2018/M2/D166, L1/30.10.2018/M2/D167,
 L1/30.10.2018/M2/D168,  L1/30.10.2018/M2/D169,
 L1/30.10.2018/M2/D170,  L1/30.10.2018/M2/D171,
 L1/30.10.2018/M2/D172,  L1/30.10.2018/M2/D173,
 L1/30.10.2018/M2/D174,  L1/30.10.2018/M2/D175,
 L1/30.10.2018/M2/D176,  L1/30.10.2018/M2/D177,
 L1/30.10.2018/M2/D178,  L1/30.10.2018/M2/D179,
 L1/30.10.2018/M2/D180,  L1/30.10.2018/M2/D182,
 L1/30.10.2018/M2/D183,  L1/30.10.2018/M2/D184,
 L1/30.10.2018/M2/D185,  L1/30.10.2018/M2/D188,
 L1/30.10.2018/M2/D189,  L1/30.10.2018/M2/D190,
 L1/30.10.2018/M2/D191,  L1/30.10.2018/M2/D195,
 L1/30.10.2018/M2/D197,  L1/30.10.2018/M2/D199,
 L1/30.10.2018/M2/D203. 
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One of the utterance showed bellow: 
L1 : “Please copy and paste the source text first” 
(L1/30.10.2018/M2/D165) 
S : “(give attention to the lecturer)” 
From the conversation, the lecturer said “Please copy and paste the 
source text first” That utterance is classified as a command 
because it has function to instruct somebody to do something. The 
context of this utterance happened in core activity. Lecturer 
employed this utterance to all students. Lecturer order them to 
copy and paste the source text first before they translate the text. 
The act sequence of translation lecturer saying the utterances is 
direct speech act. Key of the utterance is in relax tone. And the the 
instrumentalist of this utterance is oral spoken. The norm of 
lecturer utterance is in normal intonation. The genre is teaching 
learning process. 
b) Suggestion 
Suggestion is the process by which one thought leads to another 
especially through association of ideas. The suggestion utterance 
was performed by first lecturer in the core of the lesson in the 
second meeting. In core activity, the researcher found 3 utterances 
of suggestion directive speech act. 
The data are: 
L1/30.10.2018/M2/D186,  L1/30.10.2018/M2/D195
 L1/30.10.2018/M2/D200 
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One of the utterance showed bellow: 
L1 : “Nanti materinya yang ini sama translation 
teknik bisa dipakai untuk mengerjakan projekmu 
itu, biar terjemahnnya bagus.” 
(L1/28.10.2018/04/D186) 
S : (give the attention to the lecturer). 
From the conversation, the lecturer said “Nanti materinya yang ini 
sama translation teknik bisa dipakai untuk mengerjakan projekmu 
itu, biar terjemahnnya bagus” That utterance is classified as a 
suggestion because it has function to suggest somebody to do 
something. The context of this utterance happened in core activity. 
The lecturer teach about translation theory. The lecturer give the 
material about the next second project of translation. The situation 
is the lecturer suggests the student to use the techniques of translate 
to make the product of translation is good. The act sequence of this 
utterance is direct speech. The key of it is in normal situation. The 
instrument is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process. 
c) Invitation 
Invitation is a kind of the expression of a request, a solicitation, or 
an attempt to get another person to join the speaker at a specific 
event. The invitation utterance was performed by first lecturer in 
the core of the lesson in the second meeting. In core activity, the 
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researcher found 1 utterances of suggestion directive speech act. 
The data is L1/30.10.2018/M2/D187 
L1 :“Is there any answer?” 
(L1/30.10.2018/M2/D187) 
S : (one of the student answer the question). 
From the conversation, the lecturer said “Is there any answer?” 
That utterance is classified as a invitation because it has function to 
invite somebody. The context of this utterance happened in core 
activity. The lecturer teach about translation technique. The 
lecturer explained about how to asess the quality of translation. 
The act sequence of this utterance is direct speech. The key of it is 
in normal situation. The instrumentalist is oral spoken. The norm is 
saying in good performance. The genre is classroom teaching 
learning process. 
d) Warning 
Warning is telling someone about a possible danger or difficulty. 
The warning utterance was performed by first lecturer in the core 
of the lesson. In core activity, the researcher found 10 utterances of 
warning directive speech act. The data are 
L1/30.10.2018/M2/D181,  L1/30.10.2018/M2/D192,
 L1/30.10.2018/M2/D193,  L1/30.10.2018/M2/D194,
 L1/30.10.2018/M2/D196,  L1/30.10.2018/M2/D198,
 L1/30.10.2018/M2/D201,  L1/30.10.2018/M2/D202,
 L1/30.10.2018/M2/D204,  L1/30.10.2018/M2/D206. 
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One of the utterance showed bellow: 
L1 :“Jadi ini nanti buat pedoman kalian ya, kalian 
harus mengutamakan accuracy, kemudian 
acceptability, baru kemudian readability.” 
(L1/30.10.2018/M2/D193) 
S :(give the attention about the warning) 
From the conversation, the lecturer said “Jadi ini nanti buat 
pedoman kalian ya, kalian harus mengutamakan accuracy, 
kemudian acceptability, baru kemudian readability” That utterance 
is classified as a warning, because it has function to give positive 
treatment or effect. The context of this utterance happened in core 
activity. The lecturer order to the students to give more attention 
about the criteria of a good translation product.The key of it is in 
normal situation. The instrumentalist is oral spoken. The norm is 
saying in good performance. The genre is classroom teaching 
learning process. 
 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 1 in the second 
meeting in core activity. 
The table can be seen below: 
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Table 4.6 
Types of Directive Speech Acts Used by Lecturer 1 
in Core Activity 
Lecturer 1 
Activity Type of Directive 
Speech Act 
Frequency 
Core Command 29 
Suggestion 3 
Invitation 1 
Warning 10 
Total 43 
 
Based on the table above, the researcher found 4 type of directive 
speech acts used by lecrurer 1 in the second meeting in core 
activity. There weas command, suggestion, invitation, warning 
utterance. 
 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
the clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher only found command utterance in closing activity.  
The explanation was: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by first 
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lecturer in the closing of the lesson in second meeting. In 
closing activities, the researcher found 1 utterance of 
commanding directive speech act. The data is 
L1/30.10.2018/M2/D208 
L1 : “Kalian baca sekilas” 
(L1/30.10.2018/M2/D208) 
S : (the students read the text) 
From the conversation, the lecturer said “kalian baca sekilas” That 
utterance is classified as a command because it has function to 
instruct somebody to do something. The context of this utterance 
happened in closing activity. The lecturer order to the students to 
read the text to the next project. The key of it is in normal situation. 
The instrumentalist is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 1 in closing 
activity. 
The table can be seen below: 
Table 4.7 
Types of Directive Speech Acts Used by Lecturer 1 
in Closing Activity 
 
Lecturer 1 
Activity Type of Directive 
Speech Act 
Frequency 
Closing Command 1 
Total 1 
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Based on the table above, the researcher found type of directive 
speech acts used by lecrurer 1 in closing activity. There was 
command utterance. 
Based on explanation above, the researcher made a table that 
showed about types of directive speech acts used by teacher 1 in 
the second meeting in Translation Class. 
The table can be seen below: 
Table 4.8 
Data Findings of the Types of Directive Speech Acts Uttered by the 
Lecturer 1 in The Second Meeting in Translation Class at Seventh 
Semester of IAIN Surakarta 
Lecturer 1 
No Activity Type of Directive 
Speech Act 
Frequency 
1. Opening Warning 1 
2. Core 1. Command 
2. Suggestion 
3. Invitation 
4. Warning 
29 
3 
1 
10 
3. Closing Command 1 
Total 45 
 
 
c. The Second Lecturer in The First Meeting in Translation Learning Process 
The observation from first lecturer was doing by the researcher on October 
     2018 in 7 A class. The material of this meeting is about what is 
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translation and the process of translation. The researcher found 87 
utterances that included directive speech acts. 
The types of directive speech acts explained as follow: 
1) Opening 
In opening the class, the lecturer greets the students by using just 
command of speech acts which can attract students in learning process. 
The first is started from saying greeting, asking students’ condition and 
commanding students to doing something. Lecturer prepare students 
phsycologically and physically to follow the learning process with 
greet, engage learners and their appearance class tidied up, and check 
for the presence of the learners.  
In opening activity, the researcher found one type of directive speech 
acts. There was command utterances. The analysis of first lecturer 
utterance that included directive speech acts are: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by first 
lecturer in the opening of the lesson. In opening activities, the 
researcher found 1 utterance of commanding directive speech act. 
The data is L1/23.10.2018/M1/D46 
L1 : “please, close your book” 
(L1/23.10.2018/M1/D46) 
S : “(close the book)” 
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From the conversation, the lecturer said “please, close your book” 
That utterance is classified as a command because it has function 
to instruct somebody to do something. The context of this utterance 
happened in opening activity. Lecturer employ this utterance to all 
students. Lecturer order them to close the book at the beginning of 
lesson. The act sequence of translation lecturer saying the 
utterances is direct speech act. Key of the utterance is in relax tone. 
And the the instrumentalist of this utterance is oral spoken. The 
norm of lecturer utterance is in normal intonation. The genre is 
teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 2 in opening 
activity. The table can be seen below: 
Table 4.9 
Types of Directive Speech Acts Used by Lecturer 2  in The First 
Meeting in Opening Activity 
Lecturer 2 
Activity Type of Directive 
Speech Act 
Frequency 
Opening Command 1 
Total 1 
 
Based on the table above, the researcher found 1 type of 
directive speech acts used by lecrurer 2 in opening activity. 
There was commanding utterance. 
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2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about what is translation and the process of translation. 
In core activity, the researcher found five types of directive speech 
act. There were command, request, suggestion, invitation, warning 
utterances. The analysis of first teacher utterances that included 
directive speech acts are: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by first 
lecturer in the core of the lesson. In core activity, the researcher 
found 60 utterances of command directive speech act. The data 
are L2/26.10.2018/M1/D48, L2/26.10.2018/M1/D49,
 L2/26.10.2018/M1/D50, L2/26.10.2018/M1/D51,
 L2/26.10.2018/M1/D52, L2/26.10.2018/M1/D53,
 L2/26.10.2018/M1/D55, L2/26.10.2018/M1/D56,
 L2/26.10.2018/M1/D57, L2/26.10.2018/M1/D58,
 L2/26.10.2018/M1/D60, L2/26.10.2018/M1/D61,
 L2/26.10.2018/M1/D62, L2/26.10.2018/M1/D66,
 L2/26.10.2018/M1/D67, L2/26.10.2018/M1/D68,
 L2/26.10.2018/M1/D70, L2/26.10.2018/M1/D72,
 L2/26.10.2018/M1/D74, L2/26.10.2018/M1/D78,
 L2/26.10.2018/M1/D79, L2/26.10.2018/M1/D80,
 L2/26.10.2018/M1/D81, L2/26.10.2018/M1/D82,
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 L2/26.10.2018/M1/D83, L2/26.10.2018/M1/D87,
 L2/26.10.2018/M1/D88, L2/26.10.2018/M1/D89,
 L2/26.10.2018/M1/D91, L2/26.10.2018/M1/D92,
 L2/26.10.2018/M1/D93, L2/26.10.2018/M1/D94,
 L2/26.10.2018/M1/D96, L2/26.10.2018/M1/D98,
 L2/26.10.2018/M1/D100, L2/26.10.2018/M1/D101,
 L2/26.10.2018/M1/D103, L2/26.10.2018/M1/D104,
 L2/26.10.2018/M1/D105, L2/26.10.2018/M1/D106,
 L2/26.10.2018/M1/D107, L2/26.10.2018/M1/D108,
 L2/26.10.2018/M1/D109, L2/26.10.2018/M1/D110,
 L2/26.10.2018/M1/D111, L2/26.10.2018/M1/D112,
 L2/26.10.2018/M1/D113, L2/26.10.2018/M1/D114,
 L2/26.10.2018/M1/D115, L2/26.10.2018/M1/D118,
 L2/26.10.2018/M1/D119, L2/26.10.2018/M1/D121,
 L2/26.10.2018/M1/D122, L2/26.10.2018/M1/D123,
 L2/26.10.2018/M1/D124, L2/26.10.2018/M1/D125,
 L2/26.10.2018/M1/D127, L2/26.10.2018/M1/D128,
 L2/26.10.2018/M1/D129, L2/26.10.2018/M1/D131. 
One of the utterance showed bellow: 
L2 :”First you must read the whole text!” 
(L2/26.10.2018/M1/D50) 
S : “(attention to the text)” 
From the conversation, the lecturer said “First you must read 
the whole text!” That utterance is classified as a command 
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because it has function to instruct somebody to do something. 
The context of this utterance happened in core activity. 
Lecturer employ this utterance to all students. Lecturer order 
them to read the whole text before they do translate a text. The 
act sequence of translation lecturer saying the utterances is 
direct speech act. Key of the utterance is in relax tone. And the 
the instrumentalist of this utterance is oral spoken. The norm of 
lecturer utterance is in normal intonation. The genre is teaching 
learning process. 
b) Request 
Request is a kind of directive speech acts whose illocutionary 
purpose is toget the hearer to do something in circumstances 
in which it is not obvious that he/ she will perform the action 
in the normal course of events. The request utterance was 
performed by first lecturer in the core of the lesson. In core 
activity, the researcher found 17 utterances of request 
directive speech act. The data are 
L2/26.10.2018/M1/D59, L2/26.10.2018/M1/D65,
 L2/26.10.2018/M1/D71, L2/26.10.2018/M1/D73,
 L2/26.10.2018/M1/D77, L2/26.10.2018/M1/D84,
 L2/26.10.2018/M1/D85, L2/26.10.2018/M1/D86,
 L2/26.10.2018/M1/D87, L2/26.10.2018/M1/D95,
 L2/26.10.2018/M1/D97, L2/26.10.2018/M1/D99,
 L2/26.10.2018/M1/D102, L2/26.10.2018/M1/D116,
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 L2/26.10.2018/M1/D117, L2/26.10.2018/M1/D120,
 L2/26.10.2018/M1/D126. 
One of the utterance showed bellow: 
L1 :“Ayo, who wanna to be a volunteer?” 
(L1/28.10.2018/M1/D59) 
S :(silent) 
From the conversation, the lecturer said “Ayo, who wanna to be a 
volunteer” That utterance is classified as a request because it has 
function to request somebody to do something. The context of this 
utterance happened in core activity. The lecturer teach about 
translation theory and the lecturer request to students to become a 
volunteer to tanslate the sentence. The act sequence of this 
utterance is direct speech. The key of it is serious but friendly. The 
instrumentalist is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process. 
c) Suggestion 
Suggestion is the process by which one thought leads to another 
especially through association of ideas. The suggestion utterance 
was performed by second lecturer in the core of the lesson. In core 
activity, the researcher found 6 utterances of suggestion directive 
speech act. The data are 
L2/26.10.2018/M1/D47, L2/26.10.2018/M1/D63,
 L2/26.10.2018/M1/D69, L2/26.10.2018/M1/D75,
 L2/26.10.2018/M1/D76, L2/26.10.2018/M1/D130. 
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One of the utterance showed bellow: 
L1 :“It should be write down the translation product” 
(L2/26.10.2018/M1/D63) 
S : (silent) 
From the conversation, the lecturer said “It should be write down 
the translation product” That utterance is classified as a suggestion 
because it has function to suggest somebody to do something. The 
context of this utterance happened in core activity. The lecturer 
teach about translation theory. The lecturer give the suggestion if 
the students want to translate a text or maybe sentence, they must 
to write down the translation product. The act sequence of this 
utterance is direct speech. The key of it is in normal situation. The 
instrumentalist is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process 
d) Invitation 
Invitation is a kind of the expression of a request, a solicitation, or 
an attempt to get another person to join the speaker at a specific 
event. The invitation utterance was performed by second lecturer in 
the core of the lesson. In core activity, the researcher found 1 
utterances of invitation directive speech act. The data is 
L1/28.10.2018/M1/D61 
L1 :“Yok, ini terjemahannya apa?” 
(L1/28.10.2018/04/D61) 
S :(one of the student try to translate it) 
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From the conversation, the lecturer said “Yok, ini 
terjemahannya apa?” That utterance is classified as a 
invitation because it has function to invite somebody. The 
context of this utterance happened in core activity. The lecturer 
teach about translation theory. The lecturer invite the students 
to answer the question from the lecturer. The act sequence of 
this utterance is direct speech. The key of it is in normal 
situation. The instrumentalist is oral spoken. The norm is 
saying in good performance. The genre is classroom teaching 
learning process. 
e) Warning 
Warning is telling someone about a possible danger or 
difficulty. The warning utterance was performed by first 
lecturer in the core of the lesson. In core activity, the 
researcher found 1 utteranc of warning directive speech act.  
The data is L1/28.10.2018/M1/D54 
L1 :“Ndak bisa anda menerjemahkan once upon a 
time, there is a beautiful girl named Soliha” 
(L1/28.10.2018/M1/D54) 
S :(silent) 
From the conversation, the lecturer said “Ndak bisa anda 
menerjemahkan once upon a time, there is a beautiful girl 
named Soliha” That utterance is classified as a warning, 
because it has function to give positive treatment or effect. The 
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context of this utterance happened in core activity. The lecturer 
warn to the students to make equivalent between the source text 
and the target text when they translate a text or sentence. The 
key of it is in normal situation. The instrumentalist is oral 
spoken. The norm is saying in good performance. The genre is 
classroom teaching learning process. 
From the explanation, the researcher gave table to show the 
finding of types of directive speech acts used by lecturer 1 in 
opening activity. 
The table can be seen below: 
Table 4.10 
Types of Directive Speech Acts Used by Lecturer 2 in The First 
Meeting in Core Activity 
Lecturer 2 
Activity Type of Directive 
Speech Act 
Frequency 
Core Command 60 
Request 17 
Suggestion 6 
Invitation 1 
Warning 1 
Total 85 
 
Based on the table above, the researcher found 5 type of 
directive speech acts used by lecrurer 2 in core activity. There 
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weas command, requset, suggestion, invitation, warning 
utterance. 
 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
gthe clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher only found 1 command utterance in closing activity. 
The explanation was: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by second 
lecturer in the closng of the lesson. In closing activities, the 
researcher found 1 utterance of commanding directive speech act. 
The data is L1/23.10.2018/M1/D132 in this conversation: 
L1 :”Now, lets close this meeting by saying 
hamdallah.” 
(L1/23.10.2018/02/ D132) 
S : alhamdulillah. 
From the conversation, the lecturer said “Now, lets close this 
meeting by saying hamdallah” That utterance is classified as a 
command because it has function to instruct somebody to do 
something. The context of this utterance happened in closing 
activity. The lecturer order to the students to close the meeting by 
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saying hamdallah together. The key of it is in normal situation. The 
instrumentalist is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 1 in closing 
activity. 
The table can be seen below: 
Table 4.11 
Types of Directive Speech Acts Used by Lecturer 2 in The First 
Meeting in Closing  Activity 
Lecturer 2 
Activity Type of Directive 
Speech Act 
Frequency 
Closing Command 1 
Total 1 
 
Based on the table above, the researcher found1 type of directive 
speech acts used by lecrurer 2  in closing activity. There weas 
commanding utterance. 
Based on explanation above, the researcher made a table that 
showed about types of directive speech acts used by teacher 2 in 
English teaching learning process. 
 
 
94 
 
The table can be seen below: 
Table 4.12 
Data Findings of the Types of Directive Speech Acts Uttered by the 
Lecturer 2 in The First Meeting on Translation Teaching Learning Process 
at Seventh Semester of IAIN Surakarta 
Lecturer 2 
No Activity Type of Directive 
Speech Act 
Frequency 
1. Opening Command 1 
2. Core 1. Command 
2. Request 
3. Suggestion 
4. Invitation 
5. Warning 
60 
17 
6 
1 
1 
3. Closing Command 1 
Total 87 
 
 
d. The Second Lecturer in The Second Meeting in Translation Class 
The observation from first lecturer was doing by the researcher on 
November      2018 in 7 A class. The material of this meeting is about 
translation techniques. The researcher found 24 utterances that included 
directive speech acts. 
The types of directive speech acts explained as follow: 
1) Opening 
In opening the class, the lecturer greets the students by using just 
command of speech acts which can attract students in learning process. 
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The first is started from saying greeting, asking students’ condition and 
commanding students to doing something. Lecturer prepare students 
phsycologically and physically to follow the learning process with 
greet, engage learners and their appearance class tidied up, and check 
for the presence of the learners.  
In opening activity, the researcher found one type of directive speech 
acts. There was command utterances. The analysis of first lecturer 
utterance that included directive speech acts are: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by second 
lecturer in the opening of the lesson in the second meeting. In 
opening activities, the researcher found 1 utterance of commanding 
directive speech act. The data is L2/02.11.2018/M2/D209 
L1 : “Please open your book” 
(L2/02.11.2018/M2/D209) 
S : “(open the book)” 
From the conversation, the lecturer said “please, open your book” 
That utterance is classified as a command because it has function 
to instruct somebody to do something. The context of this utterance 
happened in opening activity. Lecturer employ this utterance to all 
students. Lecturer order them to open the book at the beginning of 
lesson. The act sequence of translation lecturer saying the 
utterances is direct speech act. Key of the utterance is in relax tone. 
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And the the instrumentalist of this utterance is oral spoken. The 
norm of lecturer utterance is in normal intonation. The genre is 
teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 2 in the second 
meeting in opening activity. The table can be seen below: 
Table 4.13 
Types of Directive Speech Acts Used by Lecturer 2 in The Second 
Meeting in Opening Activity 
Lecturer 2 
Activity Type of Directive 
Speech Act 
Frequency 
Opening Command 1 
Total 1 
 
Based on the table above, the researcher found 1 type of 
directive speech acts used by lecrurer 2 in the second meeting 
in opening activity. There was command utterance. 
 
2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about translation technique. In core activity, the 
researcher found three types of directive speech act. There were 
command, suggestion, warning utterances. The analysis of first 
lecturer utterances that included directive speech acts are: 
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a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by 
second lecturer in the core of the lesson in the second meeting. 
In core activity, the researcher found 20 utterances of command 
directive speech act. The data are  
 L2/02.11.2018/M2/D210, L2/02.11.2018/M2/D211,
 L2/02.11.2018/M2/D212, L2/02.11.2018/M2/D213,
 L2/02.11.2018/M2/D214, L2/02.11.2018/M2/D215,
 L2/02.11.2018/M2/D217, L2/02.11.2018/M2/D218,
 L2/02.11.2018/M2/D220, L2/02.11.2018/M2/D221,
 L2/02.11.2018/M2/D222, L2/02.11.2018/M2/D223,
 L2/02.11.2018/M2/D224, L2/02.11.2018/M2/D225,
 L2/02.11.2018/M2/D226, L2/02.11.2018/M2/D227,
 L2/02.11.2018/M2/D228, L2/02.11.2018/M2/D230,
 L2/02.11.2018/M2/D231, L2/02.11.2018/M2/D232 
One of the utterance showed bellow: 
L2 :“Open up again! Yok!”
 (L2/02.11.2018/M2/D210) 
S :“(open the book)” 
From the conversation, the lecturer said “Open up again! Yok!” 
That utterance is classified as a command because it has function 
to instruct somebody to do something. The context of this utterance 
happened in core activity. Lecturer employ this utterance to all 
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students. Lecturer order them to open the book. The act sequence 
of translation lecturer saying the utterances is direct speech act. 
Key of the utterance is in relax tone. And the the instrumentalist of 
this utterance is oral spoken. The norm of lecturer utterance is in 
normal intonation. The genre is teaching learning process. 
b) Suggestion 
Suggestion is the process by which one thought leads to another 
especially through association of ideas. The suggestion utterance 
was performed by second lecturer in the core of the lesson in the 
second meeting. In core activity, the researcher found 1 utterance 
of suggestion directive speech act. The data is 
L2/02.11.2018/M2/D216 
L1 :“It is better if we translated into cabang industri” 
(L2/02.11.2018/M2/D216) 
S : (give the attention for the lecturer) 
From the conversation, the lecturer said “It is better if we 
translated into cabang industri” That utterance is classified as a 
suggestion because it has function to suggest somebody to do 
something. The context of this utterance happened in core activity. 
The lecturer teach about translation techniques. The lecturer give 
the suggestion if the students want to translate the word”insudtry” 
become “cabang industry”. The act sequence of this utterance is 
direct speech. The key of it is in normal situation. The 
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instrumentalist is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process 
c) Warning 
Warning is telling someone about a possible danger or difficulty. 
The warning utterance was performed by second lecturer in the 
core of the lesson in the second meeting. In core activity, the 
researcher found 1 utterances of warning directive speech act. The 
data is L2/02.11.2018/M2/D219 
L1 :“Lha nanti jangan menulis biografi diri sendiri.” 
(L2/02.11.2018/M2/D219) 
S :(give the attention) 
From the conversation, the lecturer said “Lha nanti jangan menulis 
biografi diri sendiri” That utterance is classified as a warning, 
because it has function to give positive treatment or effect. The 
context of this utterance happened in core activity. The lecturer 
warn to the students no to write the biography by themselve. The 
key of it is in normal situation. The instrumentalist is oral spoken. 
The norm is saying in good performance. The genre is classroom 
teaching learning process. 
 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 2 in core activity 
in the second meeting. 
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The table can be seen below: 
 
Table 4.14 
Types of Directive Speech Acts Used by Lecturer 2 in The Second 
Meeting in Core Activity 
Lecturer 2 
Activity Type of Directive 
Speech Act 
Frequency 
Core Command 20 
Suggestion 1 
Warning 1 
Total 22 
 
Based on the table above, the researcher found 3 type of 
directive speech acts used by lecrurer 2 in core activity in the 
second meeting. There weas command, suggestion, warning 
utterances. 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
the clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher only found 1 warning utterance in closing activity. 
The explanation was 
a) Warning 
Warning is telling someone about a possible danger or difficulty. 
The warning utterance was performed by second lecturer in the 
101 
 
core of the lesson in the second meeting. In core activity, the 
researcher found 2 utterances of warning directive speech act. The 
data are L2/02.11.2018/M2/D219 and L2/02.11.2018/M2/D233 
L1 :“Nanti kalau anda menerjemahkan harus 
berhati-hati.”  
(L2/02.11.2018/M2/D233) 
S :(give the attention) 
From the conversation, the lecturer said “Nanti kalau anda 
menerjemahkan harus berhati-hati” That utterance is classified as 
a warning, because it has function to give positive treatment or 
effect. The context of this utterance happened in closing activity. 
The lecturer warn to the students to be careful when they translate 
a text or sentence. The key of it is in normal situation. The 
instrument is oral spoken. The norm is saying in good 
performance. The genre is classroom teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 1 in closing 
activity in the second meeting. 
The table can be seen below: 
Table 4.15 
Types of Directive Speech Acts Used by Lecturer 2 in The Second 
Meeting in Closing Activity 
Lecturer 2 
Activity Type of Directive 
Speech Act 
Frequency 
Closing Warning 1 
Total 1 
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Based on the table above, the researcher found 31 type of 
directive speech acts used by lecrurer 2 in closing activity in 
the second meeting. There weas warning utterance. 
Based on explanation above, the researcher made a table that 
showed about types of directive speech acts used by teacher 2 
in English teaching learning process. 
The table can be seen below: 
Table 4.16 
Data Findings of the Types of Directive Speech Acts Uttered by the 
Lecturer 2 in The Second Meeting  in Translation Teaching Learning 
Process at Seventh Semester of IAIN Surakarta 
Lecturer 2 
No Activity Type of Directive 
Speech Act 
Frequency 
1. Opening Command 1 
2. Core 1. Command 
2. Suggestion 
3. Warning 
20 
1 
1 
3. Closing Warning 1 
Total 24 
 
e. The Third Lecturer in The First Meeting in Translation Class 
The observation from third lecturer was doing by the researcher on 
December 7th  2018 in 7 F class. The material of this meeting is about 
what is translation and the process of translation. The researcher found 29 
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utterances that included directive speech acts. The types of directive 
speech acts explained as follow: 
1) Opening 
In opening the class, the lecturer greets the students by using just 
command of speech acts which can attract students in learning process. 
The first is started from saying greeting, asking students’ condition and 
commanding students to doing something. Lecturer prepare students 
phsycologically and physically to follow the learning process with 
greet, engage learners and their appearance class tidied up, and check 
for the presence of the learners.  
In opening activity, the researcher found one type of directive speech 
acts. There was command utterances. The analysis of first lecturer 
utterance that included directive speech acts are: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by third 
lecturer in the opening of the lesson. In opening activities, the 
researcher found 1 utterance of commanding directive speech act. 
The data is L3/07.12.2018/M1/D133 in this conversation: 
L1 : “Calm down, please! 
(L3/07.12.2018/M1/D133) 
S : “(silent)” 
From the conversation, the lecturer said “calm doen, please” That 
utterance is classified as a command because it has function to 
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instruct somebody to do something. The context of this utterance 
happened in opening activity. Lecturer employ this utterance to all 
students. Lecturer order them to calm because the class is crowded 
at the beginning of lesson. The act sequence of translation lecturer 
saying the utterances is direct speech act. Key of the utterance is in 
relax tone. And the the instrumentalist of this utterance is oral 
spoken. The norm of lecturer utterance is in normal intonation. The 
genre is teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 3 in opening 
activity. 
The table can be seen below: 
Table 4.17 
Types of Directive Speech Acts Used by Lecturer 3 in The First Meeting in 
Opening Activity 
Lecturer 3 
Activity Type of Directive 
Speech Act 
Frequency 
Opening Command 1 
Total 1 
 
Based on the table above, the researcher found1 type of directive 
speech acts used by lecrurer 3 in opening activity. There weas 
commanding utterance. 
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2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about what is translation and the process of translation. 
In core aactivity, the researcher found five types of directive 
speech act. There were command, request, suggestion, invitation, 
warning utterances. The analysis of third lecturer utterances that 
included directive speech acts are: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by third 
lecturer in the core of the lesson. In core activity, the researcher 
found 15 utterances of command directive speech act. The data 
are L3/07.12.2018/M1/D134, L3/07.12.2018/M1/D135,
 L3/07.12.2018/M1/D137, L3/07.12.2018/M1/D138,
 L3/07.12.2018/M1/D139, L3/07.12.2018/M1/D140,
 L3/07.12.2018/M1/D142, L3/07.12.2018/M1/D146,
 L3/07.12.2018/M1/D147, L3/07.12.2018/M1/D148,
 L3/07.12.2018/M1/D151, L3/07.12.2018/M1/D156,
 L3/07.12.2018/M1/D158, L3/07.12.2018/M1/D159,
 L3/07.12.2018/M1/D160. 
One of the utterance showed bellow: 
L2 : “Oke, please read it!” 
(L2/26.10.2018/M1/D34) 
S : “(read the text)” 
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From the conversation, the lecturer said “Oke, please read it!” 
That utterance is classified as a command because it has 
function to instruct somebody to do something. The context of 
this utterance happened in core activity. Lecturer employ this 
utterance to all students. Lecturer order them to read the text 
before the lecturer explain the content of the text. The act 
sequence of translation lecturer saying the utterances is direct 
speech act. Key of the utterance is in relax tone. And the the 
instrumentalist of this utterance is oral spoken. The norm of 
lecturer utterance is in normal intonation. The genre is teaching 
learning process. 
b) Request 
Request is a kind of directive speech acts whose illocutionary 
purpose is toget the hearer to do something in circumstances in 
which it is not obvious that he/ she will perform the action in 
the normal course of events. The request utterance was 
performed by third lecturer in the core of the lesson. In core 
activity, the researcher found 4 utterances of request directive 
speech act. The data are: 
L3/07.12.2018/M1/D136, L3/07.12.2018/M1/D143,
 L3/07.12.2018/M1/D144, L3/07.12.2018/M1/D145. 
One of the utterance showed bellow: 
L1 : “Can you read it?” (L3/07.12.2018/02/D136) 
S : (read the text) 
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From the conversation, the lecturer said “can you read it?” 
That utterance is classified as a request because it has function 
to request somebody to do something. The context of this 
utterance happened in core activity. The lecturer teach about 
translation theory and the lecturer request to students to 
become a volunteer to tanslate the sentence. The act sequence 
of this utterance is direct speech. The key of it is serious but 
friendly. The instrumentalist is oral spoken. The norm is saying 
in good performance. The genre is classroom teaching learning 
process. 
c) Suggestion 
Suggestion is the process by which one thought leads to 
another especially through association of ideas. The suggestion 
utterance was performed by third lecturer in the core of the 
lesson. In core activity, the researcher found 4 utterances of 
suggestion directive speech act. The data are
 L3/07.12.2018/M1/D150, L3/07.12.2018/M1/D1152,
 L3/07.12.2018/M1/D153, L3/07.12.2018/M1/D154. 
One of the utterance showed bellow: 
L1 :“Sekedar informasi aja, jadi kalau kita menulis 
sitasi itu boleh menggunakan verb satu ataupun 
verb dua, teorinya kalau kita menggunakan verb 
satu karena teori tersebut masih bisa digunakan 
sampai sekarang, kalau menggunakan verb dua 
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karena nulisnya jaman dulu.” 
(L3/07.12.2018/02/D150) 
S : (silent) 
From the conversation, the lecturer said “Sekedar informasi 
aja, jadi kalau kita menulis sitasi itu boleh menggunakan verb 
satu ataupun verb dua, teorinya kalau kita menggunakan verb 
satu karena teori tersebut masih bisa digunakan sampai 
sekarang, kalau menggunakan verb dua karena nulisnya jaman 
dulu.” That utterance is classified as a suggestion because it 
has function to suggest somebody to do something. The context 
of this utterance happened in core activity. The lecturer teach 
about translation theory. The lecturer give the suggestion if the 
students want to write thesis, the lecturer give the suugest to 
attention in the using of verb in each par. The act sequence of 
this utterance is direct speech. The key of it is in normal 
situation. The instrumentalist is oral spoken. The norm is 
saying in good performance. The genre is classroom teaching 
learning process. 
d) Invitation 
Invitation is a kind of the expression of a request, a solicitation, 
or an attempt to get another person to join the speaker at a 
specific event. The invitation utterance was performed by third 
lecturer in the core of the lesson. In core activity, the researcher 
found 1 utterances of invitation directive speech act. 
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The data is L3/07.12.2018/M1/D149 
L1 :“Let’s discuss one by one” 
(L3/07.12.2018/M1/D149) 
S :(attention to the text) 
From the conversation, the lecturer said “let’s discuss obe by 
one” That utterance is classified as a invitation because it has 
function to invite somebody. The context of this utterance 
happened in core activity. The lecturer teach about translation 
theory. The lecturer invite the students to discuss the product of 
translation together. The act sequence of this utterance is direct 
speech. The key of it is in normal situation. The instrumentalist 
is oral spoken. The norm is saying in good performance. The 
genre is classroom teaching learning process. 
e) Warning 
Warning is telling someone about a possible danger or 
difficulty. The warning utterance was performed by third 
lecturer in the core of the lesson. In core activity, the 
researcher found 3 utteranc of warning directive speech act. 
The data are L3/07.12.2018/M1/D141, 
L3/07.12.2018/M1/D142 L3/07.12.2018/M1/D161. One of the 
utterance showed bellow: 
L1 :“We can not use educated words, jadi kita tidak  
bisa menggunakan kata – kata yang terlalu 
educated” 
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(L1/28.10.2018/04/D141) 
S :(attetntion to the lecturer 
From the conversation, the lecturer said “We can not use 
educated words, jadi kita tidak  bisa menggunakan kata – kata 
yang terlalu educated” That utterance is classified as a 
warning, because it has function to give positive treatment or 
effect. The context of this utterance happened in core activity. 
The lecturer warn to the students to make equivalent between 
the source text and the target text when they translate a text or 
sentence. They have to make sure that the product of 
translation is appropriate with the reader. The key of it is in 
normal situation. The instrumentalist is oral spoken. The norm 
is saying in good performance. The genre is classroom teaching 
learning process. From the explanation, the researcher gave 
table to show the finding of types of directive speech acts used 
by lecturer 3 in core activity. The table can be seen below: 
Table 4.18 
Types of Directive Speech Acts Used by Lecturer 3 in The First Meeting 
in Core Activity 
Lecturer 2 
Activity Type of Directive 
Speech Act 
Frequency 
Core Command 15 
Request 4 
Suggestion 4 
Invitation 1 
Warning 3 
Total 27 
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Based on the table above, the researcher found 5 type of 
directive speech acts used by lecrurer 3 in core activity. There 
weas command, requset, suggestion, invitation, warning 
utterance. 
 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
gthe clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher only found 1 command utterance in closing activity. 
The explanation was: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by third 
lecturer in the closing of the lesson. In closing activities, the 
researcher found 1 utterance of commanding directive speech act. 
The data is L3/07.12.2018/M1/D162 
L1 :”Please, bring a laptop” 
(L3/07.12.2018/M1/D162) 
S : (attention to the lecturer) 
From the conversation, the lecturer said “Please, bring a 
laptop!” That utterance is classified as a command because it 
has function to instruct somebody to do something. The context 
of this utterance happened in closing activity. The lecturer 
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order to the students to bring a laptop to the next week lesson 
The key of it is in normal situation. The instrumentalist is oral 
spoken. The norm is saying in good performance. The genre is 
classroom teaching learning process. 
 
From the explanation, the researcher gave table to show the 
finding of types of directive speech acts used by lecturer 3 in 
closing activity. The table can be seen below: 
 
Table 4.19 
Types of Directive Speech Acts Used by Lecturer 3 in The First 
Meeting in Closing  Activity 
Lecturer 3 
Activity Type of Directive 
Speech Act 
Frequency 
Closing Command 1 
Total 1 
 
Based on the table above, the researcher found1 type of 
directive speech acts used by lecrurer 3  in closing activity. 
There weas commanding utterance. 
Based on explanation above, the researcher made a table that 
showed about types of directive speech acts used by lecturer 3 
in Translation teaching learning process. 
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The table can be seen below: 
Table 4.20 
Data Findings of the Types of Directive Speech Acts Uttered by the 
Lecturer 3 in The First Meeting on Translation Teaching Learning 
Process at Seventh Semester of IAIN Surakarta 
Lecturer 3 
No Activity Type of Directive Speech Act Frequency 
1. Opening Command 1 
2. Core 1. Command 
2. Request 
3. Suggestion 
4. Invitation 
5. Warning 
15 
4 
4 
1 
3 
3. Closing Command 1 
Total 29 
 
 
f. The Third Lecturer in The Second Meeting in Translation Class 
The observation from third lecturer was doing by the researcher on 
December 14th  2018 in 7 F class. The material of this meeting is about 
what is translation techniques. The researcher found 32 utterances that 
included directive speech acts. The types of directive speech acts 
explained as follow: 
1) Opening 
In opening the class, the lecturer greets the students by using just 
command of speech acts which can attract students in learning 
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process. The first is started from saying greeting, asking students’ 
condition and commanding students to doing something. Lecturer 
prepare students phsycologically and physically to follow the learning 
process with greet, engage learners and their appearance class tidied 
up, and check for the presence of the learners.  
In opening activity, the researcher found one type of directive speech 
act. There was command utterance. The analysis of first lecturer 
utterance that included directive speech acts are: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by third 
lecturer in the opening of the lesson. In opening activities, the 
researcher found 1 utterance of commanding directive speech act. 
The data is L3/14.12.2018/M2/D234 in this conversation: 
L1 :“Pay attention, please!” 
(L3/14.12.2018/M2/D234) 
S : “(give the attention to the lecturer)” 
From the conversation, the lecturer said “Pay attention, please!” 
That utterance is classified as a command because it has function 
to instruct somebody to do something. The context of this utterance 
happened in opening activity. Lecturer employ this utterance to all 
students. Lecturer order them to give attention to the lecturer 
because the class is crowded at the beginning of lesson. The act 
sequence of translation lecturer saying the utterances is direct 
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speech act. Key of the utterance is in relax tone. And the the 
instrument of this utterance is oral spoken. The norm of lecturer 
utterance is in normal intonation. The genre is teaching learning 
process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 3 in opening 
activity. The table can be seen below: 
Table 4.21 
Types of Directive Speech Acts Used by Lecturer 3 in The Second Meeting 
in Opening Activity 
Lecturer 3 
Activity Type of Directive 
Speech Act 
Frequency 
Opening Command 1 
Total 1 
 
Based on the table above, the researcher found1 type of directive 
speech acts used by lecrurer 3 in opening activity. There weas 
commanding utterance. 
2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about what is translation and the process of translation. 
In core activity, the researcher found two types of directive speech 
act. There were command and warning utterances. The analysis of 
third lecturer utterances that included directive speech acts are: 
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a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by third 
lecturer in the core of the lesson. In core activity, the researcher 
found 25 utterances of command directive speech act. The data 
are 
  L3/14.12.2018/M2/D235, L3/14.12.2018/M2/D236, 
  L3/14.12.2018/M2/D237, L3/14.12.2018/M2/D238, 
 L3/14.12.2018/M2/D239, L3/14.12.2018/M2/D240, 
L3/14.12.2018/M2/D241, L3/14.12.2018/M2/D242, 
L3/14.12.2018/M2/D243, L3/14.12.2018/M2/D244, 
L3/14.12.2018/M2/D245, L3/14.12.2018/M2/D246, 
L3/14.12.2018/M2/D247, L3/14.12.2018/M2/D248, 
L3/14.12.2018/M2/D249, L3/14.12.2018/M2/D250, 
L3/14.12.2018/M2/D251, L3/14.12.2018/M2/D253, 
L3/14.12.2018/M2/D255, L3/14.12.2018/M2/D256, 
L3/14.12.2018/M2/D257, L3/14.12.2018/M2/D258, 
L3/14.12.2018/M2/D259, L3/14.12.2018/M2/D260, 
L3/14.12.2018/M2/D261, L3/14.12.2018/M2/D262, 
L3/14.12.2018/M2/D263, L3/14.12.2018/M2/D264. 
One of the utterance showed bellow: 
L2 :“Now open your laptop.” 
(L3/14.12.2018/M2/D236) 
S :“(open their laptop)” 
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From the conversation, the lecturer said “Now open your 
laptop” That utterance is classified as a command because it 
has function to instruct somebody to do something. The context 
of this utterance happened in core activity. Lecturer employ 
this utterance to all students. Lecturer order them to open the 
laptop. The act sequence of translation lecturer saying the 
utterances is direct speech act. Key of the utterance is in relax 
tone. And the the instrument of this utterance is oral spoken. 
The norm of lecturer utterance is in normal intonation. The 
genre is teaching learning process. 
b) Warning 
Warning is telling someone about a possible danger or 
difficulty. The warning utterance was performed by third 
lecturer in the core of the lesson. In core activity, the 
researcher found 2 utterances of warning directive speech act. 
The data are L3/14.12.2018/M2/D252 and 
L3/14.12.2018/M2/D254. One of the utterance showed bellow: 
L1 :“Jadi nggak perlu ditarik-tarik ke belakang” 
(L3/14.12.2018/M2/D254) 
S :(attetntion to the lecturer) 
From the conversation, the lecturer said “Jadi nggak perlu 
ditarik-tarik ke belakang” That utterance is classified as a 
warning, because it has function to give positive treatment or 
effect. The context of this utterance happened in core activity. 
118 
 
The lecturer warn to the students about how to use editing 
fiture in aegisub application. The key of it is in normal 
situation. The instrument is oral spoken. The norm is saying in 
good performance. The genre is classroom teaching learning 
process. From the explanation, the researcher gave table to 
show the finding of types of directive speech acts used by 
lecturer 3 in core activity. The table can be seen below: 
Table 4.22 
Types of Directive Speech Acts Used by Lecturer 3 in The Second 
Meeting in Core Activity 
Lecturer 2 
Activity Type of Directive 
Speech Act 
Frequency 
Core Command 28 
Warning 2 
Total 30 
 
Based on the table above, the researcher found 2 type of 
directive speech acts used by lecrurer 3 in core activity. There 
were command, warning utterances. 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
gthe clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher only found 1 command utterance in closing activity.  
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The explanation was: 
a) Command 
Command is utterances having meaning asking the hearer doing 
something. The commanding utterance was performed by third 
lecturer in the closing of the lesson. In closing activities, the 
researcher found 1 utterance of commanding directive speech act. 
The data is L3/14.12.2018/M2/D265 
L1 :“Terus tolong file nya segerea dikumpulkan ke 
Mas Yoga” 
(L3/14.12.2018/M2/D265) 
S : (give attention to the lecturer) 
From the conversation, the lecturer said “Terus tolong file nya 
segerea dikumpulkan ke Mas Yoga” That utterance is classified as 
a command because it has function to instruct somebody to do 
something. The context of this utterance happened in closing 
activity. The lecturer order to the students to collect the task to one 
of student in that class. The instrument is oral spoken. The norm is 
saying in good performance. The genre is classroom teaching 
learning process. 
From the explanation, the researcher gave table to show the finding 
of types of directive speech acts used by lecturer 3 in closing 
activity. The table can be seen below: 
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Table 4.23 
Types of Directive Speech Acts Used by Lecturer 3 in The Second 
Meeting in Closing  Activity 
Lecturer 3 
Activity Type of Directive 
Speech Act 
Frequency 
Closing Command 1 
Total 1 
 
Based on the table above, the researcher found 1 type of 
directive speech act used by lecrurer 3  in closing activity. 
There weas commanding utterance. 
Based on explanation above, the researcher made a table that 
showed about types of directive speech acts used by lecturer 3 
in Translation teaching learning process.  
The table can be seen below: 
 
Table 4.24 
Data Findings of the Types of Directive Speech Acts Uttered by the 
Lecturer 3 in The Second Meeting on Translation Teaching Learning 
Process at Seventh Semester of IAIN Surakarta 
 
Lecturer 3 
No Activity Type of Directive Speech Act Frequency 
1. Opening Command 1 
2. Core 1. Command 
2. Warning 
28 
2 
3. Closing Command 1 
Total 32 
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2. Students’ Response 
These data findings are related to the preferred and dispreferred 
students’ repsonse on teaching and learning process in translation class 
at seventh semester at IAIN Surakarta in academic year 2018/2019. 
Lavinson classifies the responses into into preferred and dispreferred. 
The researcher found that there were 265 utterances of three lecturers 
that classified in to Levinson’s prefered and dispreffered response 
theory during teaching learning process. The researcher divided those 
utterances of the first lecturer, second lecturer, and third lecturer 
separately. The data were obtained from clasroom observation in 6 
meetings, 2 meetings for each lecturer. According to the findings of 
this research, the researcher found 135 preffered response and 29 
dispreferred response by the studensts performed to directive speech 
act used by lecturer according Levinson’s theory. It is also analyzed 
the context situation when the utterances spoken in order to know the 
meaning of response by the students. 
The researcher found that there were 265 utterances of three lecturers 
during teaching learning process. The researcher divided those 
utterances of the first lecturer, second lecturer, and third lecturer 
separately. The data were obtained from clasroom observation in 6 
meetings, 2 meetings for each lecturer. The types of preferred and 
dispreferred response were classified and analyzed using Levinson’s 
(1996:53) response theory. 
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a. The First Lecturer on Translation Learning Process 
The observation from first lecturer was doing by the researcher on 
October 23rd 2018 in 7 G class. The material of this meeting is about 
what is translation and the process of translation. The researcher found 
24 utterances that included preferred and dispreferred response. The 
preferred and dispreferred response explained as follow: 
1) Opening 
In opening the class, the lecturer greets the. The first is started from 
saying greeting, asking students’ condition and commanding 
students to doing something. Lecturer prepare students 
phsycologically and physically to follow the learning process with 
greet, engage learners and their appearance class tidied up, and 
check for the presence of the learners.  
In opening activity, the researcher found one type students’ response. 
There was preferred response. The analysis of first students’ 
response that included preffered response is: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the first 
lecturer directive speech act in the opening of the lesson. In 
opening activities, the researcher found 1 response of preferred 
response. The data is L1/23.10.2018/M1/D1 
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L1 : “sek, dengerim dulu itu yang di belakang” 
(L1/23.10.2018/02/ D1) 
S : “: (give the attention to lecturer)” (preffered) 
From the conversation, the lecturer said “sek dengerin dulu itu 
yang di belakang” and the students give the attention to the 
lecturer. The context of this utterance happened in opening 
activity. Lecturer employ this utterance to all students. Lecturer 
order them to keep silent at the beginning of lesson. After the 
lecturer give the command to the students, the students accepted 
the command from the lecturer with give the attention to the 
lecturer and continue the learning process The students’ response is 
preferred response. Key of the utterance is in relax tone. And the 
the instrumentalist of this utterance is oral spoken. The norm of 
lecturer utterance is in normal intonation. The genre is teaching 
learning process. 
From the explanation, the researcher gave table to show the finding 
of types of students’ response to the directive speech act of lecturer 
1 in opening activity. 
The table can be seen below: 
Table 4.25 
Types of Students’ Response to The Directive Speech Act of Lecturer 1 
in The First Meeting in Opening Activity 
 
Lecturer 1 
Activity Students’ Response Frequency 
Opening Preferred 1 
Total 1 
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Based on the table above, the researcher found1 type of students’ 
response to the directive speech act of lecrurer 1 in opening activity. 
There was preferred response. 
2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about what is translation and the process of translation. 
In core activity, the researcher found two types of students’ response. 
There were preferred and dispreferred student response. The analysis 
of first students’ response that included students’ response responses 
are: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the first 
lecturer directive speech act in the opening of the lesson. In 
opening activities, the researcher found 20 of preferred responses. 
The data are 
L1/28.10.2018/0M1/D2, L1/28.10.2018/M1/D3,
 L1/28.10.2018/M1/D4, L1/28.10.2018/M1/D5,
 L1/28.10.2018/M1/D6, L1/28.10.2018/M1/D7,
 L1/28.10.2018/M1/D8, L1/28.10.2018/M1/D9,
 L1/28.10.2018/M1/D10, L1/28.10.2018/M1/D11,
 L1/28.10.2018/M1/D12, L1/28.10.2018/M1/D13,
 L1/28.10.2018/M1/D14, L1/28.10.2018/M1/D15,
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 L1/28.10.2018/M1/D16, L1/28.10.2018/M1/D17,
 L1/28.10.2018/M1/D18, L1/28.10.2018/M1/D19,
 L1/28.10.2018/M1/D20, L1/28.10.2018/M1/D21,
 L1/28.10.2018/M1/D22, L1/28.10.2018/M1/D23,
 L1/28.10.2018/M1/D24, L1/28.10.2018/M1/D25,
 L1/28.10.2018/M1/D26, L1/28.10.2018/M1/D27,
 L1/28.10.2018/M1/D28, L1/28.10.2018/M1/D29,
 L1/28.10.2018/M1/D30, L1/28.10.2018/M1/D31,
 L1/28.10.2018/M1/D32, L1/28.10.2018/M1/D33,
 L1/28.10.2018/M1/D34, L1/28.10.2018/M1/D35,
 L1/28.10.2018/M1/D36, L1/28.10.2018/M1/D37,
 L1/28.10.2018/M1/D38, L1/28.10.2018/M1/D39,
 L1/28.10.2018/M1/D41, L1/28.10.2018/M1/D42,
 L1/28.10.2018/M1/D43, L1/28.10.2018/M1/D44,
 L1/28.10.2018/M1/D45. 
One of the utterance showed bellow: 
L1 : “Wifi nya dinyalakan!” 
(L1/28.10.2018/M1/D8) 
S: “(turn on the wifi)” (preferred) 
From the conversation, the lecturer said “Wifi nya dinyalakan!” 
and the students turn on their wifi. The context of this utterance 
happened in opening activity. Lecturer employ this utterance to 
all students. Lecturer order them to turn on the wifi the core of 
lesson. After the lecturer give the command to the students, the 
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students accepted the command from the lecturer with turn on 
the wifi and continue the learning process. The students’ 
response is preferred response. Key of the utterance is in relax 
tone. And the the instrumentalist of this utterance is oral 
spoken. The norm of lecturer utterance is in normal intonation. 
The genre is teaching learning proces 
b) Dispreferred Response 
Kind of the negative response (disagreement) produced by 
recipients by using some ways. The dispreferred was 
performed by students to the first lecturer directive speech act 
in the opening of the lesson. In core activities, the researcher 
found 1 response of dispreferred response. The data is 
L1/23.10.2018/M1/D40  in this conversation: 
L1 : “Next, kelompok 3. Masih ada to waktunya?” 
(L1/28.10.2018/M1/D40) 
S : “Tujuh menit lagi Miss, makan Miss, sholat 
Miss.” (dispreferred) 
From the conversation, the lecturer said “Next, kelompok. 
Masih ada to waktunya?” but the students give the rejection. 
The context of this utterance happened in core activity. 
Lecturer employ this utterance to all students. Lecturer order 
them to come to infront of class. After the lecturer give the 
command to the students, the students rejected the command 
from the lecturer with give the response “Tujuh menit lagi 
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Miss, makan Miss, sholat Miss.” The students’ response is 
dispreferred response. Key of the utterance is in relax tone. 
And the the instrumentalist of this utterance is oral spoken. The 
norm of lecturer utterance is in normal intonation. The genre is 
teaching learning process. 
From the explanation, the researcher gave table to show the 
finding of types of students’ response to the directive speech 
act of lecturer 1 in core activity. The table can be seen below: 
Table 4.26 
Types of Students’ Response to The Directive Speech Act of Lecturer 1 
in The First Meeting in Core Activity 
Lecturer 1 
Activity Students’ Response Frequency 
Core Preferred Response 20 
Dispreferred Response 1 
Total 21 
 
Based on the table above, the researcher found 2 type of students’ 
response to the directive speech act of lecrurer 1 in core  activity. 
There was preferred and dispreferred response. 
 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
gthe clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher found one type students’ response. There was 
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preferred response. The analysis of first students’ response that 
included preffered response is: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the 
first lecturer directive speech act in the closing of the lesson. In 
closing activities, the researcher found 1 response of preferred 
response. The data is L1/23.10.2018/M1/D45 
L1 :”Kertasnya dikumpulin lagi, mau dipakai kelas 
berikutnya!” 
(L1/23.10.2018/02/ D45) 
S :(Students collect the paper) (preferred) 
From the conversation, the lecturer said “Kertasnya dikumpulin 
lagi, mau dipakai kelas berikutnya!” and the students collect 
the paper to the lecturer. The context of this utterance happened 
in closing activity. Lecturer employ this utterance to all 
students. Lecturer order them to collect the paper. After the 
lecturer give the command to the students, the students 
accepted the command from the lecturer with collect the paper. 
The students’ response is preferred response. Key of the 
utterance is in relax tone. And the the instrumentalist of this 
utterance is oral spoken. The norm of lecturer utterance is in 
normal intonation. The genre is teaching learning process. 
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From the explanation, the researcher gave table to show the 
finding of types of students’ response to the directive speech 
act of lecturer 1 in closing activity. The table can be seen 
below: 
Table 4.27 
Types of Students’ Response To the Directive Speech Act of Lecturer 
1 in The First Meeting in Closing Activity 
Lecturer 1 
Activity Students’ Response Frequency 
Closing Preferred 1 
Total 1 
 
Based on the table above, the researcher found 1 type of 
students’ response to the directive speech act of lecrurer 1 in 
closing  activity. There was preferred response. 
Based on explanation above, the researcher made a table that 
showed about types type of students’ response to the directive 
speech act of lecturer 1in Translation teaching learning process.  
The table can be seen below: 
Table 4.28 
Data Findings of the Types of Students’ Response To The Directive 
Speech Act of Lecturer 1 in The First Meeting on Translation Teaching 
Learning Process at Seventh Semester of IAIN Surakarta 
Lecturer 1 
No Activity Type of Students’ 
Response 
Frequency 
1. Opening Preferred 1 
2. Core 1. Preferred 
2. Dispreferred 
20 
1 
3. Closing Preferred 1 
Total 24 
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b. The First Lecturer in The Second Meeting in Translation Class 
The observation from first lecturer was doing by the researcher on October 
30th 2018 in 7 G class. The material of this meeting is about what is 
translation and the process of translation. The researcher found 45 
utterances that included preferred and dispreferred response. The preferred 
and dispreferred response explained as follow: 
1) Opening 
In opening the class, the lecturer greets the. The first is started from saying 
greeting, asking students’ condition and commanding students to doing 
something. Lecturer prepare students phsycologically and physically to 
follow the learning process with greet, engage learners and their 
appearance class tidied up, and check for the presence of the learners.  
In opening activity, the researcher found one type students’ response. 
There was preferred response. The analysis of first students’ response that 
included preffered response is: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is called as 
agreement, which also shows the success of project in conversation. 
The preferred was performed by students to the first lecturer directive 
speech act in the opening of the lesson. In opening activities, the 
researcher found 1 response of preferred response. The data is 
L1/30.10.2018/M2/D163 
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L1 : “Now it is our second project then you will have 
the last project after this project finish.” 
(L1/30.10.2018/M2/D163) 
S : “(give the attention to lecturer)” (preffered) 
From the conversation, the lecturer said “Now it is our second project then 
you will have the last project after this project finish” and the students 
give the attention to the lecturer. The context of this utterance happened in 
opening activity. Lecturer employ this utterance to all students. After the 
lecturer give the command to the students, the students accepted the 
command from the lecturer with give the attention to the lecturer and 
continue the learning process The students’ response is preferred response. 
Key of the utterance is in relax tone. And the the instrumentalist of this 
utterance is oral spoken. The norm of lecturer utterance is in normal 
intonation. The genre is teaching learning process. 
From the explanation, the researcher gave table to show the finding of 
types of students’ response to the directive speech act of lecturer 1 in 
opening activity. 
The table can be seen below: 
Table 4.29 
Types of Students’ Response to The Directive Speech Act of Lecturer 1 
in The Second Meeting in Opening Activity 
Lecturer 1 
Activity Students’ Response Frequency 
Opening Preferred 1 
Total 1 
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Based on the table above, the researcher found 1 type of students’ 
response to the directive speech act of lecrurer 1 in opening activity. There 
was preferred response. 
 
2) Core 
In the core, lecturer starts to teach the material on that day. The material 
is about what is translation and the process of translation. 
In core activity, the researcher found two types of students’ response. 
There were preferred and dispreferred student response. The analysis of 
first students’ response that included students’ response responses are: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is called 
as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the first 
lecturer directive speech act in the opening of the lesson. In core 
activity, the researcher found 40 of preferred responses. The data are 
L1/30.10.2018/M2/D164 L1/30.10.2018/M2/D165 
L1/30.10.2018/M2/D166  L1/30.10.2018/M2/D167 
L1/30.10.2018/M2/D168  L1/30.10.2018/M2/D169 
L1/30.10.2018/M2/D170 L1/30.10.2018/M2/D171 
L1/30.10.2018/M2/D172 L1/30.10.2018/M2/D173 
L1/30.10.2018/M2/D174 L1/30.10.2018/M2/D175 
L1/30.10.2018/M2/D176 L1/30.10.2018/M2/D177 
L1/30.10.2018/M2/D178 L1/30.10.2018/M2/D179 
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L1/30.10.2018/M2/D180 L1/30.10.2018/M2/D181 
L1/30.10.2018/M2/D182 L1/30.10.2018/M2/D183 
L1/30.10.2018/M2/D184 L1/30.10.2018/M2/D185 
L1/30.10.2018/M2/D186 L1/30.10.2018/M2/D188 
L1/30.10.2018/M2/D189 L1/30.10.2018/M2/D190 
L1/30.10.2018/M2/D191 L1/30.10.2018/M2/D192 
L1/30.10.2018/M2/D195 L1/30.10.2018/M2/D196 
L1/30.10.2018/M2/D197 L1/30.10.2018/M2/D198 
L1/30.10.2018/M2/D199 L1/30.10.2018/M2/D200 
L1/30.10.2018/M2/D201 L1/30.10.2018/M2/D202 
L1/30.10.2018/M2/D203 L1/30.10.2018/M2/D204 
L1/30.10.2018/M2/D205  L1/30.10.2018/M2/D206 
One of the utterance showed bellow: 
L1 :” Print the translation in the form of a 
book.” 
(L1/30.10.2018/M2/D170) 
S : “yes” (preferred) 
From the conversation, the lecturer said “Print the translation in the 
form of a book” to the students. The context of this utterance 
happened in opening activity. Lecturer employ this utterance to all 
students. Lecturer order them to print the translation in the form of 
book. After the lecturer give the command to the students, the 
students accepted the command from the lecturer with say yes. The 
students’ response is preferred response. Key of the utterance is in 
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relax tone. And the the instrument of this utterance is oral spoken. 
The norm of lecturer utterance is in normal intonation. The genre is 
teaching learning process 
b) Dispreferred Response 
Kind of the negative response (disagreement) produced by 
recipients by using some ways. The dispreferred was performed by 
students to the first lecturer directive speech act in the opening of 
the lesson. In core activities, the researcher found 3 responses of 
dispreferred response. The data are  
L1/30.10.2018/M2/D187, L1/30.10.2018/M2/D193 
L1/30.10.2018/M2/D194 in this conversation: 
L1 :”Is there any answer?” 
(L1/30.10.2018/M2/D187) 
S : “(no answer)” (dispreferred) 
From the conversation, the lecturer said “Is there any answer?” but 
the students give the rejection. The context of this utterance 
happened in core activity. Lecturer employ this utterance to all 
students. Lecturer order them to answer the question. After the 
lecturer give the command to the students, the students rejected the 
command from the lecturer with give the response “no answer”. 
The students’ response is dispreferred response. Key of the 
utterance is in relax tone. And the the instrumentalist of this 
utterance is oral spoken. The norm of lecturer utterance is in 
normal intonation. The genre is teaching learning process. 
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From the explanation, the researcher gave table to show the finding 
of types of students’ response to the directive speech act of lecturer 
1 in core activity. The table can be seen below: 
Table 430 
Types of Students’ Response to The Directive Speech Act of Lecturer 1 
in The Second Meeting in Core Activity 
Lecturer 1 
Activity Students’ Response Frequency 
Core Preferred Response 40 
Dispreferred Response 1 
Total 41 
 
Based on the table above, the researcher found 2 type of students’ 
response to the directive speech act of lecrurer 1 in core  activity. 
There was preferred and dispreferred response. 
 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
gthe clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher found one type students’ response. There was 
preferred response. The analysis of first students’ response that 
included preffered response is: 
 
 
136 
 
b) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the 
first lecturer directive speech act in the closing of the lesson. In 
closing activities, the researcher found 1 response of preferred 
response. The data is L1/30.10.2018/M2/D208 
L1 : “ Kalian baca sekilas” 
(L1/30.10.2018/M2/D208) 
S : (Students collect the paper) (preferred) 
From the conversation, the lecturer said “Kalian baca sekilas” 
and the students read the text for next meeting. The context of 
this utterance happened in closing activity. Lecturer employ 
this utterance to all students. Lecturer order them to read the 
text. After the lecturer give the command to the students, the 
students accepted the command from the lecturer with read the 
text. The students’ response is preferred response. Key of the 
utterance is in relax tone. And the the instrument of this 
utterance is oral spoken. The norm of lecturer utterance is in 
normal intonation. The genre is teaching learning process. 
From the explanation, the researcher gave table to show the 
finding of types of students’ response to the directive speech 
act of lecturer 1 in closing activity. The table can be seen 
below: 
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Table 4.31 
Types of Students’ Response To the Directive Speech Act of Lecturer 
1 in The Second Meeting in Closing Activity 
Lecturer 1 
Activity Students’ Response Frequency 
Closing Preferred 1 
Total 1 
 
Based on the table above, the researcher found 1 type of 
students’ response to the directive speech act of lecrurer 1 in 
closing  activity. There was preferred response. 
Based on explanation above, the researcher made a table that 
showed about types type of students’ response to the directive 
speech act of lecturer 1 in the second meeting in translation 
teaching learning process.  
The table can be seen below: 
Table 4.32 
Data Findings of the Types of students’ response to the directive speech 
act of lecturer 1 in The Second Meeting on Translation Teaching 
Learning Process at Seventh Semester of IAIN Surakarta 
Lecturer 1 
No Activity Type of Students’ 
Response 
Frequency 
1. Opening Preferred 1 
2. Core 1. Preferred 
2. Dispreferred 
40 
3 
3. Closing Preferred 1 
Total 24 
 
c. The Second Lecturer in The First Meeting in Translation Class 
The observation from first lecturer was doing by the researcher on October 
26rd 2018 in 7 A class. The material of this meeting is about what is 
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translation and the process of translation. The researcher found 94 
utterances that included preferred and dispreferred response. The preferred 
and dispreferred response explained as follow: 
1) Opening 
In opening the class, the lecturer greets the. The first is started from 
saying greeting, asking students’ condition and commanding students 
to doing something. Lecturer prepare students phsycologically and 
physically to follow the learning process with greet, engage learners 
and their appearance class tidied up, and check for the presence of the 
learners.  
In opening activity, the researcher found one type students’ response. 
There was preferred response. The analysis of first students’ response 
that included preffered response is: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the first 
lecturer directive speech act in the opening of the lesson. In 
opening activities, the researcher found 1 response of preferred 
response. The data is L2/26.10.2018/M1/ D44 
L1 : “Please, close your book” 
(L2/26.10.2018/02/ D44) 
S : “(close the book)” (preffered) 
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From the conversation, the lecturer said “Please, close your book” 
and the students close their book. The context of this utterance 
happened in opening activity. Lecturer employ this utterance to all 
students. Lecturer order them to close the book in the beginning of 
lesson. After the lecturer give the command to the students, the 
students accepted the command from the lecturer with close the 
book and continue the learning process The students’ response is 
preferred response. Key of the utterance is in relax tone. And the 
the instrumentalist of this utterance is oral spoken. The norm of 
lecturer utterance is in normal intonation. The genre is teaching 
learning process. 
From the explanation, the researcher gave table to show the finding 
of types of students’ response to the directive speech act of lecturer 
2 in opening activity. The table can be seen below: 
Table 4.33 
Types of Students’ Response To the Directive Speech Act of Lecturer 2 
in The First Meeting in Opening Activity 
Lecturer 2 
Activity Students’ Response Frequency 
Opening Preferred 1 
Total 1 
 
Based on the table above, the researcher found1 type of students’ 
response to the directive speech act of lecrurer 2 in opening 
activity. There was preferred response. 
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2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about what is translation and the process of translation. 
In core activity, the researcher found two types of students’ 
response. There were preferred and dispreferred student response. 
The analysis of first students’ response that included students’ 
response responses are: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the 
first lecturer directive speech act in the opening of the lesson. In 
opening activities, the researcher found 72 of preferred 
responses. The data are 
L2/26.10.2018/M1/D47, L2/26.10.2018/M1/D48,
 L2/26.10.2018/M1/D49, L2/26.10.2018/M1/D50,
 L2/26.10.2018/M1/D51, L2/26.10.2018/M1/D53,
 L2/26.10.2018/M1/D54, L2/26.10.2018/M1/D55,
 L2/26.10.2018/M1/D56, L2/26.10.2018/M1/D57,
 L2/26.10.2018/M1/D58, L2/26.10.2018/M1/D59,
 L2/26.10.2018/M1/D60, L2/26.10.2018/M1/D61,
 L2/26.10.2018/M1/D62, L2/26.10.2018/M1/D63,
 L2/26.10.2018/M1/D64, L2/26.10.2018/M1/D65,
 L2/26.10.2018/M1/D66, L2/26.10.2018/M1/D67,
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 L2/26.10.2018/M1/D68, L2/26.10.2018/M1/D69,
 L2/26.10.2018/M1/D70, L2/26.10.2018/M1/D73,
 L2/26.10.2018/M1/D74, L2/26.10.2018/M1/D75,
 L2/26.10.2018/M1/D76, L2/26.10.2018/M1/D77,
 L2/26.10.2018/M1/D78, L2/26.10.2018/M1/D79,
 L2/26.10.2018/M1/D80, L2/26.10.2018/M1/D81,
 L2/26.10.2018/M1/D82, L2/26.10.2018/M1/D83,
 L2/26.10.2018/M1/D85, L2/26.10.2018/M1/D89,
 L2/26.10.2018/M1/D90, L2/26.10.2018/M1/D91,
 L2/26.10.2018/M1/D92, L2/26.10.2018/M1/D93,
 L2/26.10.2018/M1/D94, L2/26.10.2018/M1/D95,
 L2/26.10.2018/M1/D96, L2/26.10.2018/M1/D102,
 L2/26.10.2018/M1/D103, L2/26.10.2018/M1/D105,
 L2/26.10.2018/M1/D106, L2/26.10.2018/M1/D107,
 L2/26.10.2018/M1/D109, L2/26.10.2018/M1/D110,
 L2/26.10.2018/M1/D111, L2/26.10.2018/M1/D112,
 L2/26.10.2018/M1/D113, L2/26.10.2018/M1/D114,
 L2/26.10.2018/M1/D115, L2/26.10.2018/M1/D116,
 L2/26.10.2018/M1/D117, L2/26.10.2018/M1/D118,
 L2/26.10.2018/M1/D119, L2/26.10.2018/M1/D120,
 L2/26.10.2018/M1/D121, L2/26.10.2018/M1/D122,
 L2/26.10.2018/M1/D124, L2/26.10.2018/M1/D125, 
 L2/26.10.2018/02/D126, L2/26.10.2018/M1/D127,
 L2/26.10.2018/02/D128, L2/26.10.2018/M1/D129,
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 L2/26.10.2018/02/D130, L2/26.10.2018/M1/D131,
 L2/26.10.2018/02/D132. 
One of the utterance showed bellow: 
L1 : Just pay attention to the colorfull words! 
(L2/26.10.2018/02/D48) 
S : “(give the attention)” (preferred) 
From the conversation, the lecturer said “Just pay attention to the 
colorfull words!” and the students turn on their wifi. The context 
of this utterance happened in core activity. Lecturer employ this 
utterance to all students. Lecturer order them to give attention to 
the colorfull words. After the lecturer give the command to the 
students, the students accepted the command from the lecturer with 
turn on the wifi and continue the learning process. The students’ 
response is preferred response. Key of the utterance is in relax 
tone. And the the instrumentalist of this utterance is oral spoken. 
The norm of lecturer utterance is in normal intonation. The genre is 
teaching learning process 
b) Dispreferred Response 
Kind of the negative response (disagreement) produced by 
recipients by using some ways. The dispreferred was performed 
by students to the first lecturer directive speech act in the opening 
of the lesson. In core activities, the researcher found 16 response 
of dispreferred response. The data are: 
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 L2/26.10.2018/M1/D50, L2/26.10.2018/M1/D52,
 L2/26.10.2018/M1/D71, L2/26.10.2018/M1/D72,
 L2/26.10.2018/M1/D84, L2/26.10.2018/M1/D86,
 L2/26.10.2018/M1/D87, L2/26.10.2018/M1/D88,
 L2/26.10.2018/M1/D97, L2/26.10.2018/M1/D98,
 L2/26.10.2018/M1/D99, L2/26.10.2018/M1/D100,
 L2/26.10.2018/M1/D101, L2/26.10.2018/M1/D104,
 L2/26.10.2018/M1/D108, L2/26.10.2018/M1/D123. 
One of the data is: 
L1 :“Any other opinion?” 
(L2/26.10.2018/02/D84) 
S :“(silent)” (dispreferred) 
From the conversation, the lecturer said “Any other opinion?” 
but the students give the rejection. The context of this utterance 
happened in core activity. Lecturer employ this utterance to all 
students. Lecturer order them to translate a sentence. After the 
lecturer give the command to the students, the students rejected 
the command from the lecturer with no answer and they can 
not translate the sentence. The students’ response is 
dispreferred response. Key of the utterance is in relax tone. 
And the the instrumentalist of this utterance is oral spoken. The 
norm of lecturer utterance is in normal intonation. The genre is 
teaching learning process. 
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From the explanation, the researcher gave table to show the 
finding of types of students’ response to the directive speech 
act of lecturer 1 in core activity. The table can be seen below: 
Table 4.34 
Types of Students’ Response To the Directive Speech Act of lecturer 2 in 
The First Meeting in Core Activity 
Lecturer 2 
Activity Students’ Response Frequency 
Core Preferred Response 72 
Dispreferred Response 16 
Total 88 
 
Based on the table above, the researcher found 2 type of students’ 
response to the directive speech act of lecrurer 2 in core  activity. 
There was preferred and dispreferred response. 
 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
gthe clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher found one type students’ response. There was 
preferred response. The analysis of first students’ response that 
included preffered response is: 
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a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the first 
lecturer directive speech act in the closing of the lesson. In 
closing activities, the researcher found 1 response of preferred 
response. The data is L2/26.10.2018/M1/D132 
L1 : “Now, let’s close this meeting by saying 
hamdallah.” 
(L2/26.10.2018/02/D132) 
S : “Alhamdulillahirobilalamin.” (preferred) 
From the conversation, the lecturer said “Now, let’s close this 
meeting by saying hamdallah” and the students said hamdallah 
together. The context of this utterance happened in closing activity. 
Lecturer employ this utterance to all students. Lecturer order them 
to say hamdallah together. After the lecturer give the command to 
the students, the students accepted the command from the lecturer 
with collect the paper. The students’ response is preferred 
response. Key of the utterance is in relax tone. And the the 
instrumentalist of this utterance is oral spoken. The norm of 
lecturer utterance is in normal intonation. The genre is teaching 
learning process. 
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From the explanation, the researcher gave table to show the finding 
of types of students’ response to the directive speech act of lecturer 
1 in closing activity. 
The table can be seen below: 
Table 4.35 
Types of Students’ Response To the Directive Speech Act of lecturer 2 In 
The First Meeting in Closing Activity 
Lecturer 2 
Activity Students’ Response Frequency 
Closing Preferred 1 
Total 1 
Based on the table above, the researcher found 1 type of students’ 
response to the directive speech act of lecrurer 2 in closing  
activity. There was preferred response. 
Based on explanation above, the researcher made a table that 
showed about types type of students’ response to the directive 
speech act of lecturer2 in Translation teaching learning process. 
The table can be seen below: 
Table 4.36 
Data Findings of the Types of students’ Response to the Directive Speech 
Act of Lecturer 2 in The First Meeting on Translation Teaching Learning 
Process at Seventh Semester of IAIN Surakarta 
Lecturer 2 
No Activity Type of Students’ 
Response 
Frequency 
1. Opening Preferred 1 
2. Core 1. Preferred 
2. Dispreferred 
72 
16 
3. Closing Preferred 1 
Total 90 
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d. The Second Lecturer in The Second Meeting in Translation Class 
The observation from first lecturer was doing by the researcher on October 
30th 2018 in 7A class. The material of this meeting is about translation 
techniques. The researcher found 24 utterances that included preferred and 
dispreferred response. The preferred and dispreferred response explained 
as follow: 
1) Opening 
In opening the class, the lecturer greets the. The first is started from 
saying greeting, asking students’ condition and commanding students to 
doing something. Lecturer prepare students phsycologically and 
physically to follow the learning process with greet, engage learners 
and their appearance class tidied up, and check for the presence of the 
learners.  
In opening activity, the researcher found one type students’ response. 
There was preferred response. The analysis of first students’ response 
that included preffered response is: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the first 
lecturer directive speech act in the opening of the lesson. In 
opening activities, the researcher found 1 response of preferred 
response. The data is L2/02.11.2018/M2/D209 
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L1 :“Please, open your book”  
(L2/02.11.2018/M2/D209) 
S :“(open the book)” (preffered) 
From the conversation, the lecturer said “Please, open your book” 
and the students open their book. The context of this utterance 
happened in opening activity. Lecturer employ this utterance to all 
students. Lecturer order them to open the book in the beginning of 
lesson. After the lecturer give the command to the students, the 
students accepted the command from the lecturer with open the 
book and continue the learning process The students’ response is 
preferred response. Key of the utterance is in relax tone. And the 
the instrumental of this utterance is oral spoken. The norm of 
lecturer utterance is in normal intonation. The genre is teaching 
learning process. 
From the explanation, the researcher gave table to show the finding 
of types of students’ response to the directive speech act of lecturer 
2 in opening activity. The table can be seen below: 
Table 4.37 
Types of Students’ Response To the Directive Speech Act of Lecturer 2 
in The Second Meeting in Opening Activity 
Lecturer 2 
Activity Students’ Response Frequency 
Opening Preferred 1 
Total 1 
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Based on the table above, the researcher found1 type of students’ 
response to the directive speech act of lecrurer 2 in opening activity. 
There was preferred response. 
2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about what is translation and the process of translation. 
In core activity, the researcher found two types of students’ 
response. There were preferred and dispreferred student response. 
The analysis of first students’ response that included students’ 
response responses are: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the 
first lecturer directive speech act in the opening of the lesson. In 
opening activities, the researcher found 23 of preferred 
responses. The data are 
L2/02.11.201801/M2/D210, L2/02.11.201801/M2/D211, 
L2/02.11.201801/M2/D212, L2/02.11.201801/M2/D213, 
 L2/02.11.201801/M2/D214, L2/02.11.201801/M2/D215, 
L2/02.11.201801/M2/D217, L2/02.11.201801/M2/D218,
 L2/02.11.201801/M2/D219, L2/02.11.201801/M2/D220,
 L2/02.11.201801/M2/D221, L2/02.11.201801/M2/D222,
 L2/02.11.201801/M2/D223, L2/02.11.201801/M2/D224,
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 L2/02.11.201801/M2/D225, L2/02.11.201801/M2/D226,
 L2/02.11.201801/M2/D227, L2/02.11.201801/M2/D228,
 L2/02.11.201801/M2/D229, L2/02.11.201801/M2/D230,
 L2/02.11.201801/M2/D231, L2/02.11.201801/M2/D232. 
One of the utterance showed bellow: 
L1 : “You may you read by yourself” 
(L2/02.11.201801/M2/D211) 
S : “(read the text)” (preferred) 
From the conversation, the lecturer said “You may you read by 
yourself” and the students to read the text. The context of this 
utterance happened in core activity. Lecturer employ this utterance 
to all students. Lecturer order them to read the text. After the 
lecturer give the command to the students, the students accepted 
the command from the lecturer with read the text. The students’ 
response is preferred response. Key of the utterance is in relax 
tone. And the the instrument of this utterance is oral spoken. The 
norm of lecturer utterance is in normal intonation. The genre is 
teaching learning process 
b) Dispreferred Response 
Kind of the negative response (disagreement) produced by 
recipients by using some ways. The dispreferred was performed by 
students to the first lecturer directive speech act in the opening of 
the lesson. In core activities, the researcher found 1 response of 
dispreferred response. The data is L2/02.11.2018/M2/D216  
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L1 : “It is better if we translated into cabang 
industri” 
(L2/02.11.2018/M2/D216) 
S : “(silent)” (dispreferred) 
From the conversation, the lecturer said “It is better if we 
translated into cabang industri” but the students give the 
rejection. The context of this utterance happened in core 
activity. Lecturer employ this utterance to all students. Lecturer 
order them to translate a the sentence, but the students failed in 
translating the sentence. After the lecturer give the command to 
the students, the students rejected the command from the 
lecturer with no answer and they can not translate the sentence. 
The students’ response is dispreferred response. Key of the 
utterance is in relax tone. And the the instrumentalist of this 
utterance is oral spoken. The norm of lecturer utterance is in 
normal intonation. The genre is teaching learning process. 
From the explanation, the researcher gave table to show the 
finding of types of students’ response to the directive speech 
act of lecturer 1 in core activity. The table can be seen below: 
Table 4.38 
Types of Students’ Response To the Directive Speech Act of 
lecturer 2 in The Second Meeting in Core Activity 
Lecturer 2 
Activity Students’ Response Frequency 
Core Preferred Response 23 
Dispreferred Response 1 
Total 24 
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Based on the table above, the researcher found 2 type of 
students’ response to the directive speech act of lecrurer 2 in 
core  activity. There was preferred and dispreferred response. 
 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
gthe clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher found one type students’ response. There was 
preferred response. The analysis of first students’ response that 
included preffered response is: 
b) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the first 
lecturer directive speech act in the closing of the lesson. In 
closing activities, the researcher found 1 response of preferred 
response. The data is L2/02.11.2018/M2/D233 
L1 : “Nanti kalau anda menerjemahkan harus 
berhati-hati.” 
(L2/02.11.2018/M2/D233) 
S : yes. (preferred) 
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From the conversation, the lecturer said “Nanti kalau anda 
menerjemahkan harus berhati-hati” and the students said yes. The 
context of this utterance happened in closing activity. Lecturer 
employ this utterance to all students. Lecturer order them to be 
carefull in translating a text. After the lecturer give the command to 
the students, the students accepted the command from the lecturer. 
The students’ response is preferred response. Key of the utterance 
is in relax tone. And the the instrument of this utterance is oral 
spoken. The norm of lecturer utterance is in normal intonation. The 
genre is teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of students’ response to the directive speech act of lecturer 
1 in closing activity. 
 
The table can be seen below: 
Table 4.39 
Types of Students’ Response To the Directive Speech Act of lecturer 2 In 
The Second Meeting in Closing Activity 
Lecturer 2 
Activity Students’ Response Frequency 
Closing Preferred 1 
Total 1 
Based on the table above, the researcher found 1 type of students’ 
response to the directive speech act of lecturer 2 in closing  
activity. There was preferred response. 
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Based on explanation above, the researcher made a table that 
showed about types type of students’ response to the directive 
speech act of lecturer 2 in Translation teaching learning process. 
The table can be seen below: 
Table 4.40 
Data Findings of the Types of students’ Response to the Directive Speech 
Act of Lecturer 2 in The Second Meeting on Translation Teaching Learning 
Process at Seventh Semester of IAIN Surakarta 
Lecturer 2 
No Activity Type of Students’ 
Response 
Frequency 
1. Opening Preferred 1 
2. Core 1. Preferred 
2. Dispreferred 
23 
1 
3. Closing Preferred 1 
Total 90 
 
e. The Third Lecturer in The First Meeting in Translation Class 
The observation from first lecturer was doing by the researcher on 
December 7th 2018 in 7F class. The material of this meeting is about what 
is translation and the process of translation. The researcher found 94 
utterances that included preferred and dispreferred response. The preferred 
and dispreferred response explained as follow: 
1) Opening 
In opening the class, the lecturer greets the. The first is started from 
saying greeting, asking students’ condition and commanding students to 
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doing something. Lecturer prepare students phsycologically and 
physically to follow the learning process with greet, engage learners 
and their appearance class tidied up, and check for the presence of the 
learners.  
In opening activity, the researcher found one type students’ response. 
There was preferred response. The analysis of third students’ response 
that included preffered response is: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is called 
as agreement, which also shows the success of project in conversation. 
The preferred was performed by students to the third lecturer directive 
speech act in the opening of the lesson. In opening activities, the 
researcher found 1 response of preferred response. The data is 
L3/07.12.2018/M1/D133 
L1 : “Calm down, please!” 
(L3/07.12.2018/03/D133) 
S : “(silent)” (preffered) 
From the conversation, the lecturer said “Calm down, please!” and the 
students just silent. The context of this utterance happened in opening 
activity. Lecturer employ this utterance to all students. Lecturer order 
them to be calm beginning of lesson. After the lecturer give the 
command to the students, the students accepted the command from the 
lecturer with just slent. The students’ response is preferred response. 
Key of the utterance is in relax tone. And the the instrumentalist of 
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this utterance is oral spoken. The norm of lecturer utterance is in 
normal intonation. The genre is teaching learning process. 
From the explanation, the researcher gave table to show the finding of 
types of students’ response to the directive speech act of lecturer 3 in 
opening activity. The table can be seen below: 
Table 4.41 
Types of Students’ Response To the Directive Speech Act of Lecturer 3 
In The First Meeting in Opening Activity 
Lecturer 3 
Activity Students’ Response Frequency 
Opening Preferred 1 
Total 1 
 
Based on the table above, the researcher found1 type of students’ 
response to the directive speech act of lecrurer 3 in opening activity. 
There was preferred response. 
2) Core 
In the core, lecturer starts to teach the material on that day. The 
material is about what is translation and the process of translation. 
In core activity, the researcher found two types of students’ 
response. There were preferred and dispreferred student response. 
The analysis of first students’ response that included students’ 
response responses are: 
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a. Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the first 
lecturer directive speech act in the opening of the lesson. In 
opening activities, the researcher found 12 of preferred responses. 
The data are 
L3/07.12.2018/M1/D134, L3/07.12.2018/M1/D135,
 L3/07.12.2018/M1/D136, L3/07.12.2018/M1/D137,
 L3/07.12.2018/M1/D138, L3/07.12.2018/M1/D139,
 L3/07.12.2018/M1/D140. L3/07.12.2018/M1/D141,
 L3/07.12.2018/M1/D142, L3/07.12.2018/M1/D143,
 L3/07.12.2018/M1/D145, L3/07.12.2018/M1/D146,
 L3/07.12.2018/M1/D147, L3/07.12.2018/M1/D148,
 L3/07.12.2018/M1/D149, L3/07.12.2018/M1/D150, 
 L3/07.12.2018/M1/D151, L3/07.12.2018/M1/D152,
 L3/07.12.2018/M1/D153, L3/07.12.2018/M1/D155,
 L3/07.12.2018/M1/D157, L3/07.12.2018/M1/D158,
 L3/07.12.2018/M1/D159, L3/07.12.2018/M1/D160,
 L3/07.12.2018/M1/D161, L3/07.12.2018/M1/D162. 
One of the utterance showed bellow: 
L1 : Oke, please read it! 
(L3/07.12.2018/03/D134) 
S : “(read the text)” (preferred) 
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From the conversation, the lecturer said “oke, please read it!” and 
the students turn on their wifi. The context of this utterance 
happened in core activity. Lecturer employ this utterance to one of 
the student. Lecturer order to read the text in handbook. After the 
lecturer give the command to the student, the student accepted the 
command from the lecturer with read the text in handbook and 
continue the learning process. The students’ response is preferred 
response. Key of the utterance is in relax tone. And the the 
instrumentalist of this utterance is oral spoken. The norm of 
lecturer utterance is in normal intonation. The genre is teaching 
learning process 
 
b. Dispreferred Response 
Kind of the negative response (disagreement) produced by 
recipients by using some ways. The dispreferred was performed by 
students to the first lecturer directive speech act in the opening of 
the lesson. In core activities, the researcher found 1 of dispreferred 
response. The data  is L3/07.12.2018/M1/D56 
L1 :“Nomor dua ini grammar nya yang masih 
salah yang mana?” 
(L3/07.12.2018/03/D56) 
S :“(silent)” (dispreferred) 
From the conversation, the lecturer said “Nomor dua ini grammar 
nya yang masih salah yang mana?” but the students give the 
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rejection. The context of this utterance happened in core activity. 
Lecturer employ this utterance to all students. Lecturer ask them 
about the grammatical in product of translation. After the lecturer 
ask to the students, the students rejected the question from the 
lecturer with no answer and they can not answer the question. The 
students’ response is dispreferred response. Key of the utterance is 
in relax tone. And the the instrumentalist of this utterance is oral 
spoken. The norm of lecturer utterance is in normal intonation. The 
genre is teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of students’ response to the directive speech act of lecturer 
3 in core activity. The table can be seen below: 
Table 4.42 
Types of Students’ Response To the Directive Speech Act of lecturer 3 
in The First Meeting in Core Activity 
Lecturer 1 
Activity Students’ Response Frequency 
Core Preferred Response 12 
Dispreferred Response 1 
Total 13 
 
Based on the table above, the researcher found 2 type of students’ 
response to the directive speech act of lecrurer 3 in core  activity. 
There was preferred and dispreferred response. 
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3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
the clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher found one type students’ response. There was 
preferred response. The analysis of first students’ response that 
included preffered response is: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the 
first lecturer directive speech act in the closing of the lesson. In 
closing activities, the researcher found 1 response of preferred 
response. The data is L3/07.12.2018/M1/D162 
L1 : “please bring a laptop” 
(L3/07.12.2018/03/D162) 
S : “yes, sir.” (preferred) 
From the conversation, the lecturer said “please bring a laptop 
please bring a laptop” and the students answer “yes, sir”. The 
context of this utterance happened in closing activity. Lecturer 
employ this utterance to all students. Lecturer order them to 
bring the laptop to the next lesson. After the lecturer give the 
command to the students, the students accepted the command 
from the lecturer with answer yes. The students’ response is 
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preferred response. Key of the utterance is in relax tone. And 
the the instrumentalist of this utterance is oral spoken. The 
norm of lecturer utterance is in normal intonation. The genre is 
teaching learning process. 
From the explanation, the researcher gave table to show the 
finding of types of students’ response to the directive speech 
act of lecturer 3 in closing activity. 
The table can be seen below: 
Table 4.43 
Types of Students’ Response To the Directive Speech Act of Lecturer 3 
in The First Meeting in Closing Activity 
Lecturer 3 
Activity Students’ Response Frequency 
Closing Preferred 1 
Total 1 
 
Based on the table above, the researcher found 1 type of students’ 
response to the directive speech act of lecrurer 3 in closing  
activity. There was preferred response. 
Based on explanation above, the researcher made a table that 
showed about types type of students’ response to the directive 
speech act of lecturer 3in Translation teaching learning process. 
The table can be seen below: 
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Table 4.44 
Data Findings of the Types of Students’ Response To the Directive 
Speech Act of Lecturer 3 in The First Meeting on Translation Teaching 
Learning Process at Seventh Semester of IAIN Surakarta 
Lecturer 3 
No Activity Type of Students’ 
Response 
Frequency 
1. Opening Preferred 1 
2. Core 1. Preferred 
2. Dispreferred 
12 
1 
3. Closing Preferred 1 
Total 15 
 
f. The Third Lecturer in The Second Meeting in Translation Class 
The observation from first lecturer was doing by the researcher on 
December 14th 2018 in 7F class. The material of this meeting is about 
what is translation and the process of translation. The researcher found 32 
utterances that included preferred and dispreferred response. The preferred 
and dispreferred response explained as follow: 
1) Opening 
In opening the class, the lecturer greets the. The first is started from 
saying greeting, asking students’ condition and commanding students to 
doing something. Lecturer prepare students phsycologically and 
physically to follow the learning process with greet, engage learners 
and their appearance class tidied up, and check for the presence of the 
learners.  
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In opening activity, the researcher found one type students’ response. 
There was preferred response. The analysis of third students’ response 
that included preffered response is: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is called 
as agreement, which also shows the success of project in conversation. 
The preferred was performed by students to the third lecturer directive 
speech act in the opening of the lesson. In opening activities, the 
researcher found 1 response of preferred response. The data is 
L3/14.12.2018/M2/D234 
L1 : “Pay attention, please!” 
 (L3/14.12.2018/M2/D234) 
S : “(give the attention)” (preffered) 
From the conversation, the lecturer said “Pay attention, please!” and the 
students give their attention. The context of this utterance happened in 
opening activity. Lecturer employ this utterance to all students. Lecturer 
order them to give the attention in the beginning of lesson. After the 
lecturer give the command to the students, the students accepted the 
command from the lecturer with give the attention. The students’ response 
is preferred response. Key of the utterance is in relax tone. And the the 
instrument of this utterance is oral spoken. The norm of lecturer utterance 
is in normal intonation. The genre is teaching learning process. 
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From the explanation, the researcher gave table to show the finding of 
types of students’ response to the directive speech act of lecturer 3 in 
opening activity. The table can be seen below: 
Table 4.45 
Types of Students’ Response To the Directive Speech Act of Lecturer 3 
In The Second Meeting in Opening Activity 
Lecturer 3 
Activity Students’ Response Frequency 
Opening Preferred 1 
Total 1 
 
Based on the table above, the researcher found 1 type of students’ 
response to the directive speech act of lecrurer 3 in opening activity. There 
was preferred response. 
 
2) Core 
In the core, lecturer starts to teach the material on that day. The material 
is about translation techniques. In core activity, the researcher found two 
types of students’ response. There were preferred and dispreferred 
student response. The analysis of first students’ response that included 
students’ response responses are: 
a. Preferred Response 
Kind of the positive response produced by reciepients and it is called 
as agreement, which also shows the success of project in conversation. 
The preferred was performed by students to the first lecturer directive 
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speech act in the opening of the lesson. In opening activities, the 
researcher found 29 of preferred responses. The data are 
L3/14.12.2018/M2/D235, L3/14.12.2018/M2/D236, 
L3/14.12.2018/M2/D237, L3/14.12.2018/M2/D238, 
L3/14.12.2018/M2/D239, L3/14.12.2018/M2/D240, 
L3/14.12.2018/M2/D241, L3/14.12.2018/M2/D242, 
L3/14.12.2018/M2/D243, L3/14.12.2018/M2/D244, 
L3/14.12.2018/M2/D245, L3/14.12.2018/M2/D246, 
L3/14.12.2018/M2/D247, L3/14.12.2018/M2/D248, 
L3/14.12.2018/M2/D249, L3/14.12.2018/M2/D250, 
L3/14.12.2018/M2/D252, L3/14.12.2018/M2/D253, 
L3/14.12.2018/M2/D254, L3/14.12.2018/M2/D255, 
L3/14.12.2018/M2/D256, L3/14.12.2018/M2/D257, 
L3/14.12.2018/M2/D258, L3/14.12.2018/M2/D259, 
L3/14.12.2018/M2/D260, L3/14.12.2018/M2/D261, 
L3/14.12.2018/M2/D262, L3/14.12.2018/M2/D263, 
L3/14.12.2018/M2/D264. 
One of the utterance showed bellow: 
L1 : Now open your laptop 
 (L3/14.12.2018/M2/D236) 
S : “(open the laptop)” (preferred) 
From the conversation, the lecturer said “Now open your laptop” 
and the students to open their laptop. The context of this utterance 
happened in core activity. Lecturer employ this utterance to one of 
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the student. Lecturer order to open the laptop. After the lecturer 
give the command to the student, the student accepted the 
command from the lecturer with open the laptop and continue the 
learning process. The students’ response is preferred response. Key 
of the utterance is in relax tone. And the the instrument of this 
utterance is oral spoken. The norm of lecturer utterance is in 
normal intonation. The genre is teaching learning process 
b. Dispreferred Response 
Kind of the negative response (disagreement) produced by 
recipients by using some ways. The dispreferred was performed 
by students to the first lecturer directive speech act in the opening 
of the lesson. In core activities, the researcher found 1 of 
dispreferred response. The data  is L3/14.12.2018/M2/D251 
L3 : Kita jangan narik dari sini detik sepuluh, karena 
nanti terlalu lama dan kurang efektif 
(L3/14.12.2018/M2/D251) 
S : “(the students confused to use editing fitur in 
aegisub application)” (dispreferred) 
From the conversation, the lecturer said “Kita jangan narik dari sini 
detik sepuluh, karena nanti terlalu lama dan kurang efektif” but the 
students confused. The context of this utterance happened in core 
activity. Lecturer employ this utterance to all students. Lecturer ask 
them about how to use editing fitur in aegisub application. After 
the lecturer ask to the students, the students rejected and they can 
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not use one of editing fitur in aegisub application. The students’ 
response is dispreferred response. Key of the utterance is in relax 
tone. And the the instrument of this utterance is oral spoken. The 
norm of lecturer utterance is in normal intonation. The genre is 
teaching learning process. 
From the explanation, the researcher gave table to show the finding 
of types of students’ response to the directive speech act of lecturer 
3 in core activity. The table can be seen below: 
Table 4.46 
Types of Students’ Response To the Directive Speech Act of Lecturer 3 
in The Second Meeting in Core Activity 
Lecturer 1 
Activity Students’ Response Frequency 
Core Preferred Response 29 
Dispreferred Response 1 
Total 30 
 
Based on the table above, the researcher found 2 type of students’ 
response to the directive speech act of lecrurer 3 in core  activity. 
There was preferred and dispreferred responses. 
 
3) Closing 
In closing activity, lecturer close of the lesson. Lecturer also gives 
the clue to students in next meeting and study about material in 
next meeting. Then lecturer close the meeting by saying greeting. 
The researcher found one type students’ response. There was 
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preferred response. The analysis of first students’ response that 
included preffered response is: 
a) Preferred Response 
Kind of the positive response produced by reciepients and it is 
called as agreement, which also shows the success of project in 
conversation. The preferred was performed by students to the 
first lecturer directive speech act in the closing of the lesson. In 
closing activities, the researcher found 1 response of preferred 
response. The data is L3/14.12.2018/M2/D265 
 
L1 :”Terus tolong file nya segerea dikumpulkan ke 
Mas Yoga” 
(L3/14.12.2018/M2/D265) 
S : “yes, sir.” (preferred) 
From the conversation, the lecturer said “please bring a laptop 
please bring a laptop” and the students answer “yes, sir”. The 
context of this utterance happened in closing activity. Lecturer 
employ this utterance to all students. Lecturer order them to 
collect the task. After the lecturer give the command to the 
students, the students accepted the command from the lecturer 
with answer yes. The students’ response is preferred response. 
Key of the utterance is in relax tone. And the the 
instrumentalist of this utterance is oral spoken. The norm of 
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lecturer utterance is in normal intonation. The genre is teaching 
learning process. 
From the explanation, the researcher gave table to show the 
finding of types of students’ response to the directive speech 
act of lecturer 3 in closing activity. 
The table can be seen below: 
Table 4.47 
Types of Students’ Response To the Directive Speech Act of Lecturer 3 
in The First Meeting in Closing Activity 
Lecturer 3 
Activity Students’ Response Frequency 
Closing Preferred 1 
Total 1 
Based on the table above, the researcher found 1 type of students’ 
response to the directive speech act of lecrurer 3 in closing  
activity. There was preferred response. 
Based on explanation above, the researcher made a table that 
showed about types type of students’ response to the directive 
speech act of lecturer 3in Translation teaching learning process.  
The table can be seen below: 
Table 4.48 
Data Findings of the Types of Students’ Response To the Directive 
Speech Act of Lecturer 3 in The First Meeting on Translation Teaching 
Learning Process at Seventh Semester of IAIN Surakarta 
Lecturer 3 
No Activity Type of Students’ 
Response 
Frequency 
1. Opening Preferred 1 
2. Core 1. Preferred 
2. Dispreferred 
29 
1 
3. Closing Preferred 1 
Total 32 
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B. Discussion 
The disscussion are arranged in order to answer the problem 
statements of the research. In the research findings above consists of 
classification of directive speech act including the context situation and the 
meaning. Researcher attempted to explain the types and utterances 
meaning of directive speech at used by lecturers in translation class 
seventh semester of IAIN Surakarta. Regardless to the finding of the 
research, the discussion presented as follows : 
First, analysis types of directive speech act used by translation 
lecturer. Based on Yule’s (1996:53) theory. He classified directive speech 
act into five types. They are command, request, invitation, suggestion, and 
warning. According to this theory, the researcher found some types of 
directive speech act used by lecturer in translation class, they are 
command, request, invitation, suggestion, and warning. 
According to the analysis, researcher found 193 utterances that belong 
to command. From the number above can be infered that the most frequent 
directive speech act used by the lecturer in teaching learning is command. 
Based on Yule (1996), said that Command is the action done by the 
speaker who has the right or duty to give command to hearer. The speaker 
has a full authority on the act of the hearer. From the theory above can be 
infered that lecturer has superior level in classroom. Lecturer also have 
important role in the classroom, like like set the tones of the classroom, 
build warm condition, mentor and nurture students, become role models, 
and listen & look for sign of trouble. This utterance used by lecturer as 
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instruction for student about what they have to do. Therefore, command or 
order also used by the lecturer is important to conduct in teaching learning 
process. 
Request is a kind of directive speech act whose its purpose is to get 
hearer to do something in circumstances in which it is not obvious that 
he/she will perform the action in the normal course of events (Searle 
1969). By initiating request, the speaker believes that the hearer is able to 
perform an action. Researcher found there are 23 data that include to 
request. 
Invitation is an expression that is disclosed when someone who wants 
to ask other poeple to come to a place or when there is someone who asks 
others to do someting for him/her. According to the data analysis, there are 
4 data that considered as invitation. In teaching learning precess teacher 
used this utterances to guide students understanding the material. 
Suggestion is the process by which one thought leads to another, 
especially through association of ideas. It is related to something that 
should be done by the hearer. The utterances is transferred to the hearer in 
tactful way, so the utterances will not make the hearer being offended. 
(Yule, 1996). Researcher found there are 20 data from analysis. Teacher 
employ this utterances for benefit of the students. Teacher applied 
suggestion also to help or giving student solution & what the right action 
they should take. 
Warning is telling someone about possible danger or difficulty. 
Warning usuall stated by positive imperative which give positive 
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treatnment of effect. (Yule, 1996). There are 25 data that belong to 
warning based on data analysis. Teacher, in teaching learning process 
sometimes employ this utterances to warn the students if they are make 
mistakes, such as making noise in the class, break the rule, or put wrong 
formula or tenses on their task. The function of warning is to make 
students more aware & discipline in the clasroom. 
Second, the students’ preferred and dispreferred response. The 
findings above showed that preferred and dispreferred responses had 
significant roles in build-up scripted conversation. Moreover, seen from 
the findings above, there were 213 excerpts that contained preferred 
responses and excerpts 32 contained dispreferred responses. Since 
preferred and dispreferred response was a key feature of  adjacency pair, 
both preferred and dispreferred response and adjacency pair influenced 
each other. The findings showed that some forms of adjacency pair were 
different from the students. The findings showed that some forms of 
adjacency pair were different from the students. Shortly, the main factor 
that influenced people in this movie ignored the features of preferred and 
dispreferred response and the characteristics of adjacency pair was the 
context of conversation including situation of conversation, topic of 
conversation, to whom they were talking, and emotional feeling. 
Moreover, through ignoring these and using body languages and facial 
expressions, the conversation in this movie successfully became more 
alive and natural. Also, since the context could successfully influenced 
people delivering preferred and dispreferred response in particular ways, 
173 
 
additional expansions was not a main measurement that could lead to 
particular responses. On the other hand, the findings showed that the 
students in the class applied features of preferred and dispreferred 
response appropriately. Moreover, features of preferred and dispreferred 
response that were applied in conversation had different functions from the 
theory because the functions was commonly based on the context. As the 
result, the findings above successfully showed that the conversations in 
translation class are unique now that the conversations could provide from 
Levinson’s theory of preferred and dispreferred response although those 
had been previously designed. 
Moreover, the varied ways that were used in preferred and 
dispreferred responses whether it broke the features of preferred and 
dispreferred responses or not, those caused the conversations more alive. 
Thus, the conversations felt like natural conversations in daily activities  
The last, my study contributed the theory that the context of conversation 
was more influential to the ways people delivered preferred and 
dispreferred response had function to make the conversation flow. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
This research is concerned with the pragmatic analysis of Directive speech 
acts used by the lecturer in seventh semester translation class at IAIN 
Surakarta. In line with the objectives of the research, to know types and 
purpose of directive speech act used by the translation lecturers in 
translation class, the research results can be concluded as follow: 
1. There are five types of directive speech acts used by the three 
translation lecurer. They are command, request, suggestion, inviting, 
and warning. Command are the most frequent directive speect acts, 
while warning are the fewest. 
2. There are two kind of students’ responses. They are preferred and 
dispreferred. The domination is peferred students’ response. The 
teaching learning process in the translation class is succesful, because 
the dominant of the students’s response is preferred response. 
This utterance is important for lecturer conduct effective teaching learning 
process by asking student to being active. Second, request, teacher used to 
ask or order student to do something in indirect or polite way. In classroom 
teaching learning, lecturer use request not just simply telling something to 
the students, but the lecturer also intends in order the students to do 
something that desired by the teacher Third, suggest, teacher used this 
directive in explaining and discussing the lesson material in teaching 
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learning to give students option or alternative in order to make them easier 
understanding the material. Lecturer also used this expression to give the 
students suggestion about what act or way they should take for their own 
benefit. Fourth, Warning, In classroom activity, lecturer employ this 
utterances to giving warn to student to keep them safe from danger that 
maybe caused by their action, like giving warn about the mistakes & 
consequences if they wrong write formula of sentence, student who break 
the rules or not obeying lecturer command. Fifth, inviting, In classroom 
teaching learning, lecturer used “inviting” directive as guidance or 
stimulus for students to involving in learning process. By involvement 
student, the teaching learning process will become interactive and more 
effective. And then by knowing the preferred and dispreferred respnse 
from students will create teaching learning effectiveness. 
 
B. Suggestion 
After drawing conclusion, the researcher has some suggestions for the 
lecturer and other researcher. The suggestions are as follows: 
1. For Lecturer 
The lecturer should be more look carefully in use of directive speech 
acts in English teaching. Directive speech acts are very important in 
teaching learning process that the instructions uttered by the teacher 
should understood by the students. The appropriate use of directive 
speech acts in classroom teaching learning process will indirectly help 
the students to comprehend the learning competences. 
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2. For researcher 
The other researchers use different  context in analysing preferred and 
dispreferred responses and more spesific. 
The result of the study is expected to be helpful for the other 
researchers, so that, it can be used as alternative reference for further 
related study. 
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TRANSCRIPT OF TEACHING LEARNING PROCESS IN TRANSLATION 
CLASS 
Date  : Tuesday, 23rd October 2018 
Class  : 7G 
Place  : P.33 
Meeting : 1 
L1  : Lecturer 
S   : Student  
L1 : Assalamualaikum. Good afternoon 
S : Good afternoon. 
L1 : Well so, actually it is the middle of the semester, because you are from 
the seventh semester ya? 
S : Ya 
L1 : This is your fisrt meeting, we have to work hard and also probably if you 
have a lot of assignment to cover for the meeting. Ini beberapa sudah ikut 
Translation to sebelumnya? Siapa? 
S : Utami, Sarah 
L1 : Utami, Sarah, terus? 
S    : Dina 
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L1  : Dina. Terus siapa lagi? 
S     : Rully. 
L1   : Ada lagi? Yang lain baru ketemu saya sekali? 
S     : Ya. Perkenalan dulu 
L1   : Ya, tapi hari ini kita ful ya. Ful sampai jam 12, jadi nggak usah pakai 
class orientation, masuk sebentar terus perkenalan terus pulang, kayak gitu 
ya. Karena kalian sudah telat banyak. My name, sudah tau to? 
Penghapusnya mana ya? This is my name (sambil menulis di papan tulis, 
Ms. Ikke). So, my name Ms. Ikke, my specialization in Translation and 
Linguistic. Jadi nanti Sarah, Utami, Dina, Rully bisa ngajarin temen-
temennya satu kelas.  Karena ini general, kemarin kamu sudah Document 
sama Book sama Subtitling, bahkan opo meneh? 
S     : Dubbing 
L1   : Dubbing pakai apa software nya? 
S      : Tergantung Ms, kemarin kan dikelompok-kelompokkan, ada yang yang 
Aegisub, ada yang pakai Corel, ada yang pakai yang lain.  
L1    : Terus Interpreting? 
S      : Iya, sudah. 
L1     : Lha kalian ini mau belajar yang General. Sek, dengerin dulu, itu yang 
belakang. Gini, nanti kita tetep belajar dari awal dulu ya, so we will talk 
about the theory then the application, bit by bit tetep sedikit demi sedikit, 
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menerjemahkan dari yang gampang ke yang susah. So actually, me and 
Pak Romdoni is also teaching Translation for the other classes, kelas apa 
saya nggaktau tapi sebenernya saya sama Pak Romdoni sudah membuat 
satu key what will we do in this class. And I ask you to create a Subtitle 
in the end of this semester using Aegisub and then you use the video to 
teach the students of the High School, ya jadi videonya dikasih Subtitle, 
video dan subtitle nya dipakai untuk mengajar anak – anak SMA, kemarin 
sudah PPL to? 
S     : Sudah. 
L1   : Sudah tau materi descriptive text, itu kan sudah tau. Jadi di kelas ini 
kalian PBI to? Beda sama Sastra, kalau di PBI the product of the 
Translation is directed to be a manner of learning media, jadi produk 
translation kalian ini diarahkan untuk menjadi media pembelajaran, jadi 
hasilnya apa yang bisa buat belajar gitu. Kalau anak sastra kan bikin film, 
bikin novel, kayak gitu ya, diterjemahkan. Nah, kalau kalian produknya 
itu bisa buat belajar, nanti dicoba. Tapi, sebenarnya saya dan Pak Doni 
sudah diskusi kalian akan praktik di SMK 1 Batik, tapi disana akhir 
November sudah UAS, jadi waktu kita mepet, tapi nanti kalau hanya 
dibuat dalam dua minggu itu waktunya mepet, nanti hasilnya nggak baik. 
Ya nanti tetep bikin, tapi nggak usah diujikan. Jadi project akhirnya 
membuat subtitle, project tengahnya adalah membuat buku cerita yang 
kalian simplified sendiri, kalian terjemahkan sendiri, dan kalian ujikan 
ke anak – anak TK atau SD. Kalian tanya ke mereka paham atu tidak 
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dengan terejemahan kalian. Kok nggak enak ya ngajar disini, berisik 
(sambil menutup pintu, kemudian Ms. Ikke melakukan absensi). 
L1 : Apa itu Translation? Kalian sudah pernah menerjemahkan? Sudah, opo 
sing mbok terjemahke mas? 
S   : Teks bacaan. 
L1 : Teks bacaan apa? Dari bahasa apa ke bahasa apa? 
S   : Dari bahasa inggris ke bahasa indonesia. 
L1 : Ada yang lain? Yang pernah menerjemahkan? 
L1  : Utami, pernah menerjemahkan? 
S    : Pernah, kemarin buku dari anak akuntansi, tapi buma satu bab. 
L1  : Waktu SMA kalian pernah disuruh menerjemahkan enggak sama 
gurumu? 
S    : Biasanya cuma formalitas. 
L1  : Tapi disuruh memahami teks, diartikan? Because translation is a way 
learning english. Ya menerjemahkan adalah salah satu cara untuk belajar 
bahasa inggris. Lah kita kalau belajar bahasa inggris awal itu 
menerjemahkan lho, ya kan? Secara tidak langsung. Tapi itu bukan 
penerjemahan yang akan kita bahas dalam kelas ini. We will learn 
translation from the theory, so it is hope that after this class we will know 
how to translate in a good way. Kita akan tau cara menerjemahkan dengan 
cara yang benar, bukan hanya menerjemahkan asal – asalan saja, nanti kita 
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lihat apakah bahasa kamu itu ketika menerjemahkan akan bagus atau 
tidak, enak dibaca aatu tidak, kalau pun enak dibaca akurat apa tidak. 
Jangan – jangan enak dibaca, tapi maknanya mbok awur dewe, kayak 
penerjemah lagu itu, lagunya Via Valen itu yang meraih bintang, itu kan 
ke dalam banyak bahasa to? Nah, ketika diperhatikan the Indonesian and 
the english song if we compare with two songs, ada artis Thiland yang 
mentranslate ke bahasa depnnya inggris, belakangnya thailand. If we 
copare the Indonesian and the English version and the meaning is very 
different. Bahasa inggris bahasa indonesia nya itu sangat berbeda, tapi 
intinya sama. Nah, kalau di lagu boleh tidak? Kalau lagu 
diterjemahkan seperti itu boleh tidak?  
S   : Boleh. 
L1  : If it is a song, it is okay. Because in song translation, it is also adjust 
the rhytm, the tone, etc. Tapi kalau itu kontrak kerja, teks kontrak kerja 
atau teks tentang undang – undang, terus kamu terjemahkan dengan sangat 
bebas, boleh tidak? 
S   : Tidak. 
L1  : Tidak boleh, karena sifatnya berbeda ya? Kalau itu makalah, 
diterjemahkan dengan bahasa yang gaul, boleh tidak? 
S  : Tidak. 
L1  : Kalau itu film? Kalau film boleh. Masak film mau pakai bahasa yang 
baku. Sekarang, bawa HP? 
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S    : Bawa. 
L1  : Wifi nya dinyalakan. Kita bagi kelompok. Berhitung satu sampai 
lima.  
(mahasiswa berhitung) 
L1  : Tempat duduknya mencar, tidak apa – apa. 
L1  : Oke, listen to me. I have five papers and each part contain some 
questions, all you have to do is find out the answers of the question 
from your handphone or any kind of resources, so may you open your 
google, you may also open your atau sumber lain, silakan dibuka 
untuk mencari jawaban yang ada disini. You only have fifteen minutes 
to discuss the question, and turn around you must assign one of your 
friend to present the result of the discussion infront of the class, okey? 
Jelas? Ada lima kertas berisi pertanyaan, dibaca, cari jawabannya di 
google, dicarikan dimanapun itu, terus didiskusikan 15 menit, setelah 
itu tunjuk satu temanmu untuk menerangkan hasil diskusi. 
L1  : Group 3 mana ya? 
S    : Sini Ms. 
L1  : Four? Five? 
L1  : Do it with your group! 
L1   : Then, write a summary according to today’s disscusion and you have 
to upload your summary on the google classroom before 11.45 am, 
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jelas? Kalian harus mendengarkan, karena hari ini juga kalian 
membuat summary dan diupload di google classroom, hari ini jam 
11.45 kalau terlambat, kalian tidak bisa upload. Kenapa? Karena kita kan 
harus mengejar pertemuan, nanti resume itu pertemuan kedua tapi harus di 
hari yang sama. Jadi dengarkan temen kalian menjelaskan apa.  
L1  : Oke, start from the first group. Who wants to be a presenter from the 
first group? The other students, please pay for the attention and you can 
also write a question. 
(the first group is presenting their discussion) 
L1  : In here, there are translation, translating, a translation, translator also 
interpreting. Start from the translation and translating, jadi dua perbedaan 
antara translation dan translating. Translation itu intangible dan translating 
itu tangible. Nah, kenapa translation itu intangible? Because translation 
process happens on our brain, translation process itu terjadi di otak, jadi 
we can not observe it, intangible kita tidak bisa melihatnya terjadi di otak, 
kamu membaca terus kamu terjemahkan, kamu berfikir terjemahannya apa 
ya? Nah itu terjadi di otak, there is intangible process. And then translating 
is intangible process, so we can see it, we can observe it. Can you give me 
an example of translating or the tangible process? Kamu kalau 
menerjemahkan ngapain? 
S    : Searching di kamus. 
L1  : Searching di kamus, oke membuka kamus, searching di internet. Itu kan 
bisa dilihat. So you make a note, you ask the expert. Itu translating, 
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tangible process. Then a translation, kenapa disini saya kasih “a” jadi 
disini maksud saya kata benda, kalau yang translation tadi kan 
penerjemahan. Kalau ini terjemahan. Jadi jangan dibalik – balik ya, 
mata kuliah kita penerjemahan, bukan terjemahan. Kalau mata kuliah 
terjemahan, berarti mata kuliah yang diterjemahkan. Beda ya. Jadi a 
translation ini produk, the product, the result ya. The product of 
translation. Contohnya? Buku, novel terjemahan, subtitle film, dan 
sebagainya. Kalau yang dua ini apa namanya? (Translator and Interpreter) 
orangnya ya? Jadi kalau yang pertama tadi penerjemahan, yang kedua 
terjemahan, dan dua ini adalah penerjemah. Dan ini ada penerjemah jadi 
bedanya ini writen dan ini oral, ini menerjemahkannya secara written 
berarti ditulis, penerjemah jurnal, buku, novel, kalau interpreter itu oral, 
yang tadi contohnya kalau presiden lagi berpidato ada interpreter atau miss 
universe lagi kontes ada interpreternya. Yang menerjemahkan secara 
langsung, biasanya she doesn’t have to open the dictionary, masak kamu 
tampil di panggung mau buka kamus? Jadi kita pakainya catatan, jadi ada 
note taking, jadi ada note taking technique, mencatat untuk penerjemah, 
jadi kalau translator adalah penerjemah tulis, tapi interpreter adalah 
penerjemah lisan. Nanti ada lagi subtitler, subtitler itu yang bikin subtitle, 
berarti audio-visual translation, tapi kalau dubber itu bukan penerjemah, 
dubber itu artisnya, dubber itu kan hanya berisi suara bukan yang 
menerjemahkan tetep translator. 
L1  : Sampai disini ada pertanyaan? Jelas? 
S    : Jelas. 
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L1  : Thankyou for the first group, next to the second group. Next for the 
second group, silakan.  Dikasih tau dulu, kalian mau menjelaskan 
apa. Next is translation process, when you have to translate the text, 
doesn’t mean that you face the text then you directly transfer the source 
text into the target. Jadi kalau nerjemahkan source text langsung dibaca 
terus diterjemahkan dan diketik, itu tidak. Tapi selalu ada proses ini, saya 
nggak usah ngikutin ini juga bisa kok Ms. Silakan dicoba, tapi hasilnya 
pasti akan jadi kasar, makannya kayak ini lhi, kayak misalkan seorang 
dubber itu kan juga proses penerjemahan itu ya, dia ketika mau ngisi suara 
kan melihat satu scene dulu, ditonton sik, dia sudah menghadapi 
terjemahannya, ditonton dulu supaya tahu emosinya, tone nya seperti apa, 
ekspresinya seperti apa, bibirnya terus pas, jadi tonton dulu baru kemudian 
dia ngomong, salah diulang salah diulang, sama seperti kalau kita 
menerjemahkan. So because translation is always related with the reading 
activity, the first time is analysis, this is very close with reading activity. 
This means that you have to read the source text first, kalau teksnya itu 
pendek kita bisa bagi, misalnya kita baca abstraknya dulu, lalu kita tahu 
apa yanga akan kita terjemahkan dari abstrak, atau dari abstrak ke 
kesimpulan. Kita tahu ini nanti tentang apa, kalau itu panjang it is like a 
novel, kita bisa bagi baca satu chapter dulu. Kalau kamu baca satu buku 
dulu baru diterjemahkan kan waktunya habis ya. Dibagi – bagi sendiri. 
The first step is analysis, reading activity  membaca dan memahami, 
memahami itu apa? Yang sulit bagian mana, ditandai, dicari di 
internet, baru kemudian kita ke step two, transferimg itu proses yang 
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ada di otak. Kira – kira ini nanti terjemahannya seperti ini, baru 
kemudian kita ketik, kita tulis, nanti jadinya masih raw, sehingga 
perlu di restructering, kalau sudah jadi kita baca lagi kayaknya, 
kemudian dicek lagi, begitu terus. Oke, sekarang ada google translate 
ngapain saya belajar translation, jangan sampai kamu kemakan sama 
google translate, google translate itu tool, buat apa? Membantu kita 
menerjemahkan. Tapi tidak bisa satu paragraf langsung di kita taruh 
di google translate, kemudian copy paste langsung dikumpulkan. 
Google translate itu dia paling bisa menerjemahkan words, phrase, 
itu juga harus hati –hati, sentence, tapi kalau sentence nya itu terlalu 
kompleks, dia bingung. Boleh nggak Ms.dipakai? Pakai, saya juga pakai, 
tapi tidak raw terus saya masukkan semua, kita masukkan ke google boleh, 
tapi kita kreasikan lagi kalimat itu biar bisa masuk akal. Tapi dicek lagi 
ke bahasa sumbernya, jangan asal. Nanti kalau tidak dicek, malah bisa 
berubah maknanya, jadi terjemahan yang enak dibaca, belum tentu dia 
akurat. Padahal yang nomer satu akurat atau enak dibaca? Akurat itu 
maknanya yang sama, yang nomer satu kan maknanya dulu yang sama, 
tapi juga jangan terlalu banyak dipoles sebuah penerjemahan, nanti 
bisa jadi maknanya menyimpang. Tapi boleh melakukan penyipangan 
seperti itu, namanya lokalisasi tapi tidak di semua teks. Contohnya 
dalam games, seperti ini. The weather is very cold, I want to drink a cup of 
hot chocolate,  kalau diterjemahkan biasa kan udaranya sangat dingin, saya 
ingin minunm secangkir coklat panas, tapi this is Indonesia. Kamu kalau 
dingin, hujan minum coklat panas? Enggak kan? Kita kalau dingin nggak 
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nyari coklat panas, tapi mungkin teh atau kalau makanan itu kita nyarinya 
bakso atau mi ghodog, jadi itu lokalisasi. So, the source text and the target 
text are totally diferent, but the concept is still the same, cold itu dingin, 
kalau di luar negeri ya probably snowy, kalau disini diganti turun hujan. 
Jadi hot chocolate nya diganti dengan budaya kita, so the culture is same, 
target language culture diganti dengan bakso atau mi ghodog. Apakah 
boleh Ms? Kalau kita ngomongin localization itu boleh, dan itu kan 
konteksnya video game ya, jadi boleh. Nah, kalau translation lebih strick 
lagi, tidak bisa sejauh itu, makannya ada yang bilang kalau localization itu 
udah out side of translation. Tapi itu masih cabang dari ilmu 
penerjemahan. 
L1  : Okey, so that is about the translation process sampai disini paham ya? 
Next, kelompok 3. Masih ada to waktunya? 
S    : Tujuh menit lagi Ms., makan Ms., sholat Ms.  
L1  : Kelompok 3 mana? 
L1  : Nah, ini adalah kompetensi yang harus dimiliki oleh seorang penerjemah. 
Kalau kompetensi yang pertama adalah seorang bilingual, kalau nggak 
bilingual kan nggakbisa menerjemahkan ya? 
S   : Iyaa. 
L1  : Baru dibagi – bagi lagi menjadi beberapa translation sub competence. 
The first one is sub english competence, of course we have to understand, 
we have to master the source language as weel as the target language. 
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Jangan terus nggakbisa bahasa arab terus mau menerjemahkan ke 
bahasa arab, kan tidak bisa. Lha kalau indonesai inggris, dua – duanya 
harus bisa. No excuse! Biasanya mahasiswa akan lebih lemah 
menerjemahkan dari bahasa indonesia ke inggris atau dari inggris ke 
indonesia? 
L1  : Indonesia ke Inggris. 
L1  : Yang lebih susah adalah dari indonesia ke inggris, because we are still 
english learners, kan kita sekarang masih belajar bahasa inggris ya? 
Grammar nya aja masih salah –salah kan? Apalagi untuk 
menerjemahkannya itu, pasti banyak error. Nah, kalau dari inggris ke 
indonesia ini kadang masalahnya kita tidak bisa memahami source text 
atau salah memahami source text. Nah kalau memahami aja masih salah, 
apalagi menerjemahkan. So, hati – hati. Terus, textual sub competence itu 
we have to understand the discourse, jenis teks apa yang kita hadapi, 
apakah itu sebuah teks akademis misalnya. Ya kalau akademis kita akan 
pakai fromal language, tidak mungkin pakai bahasa gaul. Dalam kita 
menerjemahkan word sertifikat ya, bahasa ya jangan diganti – ganti, 
soalnya kalau diganti – ganti nanti bakal salah. Sertifikat akta kelahiran 
itu lho, itu kan ya bahasanya ya seperti itu. 
Subject sub competence, kalau ini berkenaan dengan bidang ilmu, so what 
is the study. For example, you translate medical text, so you have to 
familiar with medical terms. Menerjemahkan teks kedokteran berarti 
kalian harus mengetahui istilah kedokteran, yang dibahas disitu aja, nggak 
192 
 
usah semua. Kalau kalian tahu semua, kalian jadi dokter, bukan 
penerjemah. Makannya kalau menerjemahkan, kita juga harus buka 
google.com, jangan google translate, jadi nanti kita bisa dapat istilah.  
Cultural sub competence, do you forget in CCU (Cross Culture 
Understanding) course, when we learn the language, we also learn the 
culture, right? Sama dalam penerjemahan, ketika kita menerjemahkan kita 
juga mempelajari juga budayanya. Contohnya, film asing yang 
ditanyangkan di TV, itu dikasi subtitle kan? Ketika itu aktornya using 
swearing words, biasanya akan di sensor, suaranya hilang. Bukan hanya 
tidak diterjemahkan, tapi suaranya juga dihilangkan. It is because the 
translator is aware with the culture. Jadi bahaya kalau tetep ada.  
Kemudian, transfer sub competence. Ini adalah semua trik dan strategi 
yang dilakukan oleh seorang penerjemah dalam menguasai sub 
competence yang sebelumnya tadi.  
L1 : Sampai sini ada pertanyaan? Pembahasan berikutnya akan kita bahas 
minggu depan. Kertasnya dikumppulin lagi, mau dipakai kelas 
berikutnya. See you next week ya, wassalamualaikum wr.wb  
S   : Walaikumsalam wr.wb. 
 
 
193 
 
TRANSCRIPT OF TEACHING LEARNING PROCESS IN TRANSLATION 
CLASS 
Date  : Tuesday, 30th October 2018 
Class  : 7G 
Place  : P.33 
Meeting : 2 
L1  : Lecturer 
S   : Student  
L1 : Assalamualaikum, wr.wb 
S : Walaikumsalam wr.wb. 
L1 : Good morning everyone. 
S : Good morning. 
L1 : First of all, I do apologize because I couldn’t come to your class last 
week. Today, I will explain about translation quality and translation 
technique. But, first of all I will explain about your second project. Your 
first project is your video that you have uploaded into the google 
classroom. Now, this is your second prpoject and then you will have the 
last project after this project finish. So, you are about to compose bilingual 
children short stories. Compilation of bilingual children stories for young 
learners, in pairs jadi berpasangan kelompoknya. Kelompoknya sudah 
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saya bagi. Translate a text the children story into indonesian. One group 
artinya sepasang mahasiswa only need to translate one story. Then as the 
target readers would be children. Karena target readerya anak-anak, you 
asked to design your translation product as interesting as possible, add 
some pictures, using particular fonts, and colors, etc. Jadi dihias semenarik 
mungkin. Then you have to compose your translation with your friend 
translation. Jadi nanti kan satu kelompok kecil kan dua orang, satu 
kelompok besar ada yang delapan ada yang sepuluh. One compilation 
must consist of five or four different stories. Put the title page. Dikasi 
judul di halam depan. Then, include the title of the book. Title of the book 
nya itu the compilation of bilingual children short story. Terus the title of 
each story, jadi di dalamnya ada beberapa cerita ditulis. And also your 
name. You are as the translator. Terus, as you are compose to bilingual 
chidlren short story, copy and paste the source text first, karena kan dua 
bahasa, jadi source text nya dulu, baru bawahnya your translation. Step 
four, you may draw your own pictures or take picture on internet or books. 
Gambar sendiri boleh, ngambil dari internet, buku boleh. If you take 
pictures from internet or books, don’t forget to write the sources. So, 
dont’t forget to add references. Di belakang, dikasi references ngambil 
gambar darimana aja. Five, add vocabulary preview in the end of each 
story. Di setiap akhir cerita, kalian kasih vocabulary preview, biar anak-
anak bisa belajar bahasa inggris. The vocabulary preview contains the 
simple words, berisikan kata-kata yang gampang, simple, and then 
indonesia meaning yang diambil dari short story. Print your tanslation in 
195 
 
the form of book, di print out dalam bentuk buku. Bukan kertas seperti ini 
ya. Kalau buku yang menari ya. Satu aja. Submit the compilation tanggal 
18, so you have two weeks. No late submition to be accepted. Tidak boleh 
terlambat. Kemudian pembagian kelompoknya, ini pembagian 
kelompoknya. 
S : (the students give the attention to the power point) 
L1 :  Adakah namanya yang belum tercantum? Kalau yang delapan orang, 
nanti storynya empat. Nanti yang nggakmau dipakai, yang mana terserah. 
Ceritanya dibawah, habis ini tak kasih. Nanti kalian tentukan sendiri ya, 
yang pasti satu cerita diterjemahkan oleh satu orang. Adakah yang belum 
tercantum? Udah semua? Now, the stories. Ceritanya pendek-pendek, jadi 
kalian nggak butuh waktu yang lama untuk menerjemahkan. Makannya 
waktunya Cuma dua minggu. Karena simple, yang lama mungkin yang 
buat gambarnya. Yang pertama ada The Lion and The Mouse. Jadi kan 
tadi di setiap akhir cerita ada vocabulary preview tu, kalian kasih nama 
sendiri, mungkin kan kalau vocabulary preview nggak menarik misalnya. 
Pokoknya yang semenarik mungkin, paham kan maksud saya. 
S : Ya 
L1 : Jadi misalnya Th Lion and The Mouse, vocabulary previewnya terserah. 
Mungkin lion, mouse artinya apa. Nggak usah banyak-banyak. Terus ada 
The Ant and The Dove, The Hare and The Tortoise, The Ant and The 
Grasshopper, sama The Monkey and The Dolphin. Ini ceritanya udah 
famous semua ini. Pokoknya dibikin sesimple mungkin, sekreatif kalian, 
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yang penting mudah dipahami. Oke, jadi besok jumat kita audio lingual 
translation, hari ini yang written selesai. Kalian tetep ngerjain projeknya 
ini, kemudian minggu depan kan ada dua pertemuan ya. Dua pertemuan 
minggu depan itu nggk usah masuk di kelas, but you have to report 
your progress about this project. Kita gunakan dua meeting minggu 
depan untuk konsultasi hasil terjemahan kalian ke saya. Kalau designnya 
kalian boleh konsultasi saja, tanpa persetujuan saya, designnya bebas. Tapi 
kalau terjemahannya di report ke saya hari selasa depan. Saya koreksi 
langsung, jadi harus tetep ketemu saya. Semua ketemu saya, giliran 
terus saya cek, benerin, terus jumat ketemu saya lagi benerin, terus udah 
kerjain designnya sampai selesai. Okay, kita lanjutkan ya. Because most of 
the students in this class haven’t got material bout translation, so I think I 
have to explain some importans theories of translation. This theories can 
be used to finish your project. Nanti materinya yang ini, bisa dipakai untuk 
mengerjakan projekmu itu, biar terjemahannya bagus. Then I have a 
question for you. What do you think about the metodologhy? Is it 
qualitative or quantitative?  
S : Kuanti. 
L1 : Why kuanti? 
S : Pakai rumus. 
L1 : Karena pakai rumus. Is there any other answer? We asses the quality of 
the translation, because it is scoring so it is quantitative? 
S : (just silent) 
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L2 : Tapi disini penilaian kualitas. Is it qualitative or quantitative? 
S : Kualitatif. 
L1 : Kenapa kualitatif? 
S : Karena menilai kualitasnya. 
L1 : Karena yang dinilai kualitas, but why do we have numbers? Why do we 
have the patterns? 
S : (just silent) 
L1 : It is to make easier to asses the quality of translation. So, this is not 
quantitative although you have numbers, although you have rumus di 
dalamnya. Punya skor, punya angka didalamnya tapi ini tetap kualitatif, 
karena yang dinilai kan kualitasnya. Jadi misal jika kita menilai sebuah 
terjemahan beerdasarkan baik, tidak baik, cukup. Susah tidak nanti 
menilainya? 
S : Susah. 
L1 : Akan lebih susah ketimbang diwakili dengan angka. Jadi nanti dibaca 
jurnalnya Max Well, cari di google. Namanya Mx Well Qualitative 
Quantitative Research. Menggunakan angka itu tidak membuat sebuah 
penelitian menjadi kuantitatif, karena angkanya hanya berfungsi untuk 
membandingkan saja. Kenapa I asked you to asses the trabskation quality 
last week? Because I want you to be aware to the result of translation. This 
is the translation dari kelas H, dan yang dapat Black Pink mungkin tidak 
198 
 
terlalu masalah, tapi yang menilai berita politik, mudeng ora? Jadi yang 
politik agak banyak masalah, tapi yang Black Pink tidak terlalu banyak 
masalah. Karena genrenya berbeda. Yang Black Pink ini kan lebih 
informal, just like what you have to do in your project. Because you are 
translating children stories, so it is more informal. Lebih luwes ketimbang 
yang seperti ini, yang politik. Yang ini lebih ringan, da terjemahnnya 
emang lebih baik. Jadi nanti ketika menerjemahkan kan kalian 
berkelompok to. Coba deh saling tukar menukar terjemahanmu, dibaca 
temennya yang lain karena biasanya kita lebih mudah menilai kesalahan 
orang lain, daripada kesalahan diri kita sendiri. Then, my next qestion why 
do I put keterbacaan and keterberimaan fitst before keakuratan? Padahal 
yang paling penting apa? 
S : Accuracy. 
L1 : Accuracy is the most important one, kan? 
S : Ya 
L1 : Tapi kok accuracinya kok dibawah? Terus kenapa yang readibility dan 
acceptability tidak memerlukan source text? Sementara accuracy 
memerlukan source text. 
S : Karena akurasi perlu ada pembandingnya. 
L1 : Yes, kalau accuracy we have to compare the source text and the target 
text. Because we have to asses the meaning. Karena yang mau dinilai kan 
maknanya. Maka kita butuh perbandingan, source text dan target text. 
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Terus kenapa yang readibility dan acceptability tidak memerlukan source 
text? 
S : (just silent) 
L1 : Readibility kan menilai sejauh apa terjemahan itu bisa dipahami, kita 
nggak perlu source text. Kalau acceptability kita menilai apa? EYD dan 
budaya kan dari bahasa sasaran. Kita juga nggak perlu bahasa sumbernya. 
Makannya terjemahan yang readable dan acceptable itu belum tentu 
accurate. Nah, kenapa diatas? Karena kita mau menilai readabality dan 
acceptabilitynya dulu, nggakmau terkontaminasi dengan source text nya. 
Nah kalau accuracynya dulu, nanti kita akan terpacu sama souce textnya. 
Nanti hasilnya akan bias. So, karena kita belajar tanslation, the core of the 
translation is to deliver the meaning. So the accuracy is the first thing to 
do, the first consider. Bukan karena mata kuliahnya, tapi kan kita 
belajarnya translation. Jadi yang pertama adalah akurasi, kemudian 
keberterimaan, dan keterbacaan. Nah seharusnya yang menilai kualitas 
terjemahan itu berapa orang? 
S : (just silent) 
L1 : Seharusnya ganjil, atau minimal tiga. Kenapa harus tiga orang? 
S : (just silent) 
L1 : Maksudnya biar menghidari subjektifitas, biar tetap objektif. Kalau lima 
boleh, silakan. Harusnya juga kita tidak boleh menilai terjemahan kita 
sendiri.  Kalau prosedur yang tepat, accuracy itu diterjemahkan oleh 
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penerjemah yang profesional. Dan dia harus memiliki kompetensi 
penerjemahan yang baik. Punya pengetahuan deklaratif teori 
penerjemahan seperti ini dan prosedural. Prosedural itu cara 
menerjemahkannya tau. Nah, kalau keterberimaan itu tidak harus 
menguasai ilmu penerjemahan. Keterberimaan itu cukup kita tahu tata 
bahasa indonesia, tau bidang ilmunya, terus tau istilah teknis. Kalau itu 
terjemahan yang bersifat teknis, misalnya terjemahan teks psikologi ya 
sebaiknya orang yang bisa ilmu psikologi. Kalau keterbacaan target 
readernya. Idealnya seperti itu. Misalnya nanti itu to terjemahan anak-
anak, kamu suruh baca kira-kira baca enggak terjemahan saya. Jadi nggak 
boleh kita hanya bilang, terjemahan ini bagus. Bagusnya kenapa? 
Darimana dibilang bagus? Nah, ini adalah bukti ilmiahnya. Silakan nanti 
bertukar ketika mengerjakan projek pertama. Nah sekarang gimana 
caranya biar terjemahan kita ini bisa berkualitas? Yang paling penting buat 
kalian kan itu to? 
S : (no answer) 
L1 : So, we have some techniques in translation, we call it as translation 
technique. Jadi kita punya beberapa teknik penerjemahan yang bisa kita 
lakukan. In general, there are eighteen techniques of translation that you 
can apply. Yang pertama adalah borrowing, coba borrowing itu apa? 
S : Meminjam. 
L1 : Tapi bukan kata serapan ya. Kalau kata serapan itu kan sudah ada di 
kamus, tapi kalau borrowing itu belum ada di kamus. Contohnya, yang 
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sering di tv itu di news sticker yang jalan dibawah itu lho. Itu kayak 
fashion dalam bahasa inggris, tapi ditulis fesyen. Jadi borrowing itu ada 
dua, pure borrowing dan naturalized, kalau naturalized dia disesuaikan 
spellingnya. Kalau pure borrowing itu nggak ada perubahan sama sekali. 
Contohnya kalau kalian bikin pamfelt, terus dibawahnya ada tulisan 
contact person, there is pure borrowing. Sebenernya apa yang baku? 
S : (no answer) 
L1 : Yang baku adalah narahubung, bukan contact person tapi narahubung. 
But the problem is contact person is more familiar than narahubung. So 
that’s borrowing ya. Now, the second techniques is literal translation. 
Bahasa inggris sama bahasa indonesia itu strukturnya sama apa berbeda? 
S : Beda. 
L1 : Pasti berbeda kan? Kalau sama kita nggak ada ilmu penerjemahan. Tapi 
kadang ada struktur kalimat di bahasa inggris dan bahasa indonesia itu 
yang sama. Sehingga menerjemahkannya kita cukup literal translation. 
Contohnya, I go to school with dad itu kita terjemahin apa adanya aja kan. 
Nah itu kebetulan strukturnya sama. Atau dalam bentuk idiom, he is big 
had boy, big had nya itu sama strukturrnya. Nah itu literal, tapi tidak 
semua struktur bahasa inggris dan bahasa indonesia yang sama ya. Jadi, 
teknik ini tidak bisa diterapkan ke semua kalimat. Nanti kalau diterapkan 
ke semua kalimat itu jadinya kayak di google translate nanti. Google 
translate itu bisa dipakai enggak to kalau kita menerjemahkan? Boleh tidak 
pakai google translate? 
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S : Boleh. 
L1 : Boleh, tapi maksimal adalah in the stage of phrase. So word and then 
phrase, when you use google translate more than phrase, for example in 
clause or sentence or even paragraph, the you have to be careful. Jadi 
kalau dalam tataran frasa masih bisa, tapi kalau sudah diatas frasa, hati-
hati. Kalau sudah mepet, dimasukkan semua ke google translate semua 
tidak maksimal hasilnya. Kemudian ada teknik yang namanya qalque, 
qalque ini biasanya hanya untuk terms, kalian tahu terms? 
S : Istilah. 
L1 : Terms itu istilah, misalkan president director maka diterjemhakan 
presiden direktur. Biasanya kelas frasa, terus kalau secretary general? 
S : Sekretaris umum. 
L1 : Nah itu pakai qalque. Kemudian adaptation, kalau adaptation ini 
mengganti kata yang unfamiliar di source text menjadi yang lebih familiar 
di target text. Timlo tahu enggak timlo? Yang orang Solo tahu, yang kayak 
sosis itu lho. Timlo itu bukan yang kuah ya, yang goreng ya. Kayak risol, 
tapi dalamnya bihun. Nah kalau pecel diterjemhakan pakai adaptation 
jadinya apa? 
S : (no answer) 
L1 : Vegetable salad. Kemudian ada amplification dan reduction. Coba dibaca 
bedanya amplification dan reduction apa. 
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S : (read the material on the power point) 
L1 : Apa bedanya amplification dan reduction? Oke, lawannya ya. Kalau 
amplification ditambahin, kalau reduction malah dipadatkan informasinya, 
itu boleh. Jadi kalian itu kalau menerjemahkan boleh mengubah apapun, 
sepanjang maknanya sama. Tapi kalau kamu mengubah kok maknanya 
jadi beda, berarti terjemahanmu salah. Tapi diubah dalam rangka seperti 
ini boleh. Misalnya ramadhan menjadi the month of fasting. Misalnya 
yang baca orang bule yang nggaktau islam kan akan lebih gampang 
dipahami. Dibalik aja, the month of fasting menjadi ramadhan itu 
reduction. Reduction itu bisa penghilangan sebagian, atau penghilangan 
semuanya. Kalau ini kan source text nya juga kalimat, target textnya jadi 
satu kalimat. Jadi deletion itu sepenuhnya itu boleh, dengan pertimbangan 
tertentu ya. Nggak boleh kenapa dihapus, karena saya nggaktau 
terjemahannya. Kemdudian generalization dan particularization, nah ini 
juga lawan katanya. Coba bedanya apa? 
S : (no answer) 
L1 : Jadi kalau generalization tiu dari khusus ke umum. So pie probably not 
familiar, but kue is more familiar, so we use kue. Kemudian fruits itu lebih 
general, kita lebih spesifikkan misalnya jeruk sama apel. Next, ada 
compensation. Kalian baca sekilas. 
S : (read the material) 
L1 : Compensation technique attemps to convey the meaning and information 
from source text with contain stylistic elements. Apa itu stylistic elements? 
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S : Unsur keindahan. 
L1 : Berarti source text yang mengandung unsur keindahan. Contohnya puisi, 
lagu, itu kan mengandung unsur keindahan. Ketika diterjemahkan, itu juga 
harus sama-sama contain stylistic elements. Ketika diterjemahkan stylistic 
nya hilang, berarti belum pakai compansation. Kemudian discursive 
creation, itu terjemahan yang unpredictable atau out of context. Biasanya 
buat judul lagu, judul movie, judul buku. Kemudian ada establish 
equivalen. Pernah menulis surat dalam bahasa inggris? 
S : Pernah. 
L1 : Dear itu apa dear? 
S : Teruntuk. 
L1 : Dalam surat formal, dear itu artinya apa? 
S : Yang terhormat. 
L1 : Ya, seperti itu ya establish equivalen. That’s the trasnlation tecnique. 
Any other question? 
S : No. 
L1 : See you next Friday. Wassalamualaikum wr.wb. 
S : Walaikumsalam wr.wb. 
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TRANSCRIPT OF TEACHING LEARNING PROCESS IN TRANSLATION 
CLASS 
Date  : Friday, 26 October 2018 
Class  : 7A 
Place  : P.26 
Meeting : 1 
L2  : Lecturer 2 
S  : Student 
L2 : Assalamualaikum wr.wb 
S : Walaikumsalam wr.wb 
L2 : Good afternoon my lovely students 
S : Good afternoon, Mom. 
L2 : Okey, how are you today? 
S : I’m fine, and you? 
L2 : I’m fine, thanks. 
L2 : Okay, today we will discuss about translation. What is translation? 
S : Transfering process. 
L2 : Transfering messsage from one language to other language. And we will 
discuss about the translaton process or process of translation. Please close 
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your book! Okey, how do you translate? And what process do you face? 
If you translate a text, a text can be a sentence, it can be paragraph, or 
maybe it can be a sheet of paper, or maybe it can be a book. Everything 
that is text, everything will be translated it is called as a text. So what 
we call this one? English text?  
S : Source language. 
L2  : Then, this one? Indonesian text? 
S    : Target language. 
L2  : Then, how do you translate, and what the process do you face? There are 
so many books over there (pointing the picture in the projector). In that 
books, we can find many informations, such as science and technologhy. 
Okay next, Faisal when he translates some books and then this he is Saleh 
using the google translate when he translate. So, what is the process when 
you translate text? Just pay attention to the colorfull words. What is 
process? Holmes said that process is multilevel process in translation. And 
then it is map of the original text and it is the same map to the target text. 
Harus sama ya. 
Process is steps or stages faced by translator. Who is translator? You are 
the translator, yes we are the translator from the beginning until the end. 
Nababan said proses adalah serangkaian kegiatan yang dilakukan dengan 
sengaja. Proses penerjemahan diartikan sebagai serangkaian kegiatan yang 
dilakukan oleh penerjemah saat dia mengalihkan amanat. Do you know 
amanat? 
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S : Pesan. 
L2 : Amanat apa? Message. Jadi saat dia mengalihkan amanat dari bahasa 
sumber ke bahasa sasaran. Proses penerjemahan dapat pula diartikan 
sebagai suatu sistem kegiatan dalam aktivitas menerjemahkan. Eugene A. 
Nida, this is the chart of figure of translation process. Fisrt, you will face 
source language, and there is a text, after that  you must analyse the text, 
and then transfer the text in your mind. Transfering usually happens in 
your mind, disini ya jadi tidak dimana tadi? Google translate ya. And then 
restructering, restructering itu write down the result and then there will be 
a translation product. We will discuss one by one. 
Translator analyzes the source language, first you must read the whole 
text. And then understand the intralinguistic and extralinguistic. Did 
you still remember what is intralinguistic? 
S : (no answer) 
L2 : Intralinguistic include title, paragraph, sentences, idioms, etc. And while 
extralinguistic? 
S    : Culture. 
L2  : Yes, culture and also translator background konwledge. There are three 
stages of translation process, first analyze, second transfer, the third one is 
restructuring. Number two, then transfering, translator transfering the 
message to her or his mind. Biasanya terjadi disini, di otak ya. Then 
number three restructering, restructure all the messages from the source 
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language into the target language. It is including the formal and informal 
style, for example there is a poem ya in source language english and then 
you must translate into a poem also. For example a poem, Soleh wants 
to make a poem to Soliha, the first sentence wajahmu seperti rembulan di 
malam hari, then how you translate into target text? What style?  
S  : (no answer) 
L2  : So, you must translate into poem also. Ndak bisa anda 
menerjemahkan once upon a time, there is a beautiful girl named 
Soliha, ndak bisa gitu ya. Anda harus menerjemahkannya ke puisi 
juga. That’s the translation process. Itu tadi proses of translation. Repeat 
again! What is the translation process? There are three ways of tanslation 
process, one? 
S    : Analyze. 
L2  : Analyze the text, number two?  
S    : Transfering. 
L2  : Transfering in your mind. Number three? 
S    : Restructering. 
L2  : Next, translate this sentence! Although it is a sentence, it is a text. 
Walaupun ini cuma satu kalimat, ini itu teks. Kalimat ini adalah teks ya. 
Ayo, who wanna to be a volunteer? Miss? What is your name? 
S    : Ifa. 
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L2  : Miss Ifa. Fisrt, analyze the text. Analyze the text itu apa berati? Read 
the whole text, dibaca dulu yok. 
S    : I broke my left leg. 
L2  : And then second one, transfer into your mind. Number three? 
Restructering, it should be write down the translation product, but here 
I want you to speak loudly. Yok, ini terjemahannya apa? 
S    : Kaki kiri saya patah. 
L2  : Okey, any other opinion? Ayo, ndakpapa. I will give you a dot behind 
your name. Yak, what is your name? 
S    : Alif. 
L2  : Alif? 
S    : Yes.  
L2  : Wait a minute! Yok Alif, analyze the text first. 
S    : I broke my left leg. 
L2  : Louder, please! 
S    : I broke my left leg.  
L2  : Transfer in your mind! 
S    : Saya menciderai kaki kiriku. 
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L2  : Kakimu ndak terpakai ya? Jadi kau ciderai. Okay, any other opinion? 
Ayok, nggakpapa. Aku menciderai kaki kiriku, berarti kaki nya nggak 
kepakai terus dicederai. Any other opinion? Ya, what is your name? 
S    : Susanti, Ms. I broke my left leg. Kaki kiriku cidera. 
L2  : Perhatikan ya, saya mematahkan kaki kiri saya. It should be translated 
like that, tapi kalau kayak gitu itu berarti kaki kiri anda itu tidak terpakai, 
terus dipatahkan. It should be kaki kiri saya patah. Jadi tidak sengaja. 
There is a different gramatical structure between source language and 
target langauge. Next example the Rabbi married my sister. Who wanna 
try to translate this one? Raise your hand! What is your name? Raise 
your hand! 
S    : Nur Koriah 
L2  : Wait a minute! Nur Koriah, yok analyze first! So, read the whole text! 
S    :  Teacher: Are you ready to do the test today? 
Student: No, Sir. 
         Teacher: Why? 
        Student: Because you didn’t tell us before. 
L2  : Ya, transfer in your mind! Then after that, restructure, please! 
S    : Guru: Apalah kalian siap untuk mengikuti tes hari ini? 
        Siswa: Tidak, Bapak. 
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        Guru: Kenapa? 
        Siswa: Karena Bapak tidak memberi tahu kami sebelumnya. 
L2  : Very good! Any other opinion? 
S    : (no answer) 
L2  : Pay attention to the word “you” over there. The first “you” and then 
the second “you” the first “you” means “kamu” atau “kalian” and then the 
second “you” it should be “anda” or “Bapak” jadi jangan bilang “kamu” 
lagi. Because the context of situation is in Indonesia. Oke, kalau konteks 
situasinya barat atau native ya it is okay, because there is no tingkatan in 
language ya, tapi kalau i Indonesia ada sopan and santun. Sopan santun 
berarti kalian bilangnya “Bapak” atau “Anda”. Ya, jadi there is a different 
layer between javanese translator and japan translator, atau javanese 
translator and sundanese translator, atau betawi and javanese mesti 
berbeda. Kalau disana mungkin “elu-elu” “guwe-guwe” kalau disini tidak 
bisa. Apalagi in javanese, kalau javanese kan “kulo” “panjenengan” 
“sampeyan”, there is a adifferent layer, but in betawi the original betawi 
ya, itu pasti “elu” sama “guwe”. Nah, kalau disini the word “you” it can be 
translated into the word “kamu” atau “kalian” kemudian the word “kamu” 
is not appropriate or not natural in target language. 
Next The Rabbi married my sister. Who wanna try? Raise your hand! 
What is your name? 
S    : Rizki. The Rabbi married my sister. 
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L2  : Transfer in your mind! Then, restructering, please! 
S    : Saudara perempuanku telah dinikahi Rabbi. 
L2  : Any other opinion? What is your name? 
S    : Puji. The Rabbi married my sister. Rabbi menikahi saudara 
perempuanku. 
L2  : Lhaya, Pak Robi berarti ya. Any other opinion? 
S    : Nandra. The Rabbi married my sister. Pendeta itu menikahi saudara 
perempuanku. 
L2  : Any other opinion? 
S    : Margiono. 
L2  : Read the text. 
S    : Rabbi married my sister. Saudara perempuanku dinikahkan oleh pendeta. 
L2  : Ya, saudara perempuanku dinikahkan oleh pendeta atau pendeta 
menikahkan saudara perempuanku. Next the girl found a book on wall 
street. Pay attention to this one! Common, raise your hand! Have you 
ever have a PPL program? Waktu itu kalau your students just keep silent, 
and give the beautiful smile perasaanmu gimana? Yok, pretend that youa 
are a lecturer or teacher. So, please be active in my class! Raise your 
hand, ya Miss what is your name? 
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S    : Clara. The girl found a book on wall street. Gadis itu menemukan buku 
di jalan wall street.  
L2   : Do you know wall street? Have you ever heard about wall street? Wall 
street itu apa? Wall street itu pasar modal. The name pasar modal in 
America. Kalau nama pasar modal di Indonesia apa? Ya, gadis itu 
menemukan buku di sebuah jalan di London. Wall street itu the name of 
the street in London, or di pasar modal di America. Jadi, ada makna yang 
ambigu di level phrase. Then, example again they are flying chicken. What 
is your name? 
S    : Zulaika. They are flying chicken, ayam-ayam itu terbang. 
L2  : Very good. Any other opinion? 
S    : Kritanti. They are flying chicken, mereka sedang menerbangkan ayam-
ayam. 
L2  : Both all of you are correct. Semuanya betul. Oke ya, perhatikan disini! 
Ayam- ayam itu adalah ayam-ayam yang bisa terbang. Ya kan ada jenis 
ayam yang tidak bisa terbang. Atau mereka sedang menerbangkan ayam, 
bukan menerbangkan burung atau layang-layang. Pay attention to the 
word “they” itu adalah ambiguiti di level sentence. Perhatikan! They 
disana refer to ayam atau orang. Contohnya kayak gini ya Alif, Saleh, 
Faisal, Truslan, and Margiono went to the Grandma’s house yesterday, 
nah mereka ber-lima itu pergi ke rumah nenek kemarin, terus perhatikan! 
The saw some chicken, mereka melihat ayam. And then they are flying 
chicken. Ayam-ayam itu ayam yang bisa terbang, they refer kemana? 
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S    : Orang. 
L2  : Lho kok orang, no. They refer ke ayam. Nah kalau sekarang kalau they 
nya refer nya ke orang? Contohnya kayak gini, Alif, Saleh, Faisal, Truslan, 
and Margiono went to the Grandma’s house yesterday, mereka ber-lima 
itu pergi ke rumah nenek kemarin. They are flying chicken, mereka 
menerbangkan ayam. Paham ya? Jadi, they yang disana itu refer nya dua. 
So, pay attention when you translate a text. Sangat harus dipahami 
yaa. Even a word, bahkan hanya satu kata refernya kemana dulu, nanti 
anda bisa salah menerjemahkan. Itu refernya ke orang atau refernya ke 
barang. Okay, do you understand?  
S    : Yes. 
L2  : Very good! Next, example He likes tutoring. What is your name? 
S    : Puji. He likes tutoring, dia suka membimbing.  
L2  : Ya. Next He needs tutoring, dia butuh bimbingan. Jadi, ada dua 
kesamaan di surface structure, tapi beda di deep structure ya. Next 
example. Raise your hand! Every meeting I’ll give you a chance to 
collect the dot. Ya Miss, what is your name? 
S     : Siti Nur Haliza.  
       Mother: That’s the telephone. 
        Betty   : I’m in the bath. 
        Mother: OK. 
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        Ibu    : Ada telepon untukmu. 
        Betty : Saya sedang mandi. 
        Ibu    : OK.  
L2  : Any other opinion? Try to translate this conversation! 
        Ibu    : Ada telepon untukmu. 
        Betty : Saya sedang mandi. 
        Ibu    : OK. 
Terus kalau ibunya bilang OK tok, hapenya berdering terus no? Ayo, try 
to answer this one! Coba, terjemahanya apa jadinya nanti? 
S    : Sebentar, Bu 
L2  : What is the behind meaning the word “OK” over there? Jadi, 
penerjemahannya bagaimana? Jadi jawabannya Ibuknya bukan OK aja, 
tapi baiklah saya yang mengangkat. Paham ndak? Jadi, kalau 
penerjemahan novel itu yang terjemahan pasti lebih tebal, kenapa? Pasti 
there is a description. Kalau cuma OK aja reader nya kan nggaktau ya. 
Jadi, pasti novel yang asli itu lebih tipis, daripada novel yang terjemahan. 
It is related with speech act or pragmatic, it is implicit and explicit. Nah, 
explicit nya yang ini “OK, I’ll answer it” baiklah aku akan menjawabnya, 
berhubung kamu di kamar mandi. Lha nanti oka oke, telponnya berdering 
terus, lama-lama mati sendiri ya telponnya. 
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Next, example in restructuring. In english, when we translate, sorry the 
pattern in english is modifier and head while in Indonesia there is head and 
modifier, jadi dibalik ya, then it is noun phrase, how to translate noun 
phrase, gimana cara menerjemahkan noun phrase. Did you still remember? 
Dulu yang ngajar grammar siapa? Berarti yang mana yang dikerjakan 
duluan? Primary education quality improvement project, yang mana? 
S    : (no answer) 
L2  : Try to translate this noun phrase! 
S    : (no answer) 
L2   : Noun phrase itu apa? Frasa kata benda, jadi kalau frasa itu belum kalimat 
ya, belum klausa juga, kalau klausa itu mengandung kata kerja, kalau 
phrase itu tidak mengandung kata kerja. Jangan-jangan nanti kamu masih 
bingung? 
S     : (no answer) 
L2   : Bingung ndak? Yok, Miss Susanti mau nyoba? Yang lain nggakmau? 
S     : Proyek pengembangan kualitas pendidikan dasar. 
L2   : Okay, very good. Sometimes, there will be the same pattern between 
English and Indonesia. All of you, please answer my questions! One 
chapter? 
S     : Bab satu! 
L2   : Chapter one? 
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S     : Bab satu!  
L2   : Kok sama? Hayo  
S     : Satu bab. 
L2   : Chapter one? 
S     : Bab satu. 
L2   : Secretary jendral? 
S     : Sekretaris jenderal. 
L2   : Kok sekretaris jendral? 
S     : Sekretaris umum. 
L2   : Queen Elizabeth The Second? 
S     : Ratu Elizabeth Kedua. 
L2   : Uncle Sam? 
S     : Paman Sam. 
L2   : Paman Sam itu apa? 
S     : Amerika. 
L2   : Try to find out why America is called as Paman Sam! Anda PR nya 
itu. Vice president? 
S     : Wakil presiden. 
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L2   : Prime Minister? 
S     : Perdana Menteri. 
L2   : Ya, itu the same pattern between English and Indonesia. Oke, 
perhatikan ya! Beda ya, coba! I have read one chapter, saya telah 
membaca satu bab. Satu bab it can be Bab 1, Bab 2, Bab 3, Bab 4. Tapi 
kalau, I have read chapter one, means saya hanya membaca Bab 1, bukan 
Bab 2, bukan Bab 3, bukan Bab 4, bukan Bab 5. Do you understand? 
S     : Ya. 
L2   : Very good! Next, example in sentence level. He has bottled the honey. 
Raise your hand! Okay, what is your name, Miss? 
S    : Rafika. Madu itu sudah dimasukkan ke botol. 
L2 : Ya, boleh ya dari aktif ke pasif. Madu itu sudah dimasukkan ke botol. 
Next, it was formerly that the believed that the sun went around the earth. 
Coba yang ini dulu, yang klausa dulu, the sun went around the earth.  
S    : Matahari mengelilingi bumi.  
L2  : Actaully, yang mengelilingi bumi siapa? Matahari mengelilingi bumi 
bener apa salah? 
S    : Salah. 
L2  : It should be? Bumi mengelilingi matahari. So, it was formerly believe 
diartikan apa?  
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S    : (no answer) 
L2  : Jadi artinya, dahulu kala orang percaya. Dulu orang percaya bahwa 
matahari mengelilingi bumi. Ya itu pasif menjadi aktif, more natural. 
Next, I appreciate your telling me the truth. 
S    : (no answer) 
L2  : Siapa yang mau coba ini? Who wanna try? 
S    : Yuli Susanti. I appreciate your telling me the truth. Aku menghargai 
kejujuranmu. 
L2  : Next, there are few streets in london Nah, itu yang diatas ya single 
sentence to be complex sentence. Hampir setiap jalan di London Anda 
dapat membeli buku. Perhatikan ya! Where disana itu don’t translated 
into dimana, wong kamu iu sudah diminta untuk menerjemahkan kok 
malah bertanya ke pembaca, dimana. Lha dimana? Dimana, kemana, 
bagaimana. Please erase or delete these kind of words. Jadi, jangan 
pakai kalimat itu, sorry! Jangan pakai kata itu! Biasanya anda gini 
kalau menerjemahkan, hampir setiap jalan di London dimana,. kan anda 
gitu to? Kok malah tanya bagaimana anda. Perhatikan baik-baik nanti 
kalau nulis thesis juga ya! Nulis thesis, nulis artikel, kalau berbicara. 
Next example The lady wont go home until it stops raining. Raise your 
hand! 
S    : Heni. Gadis itu akan pulang setelah hujannya berhenti.  
L2  : Any other opinion? Coba yang lain yang belum? 
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S    : Khusnul Khotimah. Wanita itu tidak akan pulang sebelum hujan berhenti. 
L2  : Ya, wanita itu tidak akan pulang sebelum hujan berhenti. Jadi ada dua ya, 
wanita itu akan pulang setelah hujan berhenti, atau wanita itu tidak kan 
pulang sebelum hujan berhenti. Lebih enak yang mana? Lebih enak yang 
positif, nehatif ke positif. Terus, there are forty students in the classroom, 
most of them are from England. Ayo, sama-sama, bareng-bareng. 
S    : Di dalam kelas itu ada empat puluh siswa, dan kebanyakan dari Inggris.  
L2  : You may translate a complex sentence into single sentence. Boleh ya, 
kalau terlalu panjang nanti boleh, jadikan dua. Example of collocation, do 
you know collocation? What about to make a friend? Faisol? 
S    : Mencari teman. 
L2  : Okay, very good! To make money? 
S    : Mencari uang. 
L2  : Terus, capital flight? Pelarian modal, it is a glossary in economic, ya. 
Beda nanti ya! The wind of change? Bukan angin perubahan ya, tapi arus 
perubahan. It is synomim may have different collocasion. Mempunyai 
kolokasi yang berbeda, depends of the context of situation. Example of 
dynamic he has a good head? Dia memiliki pemikiran yang baik. He is 
still green 
S    : Dia masih hijau. 
L2  : Masih hijau pengertiannya apa? 
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S    : Masih muda. 
L2  : Ya, masih muda. So, pay attention to these aspect fairness in 
translation. Lexical aspect, grammatical aspect, semantics, idiom, 
collocation, social context, culture, style, register, genre. Kalian harus 
memperhatikan itu. Look at the next examples. Broken dish? 
S    : Makanan basi. 
L2  : Dish apa dish? Ya piring pecah. Terus, to break a record? 
S    : Memecahkan rekor. 
L2  : Broken heart? 
S    : Patah hati. 
L2  : Broken leg? 
S     : Patah kaki. 
L2   :  To break a promise? 
S      : Mengingkari janji.  
L2    : To break somebody’s career? 
S       : Merusak karir seseorang. 
L2     : All depend of the context of situation. Konteksnya kan beda ya? Example 
of dialect I don’t have no money?  
S       : Aku tidak punya uang. 
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L2     : Tidak punya po punya? 
S       : Aku punya uang. 
L2     : Terus kayak matematika gitu, negatif ketemu negatif jadi positif? Enggak 
gitu ya. Perhatikan ya! Itu Negro American, kalau kalian lihat film yang 
Negro American biasanya mereka selalu bilang dobel negatif, I don’t have 
no money, I don’t have no boyfriend, I don’t have no girlfriend. Jadi pakai 
dobel negatif. Okey, now the conclusion. There are three steps on 
translation process. The first is? 
S    : Analysing. 
L2  : Number two? 
S    : Transfering. 
L2  : Then? 
S    : Restructering. 
L2  : Now, please open your book! Page 38, yang latihan itu lho. Bukunya 
boleh jika mau dicoret ya. What time is it now? 
S    : 14.45 
L2  : Oya, berarti PR ya? 
S    : Ya 
L2  : Oke perhatikan ya! On page 38, itu sumber dan target ditulis disitu aja. 
Please write down over here, or you may write down beside the blank 
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space. And then on page 39, yang latihan 2. Diterjemahkan in blank 
sheets ya. Itu ya, saya absen dulu.  
Now, lets close this meeting by saying hamdallah. 
S   : Alhamdulillahirobilalamin. 
L2  : See you next week, Wasalamualaikum wr.wb. 
S    : Walaikumsalamwarahmatulloh wr.wb. 
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TRANSCRIPT OF TEACHING LEARNING PROCESS IN TRANSLATION 
CLASS 
Date  : Friday, 26 October 2018 
Class  : 7A 
Place  : P.26 
Meeting : 2 
L2  : Lecturer 2 
S  : Student 
 
L2 : Assalamualaikum wr.wb 
S : Walaikumsalam wr.wb 
L2 : Good morning, my lovely students. 
S : Good morning, Miss. 
L2 : I will present first. Okay, please open your book, what number? What 
page? The topic is translation technique. 
S : (the stdudents open their book) 
L2 : Translation technique, do you get it? 
S : Yes. 
L2 : Page 20, halaman 20 ya. So, I will repeat again, what is translation? 
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S : Transfer message from source language into the target language. 
L2 : Did you still remember what is trasnlation process? 
S : Analyzing, transfering, restructering. 
L2 : What are the meaning in translation? How many meaning in translation? 
S : Six meaning.  
L2 : Six meaning. Open up again! 
S : (the students open their book). 
L2 : How many meaning in translation, yok! Apa? 
S : Lexical, Grammatical, Situational, Textual, Socio Culture, and Implicit. 
L2 : And now we are going discuss about technique in translation. You may 
read by yourself. And then there are sixteen translation technique, 
actually there are eighteen translation technique. Ada delapan belas 
sebenarnya, you may find out last two by searching in the internet. So, 
that is your homework ya. Here, there are sixteen translation technique.  
Ada enam belas ya translation technique, first adaptation, amplification, 
borrowing, qalque, and then what else? 
S : Compensation, description, discursive creation. 
L2 : Ya, compensation, description, discursive creation, establish equivalen, 
generalization, literal, modulation, paricularization, reduction, substitution, 
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transposition, and variation. Okay, let’s go one by one! Adaptation, 
adaptation itu apa?  
S : (the students just silent) 
L2 : Adaptation itu saduran atau menyadur. Adaptation is a technique attempt 
replacing a culture element from the source language into the target 
language. Have you joined velvet? Velvet is held by literature department, 
sastra inggris yang kemarin itu lho. they performed about the novel from 
western novel and then being addapted into indonesia. Jadi disadur, just 
like romeo and juliet and then you addopted into indonesia culture. 
Kemarin yang di velvet itu shoes maker and the devil, shoes maker itu 
pembuat sepatu nek disana devil itu apa? Setan? Jadi pembuat sepatu dan 
jin, kalau disana jin atau setannya I don’t know, tapi setelah disadur kesini 
berubah jadi pocong mungkin, atau kuntilanak. Something like that, we 
cannot find out in the western culture. For example lagi romeo and juliet 
film in western culture, and the you addopted into indonesian. Berarti tu 
nek disana ada castile ya, there is a castile then palace, nanti anda bisa 
menyadur disini Mangkunegaran atau Kasunanan backgroundnya.  Ya itu 
namanya saduran. For example, you may read on your book! 
S : (the students read their book) 
L2 : Baseball in english, and in Indonesia there is no baseball, but we can say 
what? Kalau di Indonesia baseball itu apa? 
S : Kasti. 
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L2 : Next, amplification. Amplification itu explain in the detail. Jadi 
menginformasikannya sangat detil ya. It is just like when you give a 
foodnote. You may translate in detail itu namanya amplification. Example 
the word ramadhan in Indonesia itu, actually ramadhan comes from arabic 
ya. So, how do you translate the word ramadhan into english? The 
moslems’ month of fasting. Then industry, find out the word industry 
over there. I think the word industry will better if translated into cabang 
industri, not just industry. It is better if we translated into cabang 
industri. Selanjutnya, borrowing itu apa? There are two kind of 
borrowing, pure borrowing and natural borrowing. Pinjaman asli, misalnya 
apa? The word computer, and then you translated into the word komputer. 
Radio to radio. Please write down the word cat walk over there. Cat 
walk still cat walk ya. Do you know cat walk? Apa 
S : Model berjalan. 
L2 : Kok model berjalan? Cat walk is the stage for about a meter of height, 
and then twenty five meters of lenght. Misalnya ya panjangnya dua puluh 
lima meter. Jadi, itu namanya tetep dipanggil cat walk, tidak kamu 
terjemahkan sepanjang itu ya. Itu you still write down cat walk itu tetep, 
berarti itu pure borrowing ya. And then biography, autobiography. Itu 
tetep anda nulisnya autobiography. Do you know autobiography? Nah, 
nanti jangan menulis biography diri sendiri. Yok, qalque,  number four 
qalque. Translate the word or phrase from the source language into the 
target language literally, jadi tetep sama, literal. World cup ya tetep piala 
dunia. 
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S : (give the attention to th lecturer) 
L2 : Then number five, compensation. It cannot be replace. Compensation 
itu it cannot be replace, please find out the word it cannot be replace. 
Jadi tidak bisa diganti. Compensation itu contohnya, I was seeking thee. 
Please make a line over there. Aku mencari apa? Thee itu apa? 
S : (just silent) 
L2 : Anda atau Tuhan. Next, description. You may describe a word or 
difficult word in translation. Itu contohnya planeto. What is planeto? 
S : (read the explanation) 
L2 : Ya, Italian tradiotional cake eaten on new years. Do we have traditional 
cake? 
S : Apem. 
L2 : What is apem? 
S : Apem is traditional cake from javanese.  
L2 : Apem is traditional cake from javanese. Made from powder, bla bla bla.  
Next nasi tumpeng, do you know nasi tumpeng? Itu apa disitu? 
S : (read the explanation) 
L2 : Bowl rice design in the shape of cone. Ya jadi nanti, when you translate 
english word, and then it untransanslatable, tidak mudah diterjemahkan. 
Please use description. Gunakan deskripsi ya. So, if we cannot translated 
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from the english words, or indonesian words, please make description. 
Pakainya deskripsi ya. Next, number seven discursive creation. 
Unpredictable out of context, jadi itu tidak bisa diprediksikan. Please 
underline the sentence stick and stone will break my bones. Itu kalau 
diartikan literally artinya apa? 
S : Tongkat dan kayu akan mematahkan tulangku. 
L2 : What kind of the sentence? 
S : (just silent) 
L2 : Ini seperti dihantam tongkat dan batu. Itu namanya discursive creation, 
jadi anda artikan sendiri yang mudah ditangkap oleh reader. It is 
translatable, or acceptable enough, or readable enough. Next, establish 
equivalent, itu terjemahan resmi. Terjemahan resmi itu terjemahan yang 
sudah biasa ya. They are as like as two peas. Mereka sangat mirip, pinang 
dibelah dua. High school itu bukan sekolah tinggi ya, tapi apa? 
S : SMA. 
L2 : Ya, please underline that words. Kalau kuliah kayak gini berarti apa? 
S : (just silent) 
L2 : Higher education. Generalization number nine, is to use more general 
and natural terms. Perhatikan ya, underline the word sons and boots, 
anak laki-laki dan nama sepatu di anak laki-laki tersebut. Boot itu apa? 
Sepatu yang tinggi, nah itu digeneralisasi. Diterjemahkan anak, nggak 
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usah anak laki-laki. Gitu ya. Number ten, literal translation, it is just like 
literal meaning, menerjemahkan secara literal. Selanjutnya, ada 
modulation. Itu replacement of point of view. Before long, please 
underline the word before long over there. Before long diunderline. 
Before long itu artinya apa? 
S : (just silent) 
L2 : Sebelum panjang berarti apa? Pendek. Atau apa? 
S : Dalam waktu singkat. 
L2 : Particuralization. Kepunyaan bentuk khusus, please underline drinking 
and drug taking. Itu bentuk khusus ya. Drinking apa drinking? 
S : Minum. 
L2 : Minum disini minum jus atau minum apa?  
S : Minum alkohol. 
L2 : Iya, minum alkohol. Yok, thirteen reduction. Reduction itu pengurangan, 
that is the opposite of amplification. Kalau amplification itu menerangkan 
in detail, tapi kalau reduction itu malah dikurangi. Next ada substitution. 
Substitution itu mengganti ya. It is usulally happen is subtitling class. 
When you join the subtitling class, there are many substitution.  Oke next, 
fiveteen transposition. Transposition change grammatical category. Misal 
ya, the word is categorized as verb and then you translate the categorized 
into adverb. Coba nanti you may googling ya transposition.  Sixteen the 
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last one is variation. Variation is to change linguistic or paralinguistic 
elements. Fo example, there is an adult story and then you retell into 
children story. Jadi semua harus disesuaikan ya. Nanti kalau diceritakan ke 
anak kecil anda harus bisa menyesuaikan ya, namanya variation. The last 
one is conclusion. So, there are many techniques in translation ya, ada bisa 
memilih ya. I think is enough for this meeting. See you next meeting. The 
last I say, wassalamualaikum wr.wb. 
S : Walaikumsalam, wr.wb 
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TRANSCRIPT OF TEACHING LEARNING PROCESS IN TRANSLATION 
CLASS 
Date  : Wednesday, 7th December 2018 
Class  : 7F 
Place  : P.25 
Meeting : 1 
L3  : Lecturer 3 
S  : Student 
L3  : Assalamualaikum wr.wb 
S    : Walaikumsalam wr.wb 
L3  : Today, we will discuss about transalation in general.  Calm down, 
please! The first one is typologhy is transaltaion. What is typologhy? 
S    : Typo, kesalahan. 
L3  : Typologhy is direct from the word type. Kemudian tipe dari translation. 
The first one is translation. Oke mas, what is your name? 
S    : Ardian. 
L3  : Oke, please read it! 
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S    : Translation is the process by converting the text from one language to 
another, it means that convert mengubah tulisan tekstual dari bahasa satu 
ke bahasa yang lain.  
L3  : Okay, in translation there are two sentences to call the words, target 
language and source language. Source language is? Kira – kira source 
language itu apa? 
S    : Bahasa sumber. 
L3  : Source langauge itu adalah yang mau di translate menuju ke target 
language. So, if we translate Indonesia into Inggris, which one is source 
language? 
S    : Indonesia. 
L3  : Target language nya? 
S    : Inggris. 
L3  : And then the second one interpreting, anyone wants to read this 
sentence? 
S    :  Interpreting is oral translating one language into another.  
L3  : The key word in this sentence is oral ya. Interpreting oral, translation 
written. And then the third one, localizaton. Localization seperti kalau kita 
mentraslate kan novel dari luar. Itu namanya lokalisasi, karena kita 
menyesuaikan budaya kita dengan budaya luar. Seperti kita 
mentranslasikan sebuah video game, mengubah bahasa inggris ya ke 
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bahasa indonesia. Kalau misalnya ada istilah apple on my eyes, gitu ya. 
Karena itu idiom, tidak mungkin kita langsung translasikan secara literal, 
jadi harus kita sesuaikan dulu dengan budaya Indonesia. And then 
forth one, transcription. Mas Dimas, can you read it? 
S    : Trancription is a process of converting spoken language into written 
form.  
L3  : Contohnya seperti apa mas?  
S    : Pidato Presiden, mungkin kita terjemahkan kedalam teks.  
L3  : Ya, jadi transkrip. Berarti dari spoken menuju written. The next one is 
method of translation. The first is word for word translation and literal 
translation. So, before we translate, we just transfer words to our mind. For 
example we have such kind of text, we want to translate. Before we do the 
translation, we need a process to transfer into our mind, right? For 
example you want to translate this sentence, before you do the translation I 
believe that you are following the words in your mind, right? In context 
words maupun grammar ya, dalam konteks kata maupun grammar kalian 
melihat itu ditranslateka, mesti dalam pikiran kalian sudah ada pemrosesan 
tersendiri, entah itu grammar, atau kata – kata dalam kalimat tersebut. Itu 
yang dimkasud adalah method of translation. For example we read this 
one, and in your mind you think that di tahun 1907, disini langsung ada 
pikiran apa kira-kira?  
S    : (no answer) 
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L3  : Di tahun 1907, seorang peneliti bla bla bla. Terus, kata “menemukan” itu 
kan kemungkinan besar kalian menggunakan kata “find” ya? Nah, 
kemudian kalian rubah dalam konteksnya itu ada sebuah menunjukkan 
tahun ya di jaman dulu, terus kemudian kita lanjutkan ke fitfull traslation, 
itu lebih menekankan ke konteks, the first one we process the words in 
context in our mind and we process the grammar and in sometimes, it 
occurs in the same time. Jadinya terkadang kita itu menerjemahkan, dalam 
pikiran itu kata dulu baru grammar, teerkadang bebarengan, itu namanya 
word for word sama literal. And then, fitfull translation, emphasize on the 
context, for example you used the word “found” ya, tapi karen amita 
melihat konteks disini kata menemukan itu cuma kayak seperti “oh, saya 
menemukan spidol” seperti itu.  Tapi disini, dia menemukan sebuah vaksin 
yang belum ditemukan sebelumnya. Jadi, kata yang tepat apa ini?  
S    : Discover. 
L3  : Discover boleh, karena ini konteksnya dia menemukan baru pertama 
kalinya. Jadinya kalau kita menggunakan kata found, rasanya kurang. 
Makannya kita menggunakan kata discover tadi, biar konteksnya itu 
sesuai. Kalau kalian menggunakan kata find and discover, kalau find itu 
seperti cuma menemukan apa gitu, tapi kalau discover itu menemukan 
sesuatu yang baru. Jadi, kalian setelah mentrasnfer, kemudian menuju 
fitfull translation itu, biar konteksnya itu sesuai. And then, semantic 
translation. Please, you can read, Mas! What is the key word of semantic 
translation? 
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S    : Aesthetic. 
L3  : So, semantic translation is not use in academic translation, because 
semantic ranslation is usually use in literature, something like that, 
because we focus in the aesthetic value of the text, rather than on 
grammatical construction and the diction. Contoh dari pembentukan 
semantic itu seperti ini, biasanya kalau semantic translation itu kita 
breaking back the grammar ya? Walaupun dalam tingkat morfologi. 
Contohnya normalnya, cantik itu apa bahasa inggrisnya? 
S    : Beautiful. 
L3  : Tapi kalau kita perindah lagi, kita bisa menggunakan beautious.  Itu 
namanya semantic translation, kalau secara grammar beautious itu kurang 
cocok, karena “ous” itu merubah noun menjadi adjective, tapi tidak bisa 
digunakan dalam kata beauty. Tapi, kalau dalam sastra kita bisa breaking 
the rule, untuk segi keindahan, makannya semantic translation itu 
digunakan untuk literature bukan academic translation. So, we do not use 
semantic translation as the subject. And then, adaption. Mbak, please 
read! 
S    : The source language culture is converted into the target language culture, 
and then the text rewriting.  
L3  : Biasanya digunakan untuk menerjermahkan apa disini? 
S    : Poetry. 
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L3  : Poetry itu puisi, so what is the meaning of play? Play itu drama ya. Jadi, 
sekali lagi adaptation untuk literature ya, karya sastra bukan academic 
writing. Disini adapation mengubah semua teksnya dengan meggunakan 
kata kita sendiri, tapi tetep karakter, tema, plot dijaga. Tapi diksi, susunan 
katanya dibuat sedemikian rupa, jadi penerjemahan bebas. 
And then, free translation, it is almost similar with adaptation. Reproduce, 
the key word is reproduce. Free translation is paraphrase, do you know 
paraphrase? With your own words ya. Jadi strukturnya boleh diganti, kata 
– katanya boleh diganti, tapi intinya sama. 
And then the next one is idiomatic translation, for example you want to 
translate from Indonesia to Inggris, there is a phrase like banting tulang, 
something like that, so we can translate it literalry. So, you need to use 
the idiomatic translation by using the meaning, we use equaivalen. Kita 
menggunakan artinya saja, daripada kita menggunakan artinya tadi. Jadi 
nanti kita artikan dulu arti banting tulang kan bekerja keras, jadi kita 
mentranslate bekerja keras nya bukan banting tulangnya. And then the last 
one, communicated translation. 
The key word is suitable and coprehendsible, for example our audiences 
are the chidren so we can not use educated words, jadi kita tidak  bisa 
menggunakan kata – kata yang terlalu educated. Tapi kalau kita 
berbicara dengan mahasiswa, kita tidak bisa menggunakan kata – 
kata yang childish ya. Jadi, communicated translation itu kita 
menyesuaikan dengan pembaca. Jadi nanti kita mentranslate keseluruhan, 
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kita periksa dulu, ini cocok dengan reader apa tidak. That is the typologhy 
and methodologhy translation. Sebenarnya, saya sudah menyiapkan 
banyak contoh di laptop, tapi listriknya tidak bisa. Adakah yang bawa 
laptop? 
S    : Saya bawa.  
L3  : Bisa menyala tanpa listrik? Ini bagaimana membukanya? 
S    : Ada password nya , Pak. 
L3  : Can you open it? 
L3  : (The lecturer is writing the sentence on the whiteboard). Kalau nggak 
jelas tolong tanya, pasti ada kata yang nggak jelas.  
L3  : What do you think about google translate? Perlukah kita menggunakan 
untuk penerjemahan ini? Menurut saya, itu perlu ya, karena google 
translate itu untuk tingkat kata akurat, tapi untuk tingkat kalimat itu tidak 
terlalu akurat ya. Daripada kita bingung mencari sebuah kata, di google itu 
ada beberapa sinonim dari kata yang kita cari. Ada yang mau mencoba? 
Silakan! Write down on the white board! 
S    : (Write the sentence on the white board) 
L3  : Okay, number two? Silakan! 
S    : (Write the sentence on the white board) 
L3  : Yang sudah pernah ikut kelas translation? Let’s discuss one by one. 
Nomor satu ada keganjalan apa tidak? Mas, who is your name? 
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S    : Alba. 
L3  : Why you used said and means. Yang pertama said menggunakan verb 
two, kemudian means using verb one, it is very contradictive. Kenapa? 
Apa asal aja, yang penting sesuai dengan keinginan? Ada alasan? 
S    : Tidak. 
L3  : Saya rasa gini ya, kalau kita menerjemahkan dari awal sampai akhir 
harus paralel ya. Paralel itu harus sama. Menggunakan verb satu dengan 
verb satu semua, tapi konteks yang tepat. Seperti dalam penelitian, kita 
menggunakan verb satu di bagian abstrak, background, finding. Tapi di 
bab tiga menggunakannya verb dua. Jadi harus sesuai konteks. Ini pertama 
salah ya, tapi kalau dalam sitasi seperti ini, kita menggunakannya said apa 
says sih sebenernya? Menggunakan verb satu atau verb dua? 
S    : Verb satu. 
L3  : Kenapa verb satu? 
S    : Nggak ada. 
L3  : Kenapa menggunakan verb dua? 
S    : Sudah dikarang jaman dulu.  
L3  : Sekedar informasi aja, jadi kalau kita menulis sitasi itu boleh 
menggunakan verb satu ataupun verb dua, teorinya kalau kita 
menggunakan verb satu karena teori tersebut masih bisa digunakan 
sampai sekarang, kalau menggunakan verb dua karena nulisnya 
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jaman dulu. Boleh menggunakan verb satu maupun verb dua, asalkan 
paralel semua dari awal sampai akhir. Jadi kalau kita nulis dalam 
translation, kita usahakan kita menulis tuh sepadat mungkin, sesingkat 
mungkin, maksudnya dipersingkat itu bukan “dan sebagainya” disingkat 
“dsb” itu bukan. Tapi maksudnya gini, kata-kata ini, frasa ini kan bisa di 
simplyfikan lagi. Ini kalau kita baca “Robert MZ said that conflict 
means..” itu kan agak kepanjangan kan, kalau translate itu trik yang lain 
adalah kita membuat sepadet mungkin. Ini kan artinya sama kan? “Robert 
MZ defines conflict as itu sama artinya dengan said the conflict means 
sama aja, jadi dalam translation itu yang penting equaivalen, walaupun 
penggunaan katanya itu tidak sebanyak di source language, tapi asalkan itu 
equivalen itu boleh, equivalen itu maknanya sama, jadinya kita buat 
sepadet mungkin. Terus in academic writing, we cannot use like “etc” 
jangan menggunakan “etc”, “dsb” itu nggak boleh dalam academic 
writing. Terus, we can make our translation more beautiful by using 
synonim of the words. Contohnya ini dalam kata “scares” we can 
replace with the word “extraordinares” it makes the tone lebih enak 
dirasakan. Jadinya, kalau dalam translate itu modalnya dua yang 
pertama pikiran kita sendiri, yang kedua itu thesaurus, kamus dan 
lain sebagainya. Thesaurus itu digunakan untuk mencari sinonim, 
thesaurus itu sangat penting dalam translation. Kalau dalam translation itu 
ada kata-kata yang tidak pas ketika translate, jadinya kita harus mencari 
sinonim ke thesaurus. Makannya, saya menyarankan menggunakan 
google translate tadi, karena google translate itu selain mengartikan 
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satu kata itu ada pilihan sinonimnya. Kita membahas tips and trick 
dalam translate aja ya, nggak usah terlalu theorytical tapi yang practical 
aja. And then the next one, English is more unic dibanding Bahasa 
Indonesia, in my opinion. Seperti contoh nomor dua ini kita nggak perlu 
menggunakan kata “today” kita udah paham kalau itu mengacu ke 
sekarang ya. Karena ini dia menggunakannya verb satu, kan? Tidak ada 
kata “today” pun kita paham kalau itu mengacu ke saat ini. Makannya, 
kita harus mencari perbedaan grammar antara bahasa indonesia dan 
bahasa inggris. Kalau dalam bahasa indonesia harus mengatakan 
“sekarang ini” karena disini nggak ada “tense” kalau bahasa inggris kan 
ada “tense” nya. Kalau kita menggunakan verb satu, itu udah otomatis 
mengacu ke sekarang. Jadi kita boleh menggunakan “today” boleh juga 
dihilangkan “today” nya, tetapi kalau tetap menggunakan “today” itu 
maksdunya mau emphasize, untuk menekankan kalau itu menjadi 
sekarang, walaupun itu tanpa “today” itu udah jelas kalau sekarang. 
Terus, coba kalian lihat di handout tadi! Di bagian bawah ada namanya 
“stylishtic skill” yang pertama ada simple, yang kedua ada neutral, yang 
terakhir educated. Kalau kita audience nya orang biasa, bukan pelajar kita 
bisa menggunakan programming language, itu biar mereka paham kan? 
Tapi kalau audience kita adalah pelajar yang notabene mahasiswa TI 
misalnya, itu programming language diubah menjadi coding, nah itu 
namanya stylishtic skill. Stylishtic skill itu menentukan seberapa educated 
nya tulisan kita. Ini kalau kita mentrasnlate sebuah artikel TI begitu juga 
dengan mahasiswa TI, kalau kita Cuma menggunakan programming 
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language itu agak kurang bagus karena mereka udah paham apa itu istilah-
istilah TI, jadi kita menggunakan coding. Nah, itu namanya communicated 
translation, kita harus menyesuaikan dengan audience dengan mengubah 
istilah-istilahnya menjadi lebih educated lagi. Oke, nomor dua ini 
grammar nya yang masih salah yang mana ya? 
S   : (no answer) 
L3  : And then number three, ada yang bisa merubahnya agar lebih padet 
lagi? Nah, ini lebih educated dan lebih padat lagi. Geograpically, 
Indonesia is very strategic. Secara geografi, Indonesia sangat strategis. 
Pemilihan katanya lebih padat dan lebih cantik, ya? Oke, ini ada dua 
contoh lagi. Tolong, di translate se padet mungkin! Terus, kata-
katanya harus educated. Kita bahas nomer lima dulu we, sambil nunggu 
nomer empat. Ya, ini udah padat ya. Jadi, kita nggak perlu nulis 
“majapahit kingdom” gitu ya, karena depannya udah kingdom, bukan 
palace ya. Bedanya kingdom sama palace apa ya? Palace itu istananya, 
kalau kingdom itu statusya. Sik sebentar, not stronger itu terlalu 
panjang.Yok, nomer empat! 
S    : (one student is writing the answer on the whiteboard) 
L3  : In 1992, Felming accidentally found an antibiotic that kill bacteri. 
Menurut kalian accidentally itu pas di hati enggak? So, what the diction 
should we replace the word accidentally?  
S     : Unintantionally. 
243 
 
 
 
L3   : Ya, benar. Unintantionally. Itu rasanya lebih masuk daripada 
accidentally. Then, “found” is very general, is a neutral word. So, we 
should update to educated level, we can replace with “discover”. In 
academic writing, we are not allowed to use contraction ya like didn’t, 
doesn’t, haven’t, I’ll harus full. Okay, so the points of our meeting today 
are there are many tecniques in sequece in translation, the first one word 
for word, it is done in our mind and then fitfull translation, it is used to 
make equivalen in terms of context. We need the stylishtic skill, normal, 
neutral and the educated. And then when we want to translate in academic 
context, we must make as concious as possible, as educated as possible, 
something like that. And then the last one, we used communcated 
traslation. And then, if we want to translate in academic context, as 
educated as possible. Something like that. And then next week, please 
bring a laptop! One laptop for one group, it is okay. Or every member of 
group bring laptop. We will make a bilingual mini textbook. We choose 
one chapter of every textbook, and we will make bilingual textbook using 
microsoft publisher. Thankyou very much for today, before we close the 
class, I will take your attendance. 
(the lecturer is taking the attendance) 
L3  : See you next week. The last, wassalamualaikum wr.wb 
S : Walaikumsalam, wr.wb. 
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TRANSCRIPT OF TEACHING LEARNING PROCESS IN TRANSLATION 
CLASS 
Date  : Wednesday, 14th December 2018 
Class  : 7F 
Place  : P.25 
Meeting : 2 
L3  : Lecturer 3 
S  : Student 
L3 : Assalamualaikum wr.wb 
S : Walaikumsalam wr.wb 
L3 : Pay attention, please. Today we will discuss about the translation 
technique. So, we have some techniques in translation, we call it as 
translation technique. Jadi kita punya beberapa teknik penerjemahan yang 
bisa kita lakukan. In general, there are eighteen techniques of translation 
that you can apply. Yang pertama adalah borrowing. Jadi, borrowing 
adalah kata serapan yang belum ada di laptop. Then, the second is 
namanya qalque, qalque ini biasanya hanya untuk terms. Kalian tahu 
terms? 
S : Istilah. 
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L3 : Terms itu istilah, misalkan president director maka diterjemahakan 
presiden direktur. Biasanya kelas frasa. Next ada adaptation, kalau 
adaptation ini mengganti kata yang unfamiliar di source text menjadi yang 
lebih familiar di target text. Kemudian ada amplification dan reduction. 
Coba dibaca bedanya amplification dan reduction apa. 
S : (read the material in power point). 
L3 : Jadi itu mereka berdua lawannya ya. Kalau amplification ditambahin, 
kalau reduction malah dipadatkan informasinya, itu boleh. Jadi kalian 
kalau menerjemahkan boleh mengubah apapun, asalkan maknanya sama. 
Tapi kalau kamu mengubah kok maknanya jadi beda, berarti 
terjemahanmu salah. Tapi diubah dalam rangka seperti ini boleh. Next ada 
reduction itu bisa penghilangan sebagian, atau penghilangan semuanya. 
Kalau ini kan source text nya juga kalimat, target textnya jadi satu kalimat. 
Sampai disini ada pertanyaan? 
S : Tidak. 
L3 : Setelah saya menjelaskan teknik dalam penerjemahan, nanti kita belajar 
tentang aegisub. Kemdudian generalization dan particularization. Kalau 
generalization itu dari khusus ke umum. Selanjutnya ada compensation, 
compensation technique attemps to convey the meaning and information 
from source text with contain stylistic elements. Kemudian discursive 
creation, itu terjemahan yang unpredictable atau out of context. Biasanya 
buat judul lagu, judul movie, judul buku. Next ada establish equivalen. 
Any question? 
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S : No. 
L3 : That’s the translation technique. Now open your laptop. 
S : (the students open their laptop). 
L3 : Then, open aegisub. We gonna practice about aegisub subtitling. Sudah 
semua? Sama videonya disiapkan yang kemarin. Learning videoya, 
terserah mau download darimana videonya. Untuk yang belum download 
pun saya sudah copykan ke flashdisknya, foldernya aegisub. Kita latihan 
dulu. Tampilan pertama seperti ini ya.  
S : Belum Pak. 
L3 : Kita klik video dulu, terus open video. Pilih video nya, open.  
S : (the students follow the instructur from lecturer) 
L3 : Udah semua? Terus kemudian kita menulis subtitle nya di bagian putih 
bawah. Nah untuk menuliskan subtitle nya kita harus menyesuaikan sama 
timingnya, timing dari video itu. Silakan play video nya dulu, terus di 
detik berapa karakternya itu ngomong. Baru nanti kita timing oh di detik 
kelima. Baru kita tulis di detik kelima. Cek dulu di detik ke berapa. Oke, 
ternyata detik ke sepuluh disini. Kalau kita sudah tau mulainya detik ke 
sepuluh, disini ditulis detik ke sepuluh. Start time nya kita tulis sepuluh. 
Nah, terus selesai ngomongnya, di detik ke berapa, tentukan lagi. Detik 
ke limabelas, jadi ditulis selesai di detik ke limabelas. Karena kita sudah 
tahu awalnya di detik berapa, akhirnya di detik berapa. Silakan tulis 
subtitlenya. Nah ini kita cek dulu, detik ke sepuluh dan detik ke 
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limableas ada subtitlenya apa enggak. Nah ini sudah ada, mulai detik ke 
sepuluh dan detik ke limabelas sudah ada subtitlenya. Kalau sudah selesai 
di detik itu ya kita pindah lagi. 
S : (give the attention for the lecturer). 
L3 : Untuk cara membuat barisnya, tinggal di klik enter aja, sudah ada layar 
baru disitu, di bagian bawah. Terus silakan tentukan lagi detiknya. 
Tentukan lagi subtitle nya. Untuk sementara jangan ditranslate dulu. 
Kalian subtitle nya sesuai yang diomongkan aja. Silakan latihan dulu.  
S : (try to make subtitle in aegisub) 
L3 : Terus untuk font nya, silakan diedit ada bold, ada italic, underline. Kita 
bisa menentukan font nya tipenya apa. Size berapa kalau kurang besar. 
Terus, nanti biar editingnya lebih presisi, misalkan subtitlingnya dari detik 
sepuluh sampai limabelas. Kita jangan narik dari sini detik sepuluh, 
karena nanti terlalu lama dan kurang efektif.  Nah ini kan masih 
nunggu ini. 
S : (give the attention to the aegisub). 
L3 : Lebih baik kalian klik subtitle nya mana, klik disini. Terus langsung 
mainkan yang disini, itu nanti mainkan di bagian yang kamu subtitle. 
Jadi nggak perlu ditarik-tarik ke belakang. Atau sound nya saja, kalian 
klik disini, langsung main di audionya. Apalagi itu bener-bener di detik 
yang tepat gitu lho. Jadi jangan kalian tarik ke belakang, terus kalian 
mainkan dari awal, jangan seperti itu. Kalian tinggal klik layarnya yang 
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mana, terus kalian play di audio atau di videonya. Silakan edit lagi, 
lanjut lagi.  
S : (the students tried to make subtitle). 
L3 : Nah, perhatikan. Misalnya font nya disini kalian edit terus itu yang 
lainnya tidak berubah. Nah, biar jadi semua ini ada kata edit disini, kita 
klik disini, terus atur font size nya berapa yang disitu. Kalau kalian ubah 
disitu di style, itu semua akan berubah, kayak master page gitu. Jadi kalau 
kalian merubah fonr size sekali, yang lain berubah semua. Itu untuk 
keseluruhan, tapi kalau kalian butuh di line berapa yang besar banget gitu, 
kalian edit di line tersebut. Tapi untuk keseluruhan, kalian edit ini ya edit 
style. Di style ini kita bisa melakukan beberapa editing, yang pertama 
warna primary nya apa. Primary itu yang intinya, terus secondary itu yang 
kayak karaoke itu lho. Tapi disini kita nggak emnggunakan secondary. 
Kemudian outline, luarnya itu warna apa. Terus marginnya kalian bisa 
menetukan sendiri, terus allignment itu posisi subtitlenya. Mau diatas, apa 
di tengah, apa dibawah, pojok kanan juga bisa. Nah itu untuk editing 
secara keseluruhan. Tapi kalau kita menonton bioskop yang dari luar 
negeri, misalkan dari Jepang. Itu kan ada subtitling bahasa inggris dan 
bahsa indonesia nya, untuk membuaut seperti itu kita harus butuh dua 
style. Kayak ini contohnya. 
S : (the students give attention to the lecturer). 
L3 : Nah ini kan yang diatas bahasa inggris, yang di bawah bahasa indnesia.  
Caranya, line yang sudh kalian tentukan tadi, yang copyannya sudah 
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ditentukan tadi, itu di copy paste kan jadi dua. Nah itu kalau detiknya 
sama, nanti pasti akan tumpang tindih gitu lho. Nah tinggal yang line 
bahasa indonesia kita buat style sendiri. Untuk membuat style yang bahasa 
indonesia, ini kan yang bahasa indonesia kuning. Yang bahasa inggris 
putih gitu kan. Kita buat style disini. Open style manager, klik open. Di 
tempat kalian cuma ada default kan?  
S : Ya. 
L3 : Untuk menambahi, kita klik new disini. Style nya kalian tulis terserah, 
misalnya bahasa indonesia. Lha ini font nya terserah, misal tiga puluh. Lha 
ini, primarynya diganti kuning, biar membedakan yang bahasa inggris. 
Kalau sudah, klik okay. Dan kemudian jadi dua seperti ini. Nah terus 
yang line di bahasa indonesia style nya yang diatas ini diganti format yang 
tadi. Yang bahasa inggris kalian kasih english gitu. Jadi nanti kita 
projeknya dua lingual ya, jadinya kita buat dua bahasa indonesia dan 
bahasa inggris. Harus bisa styling dulu. jadi UAS nya nanti dua ya bahasa 
indonesia dan bahasa inggris. Nanti ini kita latihan dulu, nanti kalau sudah 
selesai semua, sudah manteb semua saya kasih video. Saya kasih video, 
nanti kalian kasih subtitlenya. 
L3 : (the lecturer took the absence) 
L3 : Besok kita ketemu lagi jam tujuh, dan besok saya bagikan videonya buat 
UAS. Terus kalian coba transcribe kan ke bahasa indonesia dulu. 
terus minggu depan baru finishing. Terus tolong file nya segerea 
dikulpulkan ke Mas Yoga. File miscrosoft publisher. File nya pdf sama 
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publisher, dua-duanya ya. I think enough, see you tomorrow. 
Wassalamualaikum, wr.wb. 
S : Walaikumsalam, wr. wb. 
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The Finding of Type of Directive Speech Act Used by Lecturer 1 in The First Meeting in Translation Class at The Seventh Semester English Language 
Education State Islamic Institute of Surakarta in Academic Year 2018/2019 
 
Com : Command     L1  : Number of Lecturer    
Req : Request     23.10.2018 : Date of Data Collection    
Sug : Suggestion    M1  : Number of Meeting  
Inv : Invitation    D0  : Number of Data 
Warn : Warningqa 
 
NO CODE DATA STAGE DIRECTIVE SPEECH ACT STUDENTS’ RESPONSES 
COM REQ SUG INV WARN PREFERED DISPREFERED 
1. L1/23.10.2018/M1/D1 L1: Sek, 
dengerin dulu 
itu yang di 
belakang. 
Opening 
The students 
are so noisy, 
then the 
lecturer 
order to 
keep silent 
 
√ 
     
√ 
 
2. L1/23.10.2018/M1/D2 L1: I ask you to Core        
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create a Subtitle 
in the end of this 
semester using 
Aegisub and 
then you use the 
video to teach 
the students of 
the High 
School. 
The lecturer 
teach about 
one of the 
application 
in 
translation, 
and the 
lecturer ask 
to the 
students to 
make 
subtitle in th 
end of the 
lecture. 
√ √ 
3. L1/23.10.2018/M1/D3 L1: Nah, kalau 
kalian 
produknya itu 
bisa buat 
belajar, nanti 
dicoba 
Core 
The lecturer 
explain the 
different  
product of 
translation 
between 
translation 
in english 
lecture and 
 
 
√ 
    √  
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english 
education.  
 
4. L1/23.10.2018/M1/D4 L1: Kalian 
terjemahkan 
sendiri, dan 
kalian ujikan ke 
anak – anak TK 
atau SD. Kalian 
tanya ke mereka 
paham atu tidak 
dengan 
terejemahan 
kalian 
Core 
The lecurer 
will give the 
task in the 
end of 
lecture. then, 
the students 
should  
√     √  
5. L1/23.10.2018/M1/D5 L1: If it is a 
song, it is okay. 
Because in song 
translation, it is 
also adjust the 
rhytm, the tone, 
etc. Tapi kalau 
itu kontrak 
kerja, teks 
kontrak kerja 
Core 
The lecturer 
explianed to 
the students 
that the 
translation 
product 
should equal 
with the 
source text. 
  √   √  
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atau teks tentang 
undang – 
undang, terus 
kamu 
terjemahkan 
dengan sangat 
bebas, boleh 
tidak? 
6. L1/23.10.2018/M1/D6 L1: Tidak boleh, 
karena sifatnya 
berbeda ya? 
Kalau itu 
makalah, 
diterjemahkan 
dengan bahasa 
yang gaul, boleh 
tidak? 
Core 
The lecturer 
explain 
about how 
to translate 
the text with 
different 
genre. 
  √   √  
7. L1/23.10.2018/M1/D7 L1: Kalau itu 
film? Kalau film 
boleh. Masak 
film mau pakai 
bahasa yang 
baku. 
Core 
The lecturer 
asked to the 
students 
about the 
language 
that used to 
  √     
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translate in 
film. 
8. L1/23.10.2018/M1/D8 L1: Wifi nya 
dinyalakan! 
Core 
The lecturer 
order to the 
students to 
turn on the 
wifi to find 
out the 
sources. 
√       
9. L1/23.10.2018/M1/D9 L1: Kita bagi 
kelompok! 
Core 
The lecturer 
order to the 
students to 
make a 
group to do 
the task. 
√       
10. L1/23.10.2018/M1/D10 L1: Berhitung 
satu sampai 
lima! 
Core 
The lecturer 
order to the 
students to 
mention the 
number 1 
until 5 as 
√       
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their group. 
11. L1/23.10.2018/M1/D11 L1: Tempat 
duduknya 
mencar, tidak 
apa – apa 
Core 
The lecturer 
said to the 
students that 
it is okey 
when the 
studentd 
take a sit 
randomly 
√       
12. L1/23.10.2018/M1/D12 L1: Oke, listen 
to me! 
Core 
The lecturer 
ordered to 
the students 
to listen to 
the lectutrer, 
because the 
lecturer 
would 
explain next 
material. 
 
√       
13. L1/23.10.2018/M1/D13 L1: All you 
have to do is 
Core 
The lecturer 
√       
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find out the 
answers of the 
question from 
your handphone 
or any kind of 
resources 
said to the 
students to 
find the 
other 
resources 
from 
internet to 
do the task. 
14. L1/23.10.2018/M1/D14 L1: May you 
open your 
google! 
Core 
The students 
permitted to 
open their 
google to 
find the 
resources. 
  √     
15. L1/23.10.2018/M1/D15 L1: You may 
also open your 
atau sumber 
lain! 
Core 
The students 
permitted to 
open the 
other 
resources to 
do the task. 
  √     
16. L1/23.10.2018/M1/D16 L1: Silakan 
dibuka untuk 
Core 
The students 
√       
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mencari 
jawaban yang 
ada disini 
permitted to 
open the 
resources to 
find the 
answer of 
the task. 
17. L1/23.10.2018/M1/D17 L1: You only 
have fifteen 
minutes to 
discuss the 
question! 
Core 
The lecturer 
gave the 
attention 
that the time 
to do the 
task is only 
fiveteen 
minutes. 
    √   
18. L1/23.10.2018/M1/D18 L1: Turn around 
you must assign 
one of your 
friend to present 
the result of the 
discussion 
infront of the 
class! 
Core 
The lecturer 
wanted one 
of the 
students of 
each group 
have to 
present the 
result of the 
√       
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discussion 
infront of 
class. 
19. L1/23.10.2018/M1/D19 L1: Ada lima 
kertas berisi 
pertanyaan, 
dibaca! 
Core 
The lcturer 
explained 
that there are 
five 
questions in 
the paper. 
√       
20. L1/23.10.2018/M1/D20 L1: Cari 
jawabannya di 
google! 
Core 
The lecturer 
ordered the 
students to 
find the 
answer in 
internet. 
√       
21. L1/23.10.2018/M1/D21 L1: Dicarikan 
dimanapun itu, 
terus 
didiskusikan 15 
menit! 
Core 
The lecturer 
ordered to 
the students 
to discuss 
during 
fiveteen 
√       
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minutes. 
22. L1/23.10.2018/M1/D22 L1: Setelah itu 
tunjuk satu 
temanmu untuk 
menerangkan 
hasil diskusi! 
Core 
The lecturer 
wanted one 
of the 
students of 
each group 
have to 
present the 
result of the 
discussion 
infront of 
class. 
√       
23. L1/23.10.2018/M1/D23 Do it with your 
group! 
Core 
The lecturer 
ordered to 
the students 
to do the 
task with 
their group. 
√       
24. L1/23.10.2018/M1/D24 L1: Write a 
summary 
according to 
today’s 
Core 
In the end of 
the lecture, 
the students 
√       
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disscusion! should make 
a summary 
about the 
lecture. 
25. L1/23.10.2018/M1/D25 L1: You have to 
upload your 
summary on the 
google 
classroom 
before 11.45 
am! 
Core 
The lecturer 
ordered to 
the students 
to upload 
the summary 
before 11.45 
am. 
√    √   
26. L1/23.10.2018/M1/D26 L1: Kalian harus 
mendengarkan! 
Core 
The lecturer 
ordered to 
the students 
to listen the 
explanation 
from the 
lecturer. 
√       
27. L1/23.10.2018/M1/D27 L1: Dicarikan 
dimanapun itu, 
terus 
didiskusikan 15 
Core 
The lecturer 
ordered to 
the students 
√       
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menit! find the 
sources and 
then discuss 
during 
fiveteen 
minutes. 
28. L1/23.10.2018/M1/D28 L1: Karena hari 
ini juga kalian 
membuat 
summary dan 
diupload di 
google 
classroom, hari 
ini jam 11.45 
kalau terlambat, 
kalian tidak bisa 
upload. 
Core 
The students 
had to make 
the summary 
and then 
upload the 
result the 
discusion 
before 11.45 
am at that 
day. 
    √   
29. L1/23.10.2018/M1/D29 L1: Jadi 
dengarkan 
temen kalian 
menjelaskan apa 
Core 
The lecturer 
ordered to 
the students 
to listen the 
explanation 
from the 
√       
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lecturer. 
30. L1/23.10.2018/M1/D30 L1: The other 
students, please 
pay for the 
attention and 
you can also 
write a question! 
Core 
The lecturer 
requested to 
students to 
pay attention 
and write 
questions . 
 √     √ 
31. L1/23.10.2018/M1/D31 L1: Can you 
give me an 
example of 
translating or 
the tangible 
process? 
Core 
The lecturer 
requested to 
the students 
to give the 
example 
tangible 
process. 
 √      
32. L1/23.10.2018/M1/D32 L1: Jadi jangan 
dibalik – balik 
ya! 
Core 
The lecturer 
explained 
the 
differences 
between 
translation 
and 
√       
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translating. 
33. L1/23.10.2018/M1/D33 L1: Next to the 
second group 
Core 
The lecturer 
invited the 
second 
group to 
present the 
result of 
discussion. 
   √    
34. L1/23.10.2018/M1/D34 L1: Next for the 
second group, 
silakan! 
Core 
The lecturer 
invited the 
second 
group to 
present the 
result of 
discussion. 
√       
35. L1/23.10.2018/M1/D35 L1: This means 
that you have to 
read the source 
text first 
Core 
The lecturer 
explained 
that when 
the students 
would like 
to translate 
√       
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the text, the 
first thing to 
do is they 
had to read 
the source 
text. 
36. L1/23.10.2018/M1/D36 L1: Yang sulit 
bagian mana, 
ditandai, dicari 
di internet, baru 
kemudian kita 
ke step two, 
transferimg itu 
proses yang ada 
di otak. Kira – 
kira ini nanti 
terjemahannya 
seperti ini, baru 
kemudian kita 
ketik, kita tulis, 
nanti jadinya 
masih raw, 
sehingga perlu 
di restructering, 
Core 
The lecturer 
explained 
about the 
analyzing 
process, 
then when 
the students 
read the text, 
they had to 
understand 
the content 
of the text. 
  √     
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kalau sudah jadi 
kita baca lagi 
kayaknya, 
kemudian dicek 
lagi, begitu terus 
37. L1/23.10.2018/M1/D37 L1: Google 
translate itu dia 
paling bisa 
menerjemahkan 
words, phrase, 
itu juga harus 
hati –hati, 
sentence, tapi 
kalau sentence 
nya itu terlalu 
kompleks, dia 
bingung 
Core 
The lecturer 
gave the 
effectiveness 
of using the 
google 
translate as 
the tool in 
translation 
process. 
 
    √   
38. L1/23.10.2018/M1/D38 L1: Tapi dicek 
lagi ke bahasa 
sumbernya, 
jangan  asal 
Core 
The lecturer 
explained 
that the 
students 
should 
check the 
    √   
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source text 
before they 
translate a 
text. 
39. L1/23.10.2018/M1/D39 L1: Tapi juga 
jangan  terlalu 
banyak dipoles 
sebuah 
penerjemahan 
Core 
The lecturer 
explained 
when the 
students 
translated a 
text, they 
had to make 
an effective 
translation. 
    √   
40. L1/23.10.2018/M1/D40 L1: Next, 
kelompok 3 
Core 
The lecturer 
ordered to 
the third 
group to 
come to 
infront of 
class. 
√       
41. L1/23.10.2018/M1/D41 L1: No excuse! Core 
The lecturer 
    √   
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explained 
that to 
become a 
translator, 
they had to 
master the 
both of 
language, 
source text 
and target 
language. 
42. L1/23.10.2018/M1/D42 L1: So, hati – 
hati 
Core 
The lecturer 
explained 
that to 
become a 
translator, 
they had to 
master the 
both of 
language, 
source text 
and target 
language 
    √   
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43. L1/23.10.2018/M1/D43 L1: Makannya 
kalau 
menerjemahkan, 
kita juga harus 
buka 
google.com, 
jangan  google 
translate, jadi 
nanti kita bisa 
dapat istilah. 
 
Core 
The lecturer 
explained 
that when 
the students 
would like 
to translate a 
text, they 
should open 
the other 
sources, like 
google.com. 
   √   √ 
44. L1/23.10.2018/M1/D44 L1: Jadi bahaya 
kalau tetep ada. 
Core 
The lecturer 
explained 
that the 
students 
should be 
aware about 
culture in 
target 
language. 
Because 
sometimes 
    √   
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from the 
source text, 
there will be 
a swearing 
words. 
45. L1/23.10.2018/M1/D45 L1: Kertasnya 
dikumpulin lagi, 
mau dipakai 
kelas 
berikutnya! 
Closing 
The lecturer 
ordered to 
the students 
to collect the 
paper again. 
√       
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46. L2/26.10.2018/M1/D46 L2: Please close 
your book! 
Opening 
The lecturer 
ordered to the 
students to 
close the 
handbook. 
√     √  
47. L2/26.10.2018/M1/D47 L2: Everything that 
is text, everything 
Core 
The lecturer 
  √   √  
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will be translated it 
is called as a text  
explained that 
everything 
that would be 
translated is 
called as a 
text. 
48. L2/26.10.2018/M1/D48 L2: Just pay 
attention to the 
colorfull words!  
Core 
The lecturer 
used projector 
as the media 
of learning, so 
the students 
ordered to pay 
attention to 
the colorfull 
word. 
√     √  
49. L2/26.10.2018/M1/D49 L2: Harus sama ya! Core 
The lecturer 
explained 
when the 
students 
translated a 
text, they 
should make 
√     √  
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an equivalent 
between 
source text 
and the target 
text. 
50. L2/26.10.2018/M1/D50 L2: First you must 
read the whole text! 
Core 
The lecturer 
explained that 
the students 
had to read the 
whole text 
first before 
they translate 
a text. 
√     √  
51. L2/26.10.2018/M1/D51 L2: And then 
understand the 
intralinguistic and 
extralinguistic!  
Core 
The lecturer 
explained that 
when the 
students 
translated a 
text, they had 
to understand 
about the 
instralinguistic 
√     √  
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and 
extralinguistic 
of the source 
text. 
52. L2/26.10.2018/M1/D52 L2: Then you must 
translate into a 
poem also! 
Core 
The lecturer 
explained 
when the 
students 
would like to 
translate a 
poem, they 
had to 
translate into 
poem also, not 
appropriate to 
translate into 
the other kind 
of text. 
√     √  
53. L2/26.10.2018/M1/D53 L2: So, you must 
translate into poem 
also. 
Core 
The lecturer 
explained 
when the 
students 
√     √  
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would like to 
translate a 
poem, they 
had to 
translate into 
poem also, not 
appropriate to 
translate into 
the other kind 
of text. 
54. L2/26.10.2018/M1/D54 L2: Ndak bisa anda 
menerjemahkan 
once upon a time, 
there is a beautiful 
girl named Soliha  
Core 
The lecturer 
explained 
when the 
students 
would like to 
translate a 
poem, they 
had to 
translate into 
poem also, not 
appropriate to 
translate into 
the other kind 
    √ √  
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of text. 
55. L2/26.10.2018/M1/D55 L2: Ndak bisa gitu 
ya! 
Core 
The lecturer 
explained 
when the 
students 
would like to 
translate a 
poem, they 
had to 
translate into 
poem also, not 
appropriate to 
translate into 
the other kind 
of text. 
    √  √ 
56. L2/26.10.2018/M1/D56 L2: Anda harus 
menerjemahkannya 
ke puisi juga  
Core 
The lecturer 
explained 
when the 
students 
would like to 
translate a 
poem, they 
√     √  
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had to 
translate into 
poem also, not 
appropriate to 
translate into 
the other kind 
of text. 
57. L2/26.10.2018/M1/D57 L2: Repeat again!   Core 
The lecturer 
ordered to the 
students to 
repeat the 
process of 
translation. 
√     √  
58. L2/26.10.2018/M1/D58 L2: Next, translate 
this sentence!   
Core 
The lecturer 
ordered to the 
students to 
translate the 
sentence. 
√     √  
59. L2/26.10.2018/M1/D59 L2: Ayo, who 
wanna to be a 
volunteer? 
Core 
The lecturer 
ordered to the 
students who 
 √    √  
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wanna to be a 
volunteer to 
translate the 
text. 
60. L2/26.10.2018/M1/D60 L2: Fisrt, analyze 
the text! 
Core 
The lecturer 
ordered to 
analyze the 
text first 
before they 
translate the 
text. 
√     √  
61. L2/26.10.2018/M1/D61 L2: Read the whole 
text, dibaca dulu 
yok! 
Core 
The lecturer 
ordered to 
read the text 
first before 
they translate 
the text. 
√     √  
62. L2/26.10.2018/M1/D62 L2: Transfer into 
your mind! 
Core 
The lecturer 
ordered when 
the students 
translate a 
√     √  
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text, the 
second step 
was transfer 
into the mid 
after they read 
the text. 
63. L2/26.10.2018/M1/D63 L2: It should be 
write down the 
translation  product  
Core 
The lecturer 
explained that 
the product of 
translation 
must be write 
down. 
  √   √  
64. L2/26.10.2018/M1/D64 L2: Yok, ini 
terjemahannya apa?  
Core 
The lecturer 
invited the 
students to 
translate the 
sentence that 
pointed by the 
lecturer. 
   √  √  
65. L2/26.10.2018/M1/D65 L2: Okey, any other 
opinion?   
Core 
The lecturer 
invited to 
   √   √ 
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students to 
give their 
opinion about 
the product of 
translation. 
66. L2/26.10.2018/M1/D66 L2: Ayo, ndakpapa Core 
The lecturer 
invited to the 
students how 
the produt of 
the translation. 
   √   √ 
67. L2/26.10.2018/M1/D67 L2: Wait a minute!   Core 
The lecturer 
ordered to the 
students to 
wait a minute 
while the 
lecturer write 
down and find 
the name of 
the student 
who can 
answer the 
question. 
√     √  
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68. L2/26.10.2018/M1/D68 L2: Yok Alif, 
analyze the text 
first!  
Core 
The lecturer 
ordered to 
analyze the 
text first 
before they 
translate the 
text. 
√     √  
69. L2/26.10.2018/M1/D69 L2: Louder, please!  Core 
The lecturer 
requested to 
the students to 
make the 
voice louder 
when they 
answer the 
question. 
  √   √  
70. L2/26.10.2018/M1/D70 L2: Transfer in your 
mind!  
Core 
The lecturer 
ordered when 
the students 
translate a 
text, the 
second step 
√     √  
282 
 
was transfer 
into the mid 
after they read 
the text. 
71. L2/26.10.2018/M1/D71 L2: Okay, any other 
opinion?   
Core 
The lecturer 
invited to 
students to 
give their 
opinion about 
the product of 
translation. 
   √   √ 
72. L2/26.10.2018/M1/D72 L2: Ayok, 
nggakpapa 
Core 
The lecturer 
invited to the 
students how 
the produt of 
the translation 
   √   √ 
73. L2/26.10.2018/M1/D73 L2: Any other 
opinion? 
Core 
The lecturer 
invited to 
students to 
give their 
opinion about 
  √    √ 
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the product of 
translation. 
74. L2/26.10.2018/M1/D74 L2: Perhatikan ya!  Core 
The lecturer 
ordered to the 
students to 
give attention 
to the words 
that pointed 
by the 
lecturer. 
√     √  
75. L2/26.10.2018/M1/D75 L2: It should be 
translated like that  
Core 
The lecturer 
explained that 
the sentence 
shoud be 
translated like 
that. 
  √   √  
76. L2/26.10.2018/M1/D76 L2: . It should be 
kaki kiri saya patah  
Core 
The lecturer 
explained the 
sentence “I 
broke my left 
leg” should be 
  √   √  
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translated “ 
kaki kiri saya 
patah” 
77. L2/26.10.2018/M1/D77 L2: Who wanna try 
to translate this one? 
Core 
The lecturer 
invited the 
students to 
translate the 
sentence. 
   √   √ 
78. L2/26.10.2018/M1/D78 L2: Raise your 
hand!   
Core 
The lecturer 
ordered to the 
students to 
raise their 
hand when 
they would to 
answer the 
question. 
√     √  
79. L2/26.10.2018/M1/D79 L2: Wait a minute!   Core 
The lecturer 
ordered to the 
students to 
wait a minute 
while the 
√     √  
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lecturer write 
down and find 
the name of 
the student 
who can 
answer the 
question. 
80. L2/26.10.2018/M1/D80 L2: Yok analyze 
first! 
Core 
The lecturer 
ordered to 
analyze the 
text first 
before they 
translate the 
text. 
√     √  
81. L2/26.10.2018/M1/D81 L2: So, read the 
whole text! 
Core 
The lecturer 
ordered to 
read the text 
first before 
they translate 
the text. 
√     √  
82. L2/26.10.2018/M1/D82 L2: Transfer in your 
mind!   
Core 
The lecturer 
√     √  
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ordered when 
the students 
translate a 
text, the 
second step 
was transfer 
into the mid 
after they read 
the text. 
83. L2/26.10.2018/M1/D83 L2: Then after that, 
restructure, please! 
Core 
The lecturer 
explained 
when the 
students 
translated a 
text, they 
should make 
an equivalent 
between 
source text 
and the target 
text. 
√     √  
84. L2/26.10.2018/M1/D84 L2: Any other 
opinion?  
Core 
The lecturer 
   √   √ 
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invited to 
students to 
give their 
opinion about 
the product of 
translation. 
85. L2/26.10.2018/M1/D85 L2: Pay attention to 
the word “you” over 
there!  
Core 
The lecturer 
ordered to 
give the 
attention to 
the word 
“you” in the 
text that 
would be 
translated. 
 √    √  
86. L2/26.10.2018/M1/D86 L2: Who wanna try?  Core 
The lecturer 
invited the 
students to 
translate the 
sentence. 
   √   √ 
87. L2/26.10.2018/M1/D87 L2: Raise your 
hand!  
Core 
The lecturer 
√     √  
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ordered to the 
students to 
raise their 
hand when 
they would to 
answer the 
question. 
88. L2/26.10.2018/M1/D88 L2: Transfer in your 
mind!   
Core 
The lecturer 
ordered when 
the students 
translate a 
text, the 
second step 
was transfer 
into the mid 
after they read 
the text. 
√     √  
89. L2/26.10.2018/M1/D89 L2: Then, 
restructering, 
please!  
Core 
The lecturer 
explained 
when the 
students 
translated a 
√     √  
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text, they 
should make 
an equivalent 
between 
source text 
and the target 
text. 
90. L2/26.10.2018/M1/D90 L2: Any other 
opinion?   
Core 
The lecturer 
invited to 
students to 
give their 
opinion about 
the product of 
translation. 
   √   √ 
91. L2/26.10.2018/M1/D91 L2: Read the text!  Core 
The lecturer 
ordered to 
read the text 
first before 
they translate 
the text. 
√     √  
92. L2/26.10.2018/M1/D92 L2: Pay attention to 
this one!  
Core 
The lecturer 
√     √  
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ordered to 
give the 
attention to 
the word that 
would be 
translated. 
93. L2/26.10.2018/M1/D93 L2: Common!  Core 
The lecturer 
invited to the 
students to 
answer the 
question. 
   √   √ 
94. L2/26.10.2018/M1/D94 L2: Raise your 
hand! 
Core 
The lecturer 
ordered to the 
students to 
raise their 
hand when 
they would to 
answer the 
question. 
√     √  
95. L2/26.10.2018/M1/D95 L2: So, please be 
active in my class!  
Core 
The lecturer 
gave the 
 √    √  
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suggestion to 
the students 
that they 
would be 
more active to 
get more 
point. 
96. L2/26.10.2018/M1/D96 L2:  Raise your 
hand! 
Core 
The lecturer 
ordered to the 
students to 
raise their 
hand when 
they would to 
answer the 
question. 
√     √  
97. L2/26.10.2018/M1/D97 L2: Any other 
opinion?  
Core 
The lecturer 
invited to 
students to 
give their 
opinion about 
the product of 
translation 
   √   √ 
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98. L2/26.10.2018/M1/D98 L2: Perhatikan 
disini!   
Core 
The lecturer 
ordered to 
give the 
attention to 
the word that 
would be 
translated. 
√     √  
99. L2/26.10.2018/M1/D99 L2: Pay attention to 
the word “they” itu 
adalah ambiguiti di 
level sentence.  
Core 
The lecturer 
ordered to 
give the 
attention to 
the word 
“they” in the 
text that it 
kind of the 
ambiguity in 
sentence level. 
 √    √  
100. L2/26.10.2018/M1/D100 L2: Perhatikan!  Core 
The lecturer 
ordered to 
give the 
attention to 
√     √  
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the word that 
would be 
translated. 
101. L2/26.10.2018/M1/D101 L2: Terus 
perhatikan!   
Core 
The lecturer 
ordered to 
give the 
attention to 
the word that 
would be 
translated. 
√     √  
102. L2/26.10.2018/M1/D102 L2: So, pay 
attention when you 
translate a text.  
Core 
The lecturer 
ordered to 
give more 
attention to 
the word that 
would be 
translated. 
 √    √  
103. L2/26.10.2018/M1/D103 L2: Sangat harus 
dipahami yaa  
Core 
The lecturer 
ordered to 
give more 
attention to 
√     √  
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the word that 
would be 
translated. 
104. L2/26.10.2018/M1/D104 L2: Raise your 
hand!  
Core 
The lecturer 
ordered to the 
students to 
raise their 
hand when 
they would to 
answer the 
question. 
√     √  
105. L2/26.10.2018/M1/D105 L2: Try to translate 
this conversation!  
Core 
The lecturer 
ordered to the 
students try to 
translate the 
conversation. 
√     √  
106 L2/26.10.2018/M1/D106 L2: Ayo  Core 
The lecturer 
invited the 
students to 
answer the 
quemstion. 
   √   √ 
295 
 
107. L2/26.10.2018/M1/D107 L2: Try to answer 
this one!        
Core 
The lecturer 
ordered to the 
students try to 
translate the 
conversation. 
√     √  
108. L2/26.10.2018/M1/D108 L2: Jadi dibalik ya  Core 
The lecturer 
explained 
when the 
students 
translated a 
text, they 
should make 
an equivalent 
between 
source text 
and the target 
text. 
 √     √ 
109. L2/26.10.2018/M1/D109 L2: Try to translate 
this noun phrase!  
Core 
The lecturer 
ordered to 
translate the 
noun phrase of 
√     √  
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the sentence. 
110. L2/26.10.2018/M1/D110 L2: Please answer 
my questions!   
Core 
The lecturer 
ordered to the 
students to 
answer the 
question from 
her. 
√     √  
111. L2/26.10.2018/M1/D111 L2: Try to find out 
why America is 
called as Paman 
Sam! 
Core 
The lecturer 
ordered to the 
students to 
find out why 
America is 
called as 
Paman Sam. 
√     √  
112. L2/26.10.2018/M1/D112 L2: Oke, perhatikan 
ya!   
Core 
The lecturer 
ordered to 
give the 
attention to 
the word that 
would be 
translated 
√     √  
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113. L2/26.10.2018/M1/D113 L2: Beda ya, coba!   Core 
The lecturer 
explained how 
to translate the 
noun phrase 
from the 
source text 
into the target 
text. 
√     √  
114. L2/26.10.2018/M1/D114 L2: Raise your 
hand!   
Core 
The lecturer 
ordered to the 
students to 
raise their 
hand when 
they would to 
answer the 
question. 
√     √  
115. L2/26.10.2018/M1/D115 L2: Coba yang ini 
dulu  
Core 
The lecturer 
ordered the 
students to try 
translate the 
other 
√     √  
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sentence. 
116. L2/ 26.10.201810/D116 L2: Siapa yang mau 
coba ini?   
Core 
The lecturer 
invited to the 
students to try 
translate the 
other 
sentence. 
   √   √ 
117. L2/26.10.2018/M1/D117 L2: Who wanna try?  Core 
The lecturer 
ordered the 
students to try 
translate the 
other 
sentence. 
   √   √ 
118. L2/26.10.2018/M1/D118 L2: Perhatikan ya!   Core 
The lecturer 
ordered to 
give the 
attention to 
the word that 
would be 
translated. 
√     √  
119. L2/26.10.2018/M1/D119 L2: Where disana Core     √  √ 
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itu don’t translated 
into dimana  
The lecturer 
warned to the 
students to not 
translate the 
word “where” 
into “dimana”. 
120. L2/26.10.2018/M1/D120 L2: Please erase or 
delete these kind of 
words  
Core 
The lecturer 
warned to the 
students to not 
translate the 
word “where” 
into “dimana”. 
 √    √  
121. L2/26.10.2018/M1/D121 L2: Jadi, jangan 
pakai kalimat itu  
Core 
The lecturer 
warned to the 
students to not 
translate the 
word “where” 
into “dimana”. 
    √  √ 
122. L2/26.10.2018/M1/D122 L2: Jangan pakai 
kata itu!   
Core 
The lecturer 
warned to the 
students to not 
    √  √ 
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translate the 
word “where” 
into “dimana”. 
123. L2/26.10.2018/M1/D123 L2: Perhatikan baik-
baik nanti kalau 
nulis thesis juga ya!   
Core 
The lecturer 
ordered to 
give more 
attention when 
they write a 
thesis. 
√     √  
124. L2/26.10.2018/M1/D124 L2: Raise your 
hand!  
Core 
The lecturer 
ordered to the 
students to 
raise their 
hand when 
they would to 
answer the 
question. 
√     √  
125. L2/26.10.2018/M1/D125 L2: Ayo, sama-
sama, bareng-bareng  
Core 
The lecturer 
invited to the 
students to 
translate the 
   √   √ 
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sentence 
together. 
126. L2/26.10.2018/M1/D126 L2: So, pay 
attention to these 
aspect fairness in 
translation 
Core 
The lecturer 
explained 
when the 
students 
translated a 
text, they 
should make 
an equivalent 
between 
source text 
and the target 
text. 
 √    √  
127. L2/26.10.2018/M1/D127 L2: Please open 
your book!   
Core 
The lecturer 
ordered to the 
students to 
open their 
book. 
√     √  
128. L2/26.10.2018/M1/D128 L2: Oke perhatikan 
ya!   
Core 
The lecturer 
ordered to 
√     √  
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give the 
attention to 
the word that 
would be 
translated. 
129. L2/26.10.2018/M1/D129 L2: Please write 
down over here 
Core 
The lecturer 
ordered to the 
students to 
write the 
answer in the 
handbook. 
√     √  
130. L2/26.10.2018/M1/D130 L2: You may write 
down beside the 
blank space 
Core 
The lecturer 
ordered to the 
students to 
write the 
answer beside 
the blank 
space.  
  √   √  
131. L2/26.10.2018/M1/D131 L2: Diterjemahkan 
in blank sheets ya  
Core 
The lecturer 
ordered to the 
students to 
√     √  
303 
 
write the 
answer beside 
the blank 
space. 
132. L2/26.10.2018/M1/D132 L2: Now, lets close 
this meeting by 
saying hamdallah.  
Closing 
The lecturer 
invited to the 
students to 
close the 
meeting by 
saying 
hamdallah 
together. 
   √   √ 
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133. L3/07.12.2018/M1/D133 L3: Calm down, 
please!   
Opening 
The lecturer 
ordered to 
the students 
to be quite. 
√     √  
134. L3/07.12.2018/M1/D134 L3: Oke, please 
read it!  
Core 
The lecturer 
ordered to 
student to 
read the 
√     √  
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handbook. 
135. L3/07.12.2018/M1/D135 L3: Jadi harus 
kita sesuaikan 
dulu dengan 
budaya Indonesia  
Core 
The lecturer 
explained 
when the 
students 
translated a 
text, they 
should make 
an 
equivalent 
between 
source text 
and the 
target text. 
√     √  
136. L3/07.12.2018/M1/D136 L3: Can you read 
it?  
Core 
The lecturer 
requested to 
student to 
read the 
handbook. 
 √    √  
137. L3/07.12.2018/M1/D137 L3: Please, you 
can read, Mas!   
Core 
The lecturer 
requested to 
 √     √ 
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one of 
students to 
read the 
handbook. 
138. L3/07.12.2018/M1/D138 L3: So, we do not 
use semantic 
translation as the 
subject   
Core 
The lecturer 
warned to 
the students 
to not use 
the semantic 
translation 
in the 
academic 
translation. 
    √  √ 
139. L3/07.12.2018/M1/D139 L3: Mbak, please 
read!  
Core 
The lecturer 
requested to 
one of 
students to 
read the 
handbook. 
√     √  
140. L3/07.12.2018/M1/D140 L3: So, you need 
to use the 
idiomatic 
Core 
The lecturer 
explained 
√     √  
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translation by 
using the 
meaning,   
how to use 
the 
idiomatic 
translation 
in 
translation 
process. 
141. L3/07.12.2018/M1/D141 L3: We can not 
use educated 
words, jadi kita 
tidak  bisa 
menggunakan 
kata – kata yang 
terlalu educated  
Core 
The lecturer 
explained 
that the 
studentd not 
appropriate 
to use the 
words that 
too educated 
when the 
audience of 
translation 
product are 
children. 
    √ √  
142. L3/07.12.2018/M1/D142 L3: Tapi kalau 
kita berbicara 
dengan 
Core 
The lecturer 
explained 
√      √ 
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mahasiswa, kita 
tidak bisa 
menggunakan 
kata – kata yang 
childish ya  
that the 
student  not 
appropriate 
to use the 
childish 
words when 
the audience 
of 
translation 
product are 
college 
student. 
143. L3/07.12.2018/M1/D143 L3: Ini bagaimana 
membukanya? 
Core 
The lecturer 
invited the 
srtudents to 
help him to 
open the 
laptop for 
the media of 
learning. 
   √   √ 
144. L3/07.12.2018/M1/D144 L3:  Can you 
open it? 
Core 
The lecturer 
requested 
 √    √  
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the srtudents 
to help him 
to open the 
laptop for 
the media of 
learning. 
145. L3/07.12.2018/M1/D145 L3: Kalau nggak 
jelas tolong tanya, 
pasti ada kata 
yang nggak jelas.   
Core 
The lecturer 
requested to 
students to 
ask for him 
when there 
was unclear 
writing on 
the 
whiteboard. 
 √     √ 
146. L3/07.12.2018/M1/D146 L3: Silakan!  Core 
The lecturer 
ordered to 
the students 
to write the 
product of 
translation 
on the 
√     √  
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whiteboard. 
147. L3/07.12.2018/M1/D147 L3: Write down 
on the white 
board! 
Core 
The lecturer 
ordered to 
the students 
to write the 
product of 
translation 
on the 
whiteboard. 
√     √  
148. L3/07.12.2018/M1/D148 L3: Silakan!  Core 
The lecturer 
ordered to 
the students 
to write the 
product of 
translation 
on the 
whiteboard. 
√     √  
149. L3/07.12.2018/M1/D149 L3: Let’s discuss 
one by one  
Core 
The lecturer 
invited the 
students to 
discuss the 
   √   √ 
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aswer that 
written by 
the students. 
150. L3/07.12.2018/M1/D150 L3: Sekedar 
informasi aja, jadi 
kalau kita menulis 
sitasi itu boleh 
menggunakan 
verb satu ataupun 
verb dua, teorinya 
kalau kita 
menggunakan 
verb satu karena 
teori tersebut 
masih bisa 
digunakan sampai 
sekarang, kalau 
menggunakan 
verb dua karena 
nulisnya jaman 
dulu.  
Core 
The lecturer 
warned 
about the 
grammatical 
of the 
translation 
product. 
    √  √ 
151. L3/07.12.2018/M1/D151 L3: We cannot 
use like “etc” 
jangan 
Core 
The lecturer 
warned to  
    √  √ 
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menggunakan 
“etc”, “dsb” itu 
nggak boleh 
dalam academic 
writing 
not use 
abbreviation 
like “etc” or 
“dsb” in 
bahasa when 
the students 
translate in 
academic 
translation. 
152. L3/07.12.2018/M1/D152 L3: Terus, we can 
make our 
translation  more 
beautiful by using 
synonim of the 
words. Contohnya 
ini dalam kata 
“scares” we can 
replace with the 
word 
“extraordinares” 
it makes the tone 
lebih enak 
dirasakan. 
Jadinya, kalau 
Core 
The lecturer 
explained of 
using the 
synonim 
word to 
make the 
product of 
translationis 
more 
beautiful. 
  √   √  
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dalam translate 
itu modalnya dua 
yang pertama 
pikiran kita 
sendiri, yang 
kedua itu 
thesaurus, kamus 
dan lain 
sebagainya.  
153. L3/07.12.2018/M1/D153 L3: Makannya, 
saya 
menyarankan 
menggunakan 
google translate 
tadi, karena 
google translate 
itu selain 
mengartikan satu 
kata itu ada 
pilihan 
sinonimnya 
Core 
The lecturer 
gave the 
effectiveness 
of using the 
google 
translate as 
the tool in 
translation 
process. 
 
 
  √   √  
154. L3/07.12.2018/M1/D154 L3: Makannya, 
kita harus 
mencari 
Core 
The lecturer 
explained 
  √   √  
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perbedaan 
grammar antara 
bahasa indonesia 
dan bahasa 
inggris   
when the 
students 
translated a 
text, they 
should make 
an 
equivalent 
between 
source text 
and the 
target text. 
 
155. L3/07.12.2018/M1/D155 L3: Terus, coba 
kalian lihat di 
handout tadi!   
Core 
The lecturer 
ordered to 
see the 
handout. 
√     √  
156. L3/07.12.2018/M1/D156 L3: Nomor dua 
ini grammar nya 
yang masih salah 
yang mana ya? 
Core 
The lecturer 
invited the 
students 
about the 
grammatical 
in 
   √   √ 
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translation 
process. 
157. L3/07.12.2018/M1/D157 L3: Ada yang bisa 
merubahnya agar 
lebih padet lagi?  
Core 
The lecturer 
invited the 
students to 
make the 
translation 
product is 
more 
effective. 
   √   √ 
158. L3/07.12.2018/M1/D158 L3: Tolong, di 
translate se padet 
mungkin! Terus, 
kata-katanya 
harus educated  
Core 
The lecturer 
ordered the 
students to 
make the 
translation 
product is 
more 
effective. 
√     √  
159. L3/07.12.2018/M1/D159 L3: Yok, nomer 
empat!  
Core 
The lecturer 
ordered to 
the students 
√     √  
316 
 
to answer 
the question 
number 
four. 
160. L3/07.12.2018/M1/D160 L3: So, we should 
update to 
educated level, 
we can replace 
with “discover”  
Core 
The lecturer 
ordered to 
trahnslate 
the word in 
the sentence 
more 
educated 
than before. 
√     √  
161. L3/07.12.2018/M1/D161 L3: We are not 
allowed to use 
contraction  
Core 
The lecturer 
warned to 
the students 
to not use 
the 
contraction 
when they 
translate the 
text into 
academic 
    √  √ 
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translation. 
162. L3/07.12.2018/M1/D162 L3: Please bring a 
laptop!   
Closing 
The lecturer 
ordered to 
the students 
to bring a 
laptop for 
the next 
meeeting. 
√     √  
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163. L1/30.10.2018/M2/D163 L1: Now it is our 
second project then 
you will have the 
last project after this 
project finish. 
Opening 
The lecturer 
warned to 
the students 
to the next 
second 
project. 
    √ √  
164. L1/30.10.2018/M2/D164 L1: Then, you have Core     √ √  
319 
 
to compose your 
translation with 
your friend. Jadi 
kan nanti satu 
kelompok kecil kan 
dua orang, satu 
kelompok besar ada 
yang delapan ada 
yang sepuluh 
The lecturer 
warned to 
student 
about how 
to do for the 
next second 
project. 
165. L1/30.10.2018/M2/D165 L1: Please copy and 
paste the source text 
first 
Core 
The lecturer 
ordered to 
the students 
to copy and 
paste the 
source text 
first before 
they 
translate the 
text. 
√     √  
166. L1/30.10.2018/M2/D166 L1: Don’t forget to 
write the sources 
Core 
The lecturer 
ordered to 
the students 
√     √  
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to write the 
sources after 
they do the 
task . 
167. L1/30.10.2018/M2/D167 L1: Don’t forget to 
add references 
Core 
The lecturer 
ordered to 
the students 
write the 
references 
after they do 
the task. 
√     √  
168. L1/30.10.2018/M2/D168 L1: Di belakang, 
dikasi references, 
ngambil gambar 
dari mana aja 
Core 
The lecturer 
ordered to 
the students 
write the 
references 
after they do 
the task. 
√     √  
169. L1/30.10.2018/M2/D169 L1: Add the 
vocabulary preview 
at the end of ecah 
story 
Core 
The lecturer 
ordered to 
the students 
√     √  
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to write the 
vocabulary 
in the end of 
each story in 
that task. 
170. L1/30.10.2018/M2/D170 L1: Di setiap akhir 
cerita, kalian kasih 
vocabulary preview, 
biar anak-anak bisa 
belajar bahasa 
inggris 
Core 
The lecturer 
ordered to 
the students 
to write the 
vocabulary 
in the end of 
each story in 
that task. 
√     √  
171. L1/30.10.2018/M2/D171 L1: Print the 
translation in the 
form of a book. 
Core 
The lecturer 
ordered to 
the students 
to print the 
translation 
in the form 
of a book. 
√     √  
172. L1/30.10.2018/M2/D172 L1: Di print out 
dalam bentuk buku, 
Core 
The lecturer 
√     √  
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bukan kertas seperti 
ini ya, buku yang 
menarik ya 
ordered to 
the students 
to print the 
translation 
in the form 
of a book. 
173. L1/30.10.2018/M2/D173 L1: Submit the 
compilation tanggal 
18 
Core 
The lecturer 
ordered to 
the students 
to. Submit 
the 
compilation 
in the 18
th
. 
√     √  
174. L1/30.10.2018/M2/D174 L1: Jadi tidak boleh 
terlambat. 
The lecturer 
warned to 
the students 
not to late in 
submitting 
the task. 
    √ √  
175. L1/30.10.2018/M2/D175 L1: Jadi kalian 
tentukan sendiri ya 
Core 
The lecturer 
ordered to 
the students 
√     √  
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determine 
the member 
of the group. 
176. L1/30.10.2018/M2/D176 L1: Yang pasti satu 
cerita diterjemahkan 
oleh dua orang. 
Adakah yang belum 
tercantum? 
Core 
The lecturer 
ordered to 
the students 
determine 
the member 
of the group. 
√     √  
177. L1/30.10.2018/M2/D177 L1: Kalian kasih 
nama sendiri 
misalkan 
vocabulary preview 
nggak menarik 
Core 
The lecturer 
ordered to 
the students 
determine 
the name of 
each 
vocabulary 
√     √  
178. L1/30.10.2018/M2/D178 L1: Nggak usah 
banyak-banyak. 
Core 
The lecturer 
ordered to 
the students 
to make 
minimize 
√     √  
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the 
vocabularies 
179. L1/30.10.2018/M2/D179 L1: Kamu yang 
mana, kamu yang 
mana, bagi 
Core 
The lecturer 
ordered to 
the students 
determine 
the member 
of the group. 
√     √  
180. L1/30.10.2018/M2/D180 L1: Dua pertemuan 
selanjutnya nggak 
usah masuk ke 
kelas, but you have 
to report the 
progress about this 
project 
Core 
The lecturer 
warned to 
the students 
not to come 
to the 
lecture, but 
just 
consultation. 
√     √  
181. L1/30.10.2018/M2/D181 L1: Jangan salah-
salah 
Core 
The lecturer 
warned to 
the students 
to be careful 
when they 
    √ √  
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write the 
task. 
182. L1/30.10.2018/M2/D182 L1: Hari selasa 
depan saya koreksi 
langsung, jadi harus 
tetep ketemu saya, 
di kantor aja. 
Core 
The lecturer 
ordered to 
the students 
not to come 
to the 
lecture, but 
just 
consultation. 
√     √  
183. L1/30.10.2018/M2/D183 L1: Semua ya, 
semua ketemu saya 
di kantor. 
Core 
The lecturer 
ordered to 
the students 
not to come 
to the 
lecture, but 
just 
consultation. 
√     √  
184. L1/30.10.2018/M2/D184 L1: Terus silakan 
setelah dicek, kalian 
benerin, jumat 
ketemu saya lagi 
Core 
The lecturer 
ordered to 
the students 
√     √  
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terus cek, benerin 
lagi. 
not to come 
to the 
lecture, but 
just 
consultation. 
185. L1/30.10.2018/M2/D185 L1: Kerjain 
designnya sampai 
selesai 
Core 
The lecturer 
ordered to 
the students 
to finish the 
design of 
the task 
√     √  
186. L1/30.10.2018/M2/D186 L1: Nanti materinya 
yang ini sama 
translation teknik 
bisa dipakai untuk 
mengerjakan 
projekmu itu, biar 
terjemahnnya 
bagus. 
Core 
The lecturer 
suggested to 
the students 
to use that 
technique to 
do the task. 
  √   √  
187. L1/30.10.2018/M2/D187 L1: Is there any 
answer? 
Core 
The lecturer 
invited to 
the students 
√     √  
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to answer 
the question.  
188. L1/30.10.2018/M2/D188 L1: Jadi, nanti 
dibaca jurnalnya 
Max Well, cari di 
google. 
Core 
The lecturer 
ordered to 
the students 
to read the 
journal from 
Max Well. 
√     √  
189. L1/30.10.2018/M2/D189 L1: Namanya Max 
Well, Quantitative 
Qualitative 
Research.  
Core 
The lecturer 
ordered to 
the students 
to search the 
journal from 
Max Well. 
√     √  
190. L1/30.10.2018/M2/D190 L1: Coba deh saling 
tukar menukar 
Core 
The lecturer 
ordered to 
the students 
to change 
the task one 
student to 
each other. 
√     √  
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191. L1/30.10.2018/M2/D191 L1: Dibaca 
temenmu yang lain. 
Core 
The lecturer 
ordered to 
the students 
to read the 
task one 
student to 
each other 
√     √  
192. L1/30.10.2018/M2/D192 L1: Makannya, 
terjemahan yang 
readable dan 
acceptable itu 
belum tentu dia 
accurate. 
Core 
The lecturer 
warned to 
the students 
about the 
quality of 
translation 
product. 
    √ √  
193. L1/30.10.2018/M2/D193 L1: Jadi ini nanti 
buat pedoman 
kalian ya, kalian 
harus 
mengutamakan 
accuracy, kemudian 
acceptability, baru 
kemudian 
Core 
The lecturer 
warned to 
the students 
about the 
quality of 
translation 
product. 
    √  √ 
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readability. 
194. L1/07.10.2018/M2/D194 L1: Karena, we are 
talking about 
translation, the core 
activity of 
translating is to 
deliver the meaning. 
So that’s why 
accuracy is the first 
thing to do. The 
first thing to be 
considered. 
Core 
The lecturer 
warned to 
the students 
about the 
quality of 
translation 
product. 
    √  √ 
195. L1/30.10.2018/M2/D195 L1: Terjemahan 
dari teks psikologi 
ya sebaiknya orang 
yang bisa ilmu 
psikologi. Kalau 
keterbacaan target 
readernya, idealnya 
seperti itu. Jadi, 
misalkan nanti 
kamu terjemahan 
itu to anak-anak, 
kamu suruh baca 
Core 
The lecturer 
suggested to 
the students 
to make sure 
the genre of 
the text 
which is 
translated. 
  √   √  
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kalau anak PAUD 
mungkin belum bisa 
baca ya, mungkin 
orang tua paham 
enggak baca 
terjemahan saya 
196. L1/30.10.2018/M2/D196 L1: Jadi nggak 
boleh kita hanya 
bilang, terjemahan 
ini bagus 
Core 
The lecturer 
warned to 
the students 
to examine 
the product 
of 
translation 
carefully. 
    √ √  
197. L1/30.10.2018/M2/D197 L1: Silakan nanti 
bertukar ketika 
mengerjakan projek 
pertama 
Core 
The lecturer 
ordered to 
the students 
to change 
the task one 
student to 
each other. 
√     √  
198. L1/30.10.2018/M2/D198 L1: Tapi bukan kata Core     √ √  
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serapan ya, kalau 
kata serapan itu kan 
sudah ada di kamus. 
Nah kalau 
borrowing itu 
belum ada di 
kamus. 
The lecturer 
warned to 
the students 
about one of 
technique in 
translation. 
199. L1/10.12.2018/M2/D199 L1: Nah itu coba di 
kamus KBBI ada 
enggak? Kalau 
belum ada, berarti 
itu namanya 
Borrowing, 
Naturalized 
Borrowing 
Core 
The lecturer 
warned to 
the students 
about one of 
technique in 
translation. 
    √ √  
200. L1/10.12.2018/M2/D200 L1: Jadi borrowing 
itu ada dua, pure 
dan naturalized, 
kalau naturalized itu 
dia disesuaikan 
spellingnya. Kalau 
pure, itu nggak ada 
perubahan 
samasekali. 
Core 
The lecturer 
suggested to 
the students 
about one of 
technique in 
translation. 
  √   √  
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Contohnya kalau 
kamu bikin pamflet 
terus dibawahnya 
ada “contact 
person” itu pure 
borrowing. 
201. L1/30.12.2018/M2/D201 L1: Tapi tidak 
semua struktur 
kalimat bahasa 
inggris bahasa 
indonesia itu sama 
ya. 
Core 
The lecturer 
warned to 
the students 
about one of 
technique in 
translation. 
    √ √  
202. L1/30.12.2018/M2/D202 L1: Jadi teknik ini 
tidak bisa 
diterapkan ke 
semua kalimat 
Core 
The lecturer 
warned to 
the students 
about one of 
technique in 
translation. 
    √ √  
203. L1/30.12.2018/M2/D203 L1: Then you have 
to be carefull 
Core 
The lecturer 
ordered to 
the students 
√     √  
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to be careful 
in 
translating a 
text. 
204. L1/30.12.2018/M2/D204 L1: Tapi kalau 
sudah diatas frasa, 
hati-hati 
Core 
The lecturer 
warned to 
the students 
to be careful 
in using 
google 
translate. 
    √ √  
205. L1/30.12.2018/M2/D205 L1: Coba dibaca 
bedanya 
amplification sama 
reduction apa. 
Core 
The lecturer 
ordered to 
the students 
to read the 
power point. 
√     √  
206. L1/30.12.2018/M2/D206 L1: Itu boleh, jadi 
kalian kalau 
menerjemahkan 
boleh mengubah 
apapun sepanjang 
maknanya sama. 
Core 
The lecturer 
ordered to 
the students 
to be careful 
in 
    √ √  
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Tapi kalau kamu 
mengubah, kok 
maknanya jadi 
beda. Berarti itu 
terjemahanmu 
salah. Tapi diubah 
dalam rangka 
seperti ini boleh 
translating a 
text. 
207. L1/30.12.2018/M2/D207 L1: Reduction itu 
bisa penghilangan 
sebagian, atau 
penghilangan 
semuanya. Kalau ini 
kan source text nya 
dua kalimat, target 
text nya jadi satu 
kalimat. Jadi, 
deletion dihapus? 
Karna saya 
nggaktau 
terjemahannya. 
Core 
The lecturer 
ordered to 
the students 
to be careful 
in 
translating a 
text. 
√     √  
208. L1/30.12.2018/M2/D208 L1: Kalian baca 
sekilas 
Closing 
The lecturer 
ordered to 
√     √  
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the students 
to read the 
text. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
336 
 
The Finding of Type of Directive Speech Act Used by Lecturer 2 in The Second Meeting in Translation Class at The Seventh Semester English 
Language Education State Islamic Institute of Surakarta in Academic Year 2018/2019 
 
Com : Command     L2  : Number of Lecturer    
Req : Request     02.11.2018 : Date of Data Collection    
Sug : Suggestion    M2  : Number of Meeting  
Inv : Invitation    D0  : Number of Data 
Warn : Warning 
 
NO CODE DATA STAGE DIRECTIVE SPEECH ACT STUDENTS’ RESPONSES 
COM REQ SUG INV WARN PREFERED DISPREFERED 
209. L2/02.11.2018/M2/D209 L2: Please open 
your book 
Opening 
The lecturer 
ordered to 
the students 
to open the 
book. 
√     √  
210. L2/02.11.201801/M2/D210 L2: Open up 
again! Yok!  
Core 
The lecturer 
√     √  
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 ordered to 
the students 
to open the 
book. 
211. L2/02.11.201801/M2/D211 L2: You may 
you read by 
yourself 
Core 
The lecturer 
ordered to 
the students 
to open the 
book. 
√     √  
212. L2/02.11.201801/M2/D212 L2: You may 
find out the 
two, last two by 
searching on 
the internet 
Core 
The lecturer 
ordered to 
student to 
find out the 
sources 
from 
internet. 
√     √  
213. L2/02.11.201801/M2/D213 L2: You may 
read your book 
Core 
The lecturer 
ordered to 
student to 
read the 
book. 
√     √  
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214. L2/02.11.201801/M2/D214 L2: Find out 
the word 
industry over 
there 
Core 
The lecturer 
ordered to 
student to 
find out the 
word 
“industry” 
in the text. 
√     √  
215. L2/02.11.2018/M2/D215 L2: Please 
write the 
meaning. 
Core 
The lecturer 
ordered to 
student to 
write the 
meaning 
from the 
word 
“industry”. 
√     √  
216. L2/02.11.2018/M2/D216 L2: It is better 
if we translated 
into cabang 
industri 
Core 
The lecturer 
suggested to 
student 
about how 
to translate 
the word 
  √    √ 
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“industry”. 
217. L2/02.11.2018/M2/D217 L2: Please 
write down 
over there 
Core 
The lecturer 
ordered to 
student to 
write the 
translating 
of the word 
“industry”. 
√     √  
218. L2/02.11.2018/M2/D218 L2: Please 
write down 
over there. 
Core 
The lecturer 
ordered to 
student to 
write the 
translating 
of the word 
“industry”. 
√     √  
219. L2/02.11.2018/M2/D219 L2: Lha nanti 
jangan menulis 
biografi diri 
sendiri 
Core 
The lecturer 
warned to 
student not 
to write 
biography 
by 
    √ √  
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themselves. 
220. L2/02.11.2018/M2/D220 L2: . It cannot 
be replace. 
Core 
The lecturer 
ordered to 
student not  
to replace 
the words 
into the 
other words. 
√     √  
221. L2/02.11.2018/M2/D221 L2: Please find 
out the words it 
cannot be 
replace 
Core 
The lecturer 
ordered to 
student to 
find out the 
word. 
√     √  
222. L2/02.11.2018/M2/D222 L2: Jadi, tidak 
bisa diganti 
Core 
The lecturer 
ordered to 
student not  
to replace 
the words 
into the 
other words. 
√     √  
223. L2/02.11.2018/M2/D224 L2: Make a line Core √     √  
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in the word 
thee 
The lecturer 
ordered to 
student to 
make a line 
in the word 
“thee”. 
224. L2/02.11.2018/M2/D224 L2: Ayo 
diperhatikan 
Core 
The lecturer 
ordered to 
student to 
pay 
attention to 
the book. 
√     √  
225. L2/02.11.2018/M2/D225 L2: You may 
use description 
Core 
The lecturer 
ordered to 
student to 
use one of 
the 
technique is 
description. 
√     √  
226. L2/02.11.2018/M2/D226 L2: Please 
underline the 
words stick and 
Core 
The lecturer 
ordered to 
√     √  
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stone will break 
my bones 
student to 
underline 
the words 
“stick and 
stone will 
break my 
bones” 
227. L2/02.11.2018/M2/D227 L2: Perhatikan 
ya 
Core 
The lecturer 
ordered to 
student to 
pay 
attention to 
the book. 
√     √  
228. L2/02.11.2018/M2/D228 L2: Please 
underline the 
word before 
long over there  
Core 
The lecturer 
ordered to 
student to 
underline 
the words 
“before 
long” 
√     √  
229. L2/02.11.2018/M2/D229 L2: Before long 
dikasi 
Core 
The lecturer 
√     √  
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underline ya ordered to 
student to 
underline 
the words 
“before 
long” 
230. L2/02.11.2018/M2/D230 L2: Please 
underline 
drinking 
Core 
The lecturer 
ordered to 
student to 
underline 
the words 
“drinking” 
√     √  
231. L2/02.11.2018/M2/D231 L2: Coba nanti 
kalian googling 
ya tentang 
transposition. 
Core 
The lecturer 
ordered to 
student to 
search about 
transposition 
in the 
internet. 
√     √  
232. L2/02.11.2018/M2/D232 L2: Jadi 
diperhatikan 
ya, 
Core 
The lecturer 
ordered to 
√     √  
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student to 
pay 
attention to 
the book. 
233. L2/02.11.2018/M2/D233 L2: Nanti kalau 
anda 
menerjemahkan 
harus berhati-
hati.   
Closing 
The lecturer 
warned to 
the students 
to be careful 
when they 
translate a 
text in the 
next 
meeting. 
    √ √  
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COM REQ SUG INV WARN PREFERED DISPREFERED 
234. L3/14.12.2018/M2/D234 L3: Pay attention, 
please! 
Opening 
The 
lecturer 
ordered to 
the 
students to 
pay 
attention to 
the power 
point. 
√     √  
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235. L3/14.12.2018/M2/D235 L3: Coba dibaca 
bedanya 
amplification dan 
reduction apa. 
Core 
The 
lecturer 
ordered to 
student to 
read the 
material 
about the 
technique 
of 
translation. 
√     √  
236. L3/14.12.2018/M2/D236 L3: Now open 
your 
laptop. 
 
Core 
The 
lecturer 
ordered to 
the 
students to 
open their 
laptop. 
√     √  
237. L3/14.12.2018/M2/D237 L3: Then,  open 
aegisub. 
Core 
The 
lecturer 
ordered to 
the 
√     √  
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students to 
open the 
aegisub 
application. 
238. L3/14.12.2018/M2/D238 L3: Sama 
videonya 
disiapkan yang 
kemarin 
Core 
The 
lecturer to 
the 
students to 
prepare the 
video that 
use to 
practice the 
aegisub 
application. 
√     √  
239. L3/14.12.2018/M2/D239 L3: Silakan play 
video nya dulu. 
Core 
The 
lecturer 
ordered to 
the 
students to 
play the 
video that 
will use to 
√     √  
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practice the 
aegisub 
application. 
240. L3/14.12.2018/M2/D240 L3: Cek dulu di 
detik ke berapa 
Core 
The 
lecturer 
ordered to 
the 
students to 
check the 
second of 
the scene 
that will 
add the 
subtitle. 
√     √  
241. L3/14.12.2018/M2/D241 L3: Disini ditulis 
detik ke sepuluh. 
Core 
The 
lecturer 
ordered to 
the 
students to 
check the 
second of 
the scene 
√     √  
349 
 
that will 
add the 
subtitle. 
242. L3/14.12.2018/M2/D242 L3: Tentukan lagi Core 
The 
lecturer 
ordered to 
the 
students to 
check the 
second of 
the scene 
that will 
add the 
subtitle. 
    √ √  
243. L3/14.12.2018/M2/D243 L3: Jadi ditulis 
selesai di detik ke 
limabelas. 
Core 
The 
lecturer 
ordered to 
the 
students to 
check the 
second of 
the scene 
√     √  
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that will 
add the 
subtitle. 
244. L3/14.12.2018/M2/D244 L3: Silakan tulis 
subtitlenya. 
Core 
The 
lecturer 
ordered to 
the 
students to 
check the 
second of 
the scene 
that will 
add the 
subtitle. 
√     √  
245. L3/14.12.2018/M2/D245 L3:  Nah ini kita 
cek dulu. 
Core 
The 
lecturer 
ordered to 
the 
students to 
check the 
second of 
the scene 
√     √  
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that will 
add the 
subtitle. 
246. L3/14.12.2018/M2/D246 L3: Terus silakan 
tentukan lagi 
detiknya 
Core 
The 
lecturer 
ordered to 
the 
students to 
check the 
second of 
the scene 
that will 
add the 
subtitle. 
√     √  
247. L3/14.12.2018/M2/D247 L3: Tentukan lagi 
subtitle nya.  
Core 
The 
lecturer 
ordered to 
the 
students to 
check the 
second of 
the scene 
√     √  
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that will 
add the 
subtitle. 
248. L3/14.12.2018/M2/D248 L3: Untuk 
sementara jangan 
ditranslate dulu. 
Core 
The 
lecturer 
ordered to 
the 
students 
not to 
translate 
the 
subtitile, 
but just try 
how to use 
the aegisub 
application. 
√     √  
249. L3/14.12.2018/M2/D249 L3: Silakan 
latihan dulu. 
Core 
The 
lecturer 
ordered to 
the 
students to 
try use the 
√     √  
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aegisub 
application  
250. L3/14.12.2018/M2/D250 L3: Silakan 
diedit. 
Core 
The 
lecturer 
ordered the 
students to 
edit the 
font of the 
subtitle. 
√     √  
251. L3/14.12.2018/M2/D251 L3: Kita jangan 
narik dari sini 
detik sepuluh, 
karena nanti 
terlalu lama dan 
kurang efektif 
Core 
The 
lecturer 
warned 
about how 
to edit the 
subtitle on 
aegisub 
application. 
√      √ 
252. L3/14.12.2018/M2/D252 L3: Lebih baik 
kalian klik 
subtitle nya mana, 
klik disini 
Core 
The 
lecturer 
warned to 
about how 
    √ √  
354 
 
to edit the 
subtitle on 
aegisub . 
253. L3/14.12.2018/M2/D253 L3: Langsung 
mainkan yang 
disini. 
Core 
The 
lecturer 
explained 
how to use 
edit fitur 
on aegisub 
application. 
√     √  
254. L3/14.12.2018/M2/D254 L3: Jadi nggak 
perlu ditarik-tarik 
ke belakang 
Core 
The 
lecturer  
explained 
how to use 
edit fitur 
on aegisub 
application. 
    √ √  
255. L3/14.12.2018/M2/D255 L3: Kalian klik 
disini. 
Core 
The 
lecturer  
explained 
how to use 
√     √  
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edit fitur 
on aegisub 
application. 
256. L3/14.12.2018/M2/D256 L3: Jadi jangan 
kalian tarik ke 
belakang, terus 
kalian mainkan 
dari awal, jangan 
seperti itu 
Core 
The 
lecturer  
explained 
how to use 
edit fitur 
on aegisub 
application. 
√     √  
257. L3/14.12.2018/M2/D257 L3: Kalian play di 
audio atau di 
videonya 
Core 
The 
lecturer  
explained 
how to use 
edit fitur 
on aegisub 
application. 
√     √  
258. L3/14.12.2018/M2/D258 L3: Silakan edit 
lagi, 
lanjut 
lagi.  
 
Core 
The 
lecturer  
explained 
how to use 
√     √  
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edit fitur 
on aegisub 
application. 
259. L3/14.12.2018/M2/D259 L3: Nah, 
perhatikan. 
Core 
The 
lecturer 
ordered the 
students to 
give the 
attention 
how to use 
edit fiture 
on aegisub 
application. 
√     √  
260. L3/14.12.2018/M2/D260 L3: Open style 
manager, klik 
open. 
Core 
The 
lecturer 
ordered to 
open one 
of submenu 
in aegisub 
edit fitur. 
√     √  
261. L3/14.12.2018/M2/D261 L3: Kalau sudah, 
klik okay. 
Core 
The 
√     √  
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lecturer  
explained 
how to use 
edit fitur 
on aegisub 
application.  
262. L3/14.12.2018/M2/D262 L3: Yang bahasa 
inggris kalian 
kasih english gitu. 
Core 
The 
lecturer  
explained 
how to use 
edit fitur 
on aegisub 
application. 
√     √  
263. L3/14.12.2018/M2/D263 L3: Saya kasih 
video, 
nanti 
kalian 
kasih 
subtitlen
ya. 
 
Core 
The 
lecturer 
ordered to 
the 
students to 
add the 
subtitle in 
the video. 
√     √  
264. L3/14.12.2018/M2/D264 L3: Terus kalian Core √     √  
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coba 
transcrib
e kan ke 
bahasa 
indonesi
a dulu 
The 
lecturer 
ordered to 
the 
students to 
try to 
transcribe 
the subtitle 
into 
bahasa. 
265. L3/14.12.2018/M2/D265 L3: Terus tolong 
file nya 
segerea 
dikumpu
lkan ke 
Mas 
Yoga 
Closing 
The 
lecturer 
ordered to 
the 
students to 
submit the 
task. 
√     √  
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1 Students are 
expected to 
understand the 
basic concept of 
translation 
 
What is translation 
studies? 
Students are to be able to 
comprehend translation theory 
:  
-The definition of translation 
- Translation Process 
-Translation Types 
-Translation Techniques 
-Translation methods 
-Meaning, equivalent and  
Message in translation 
-Translatability and 
untranslatability 
-Readibility in trasnlation 
 
Lecturing 
Discussion 
Question and 
Answer 
 
Discipline 
Creativity 
Honesty 
 
Baker, Mona.1992. In 
Other Words : A 
Coursebook on 
Translation. 
London:Routledge. 
 
Bassnet-
McGuire,Susan.1991.Tra
nslation Studies. London 
: Routledge 
 
Bell, Roger T. 1991. 
Translation and 
Translating : Theory and 
Practice. 
London:Longman 
 
Larson,Mildred L.1989. 
Penerjemahan 
Berdasarkan Makna : 
Pedoman Untuk 
Pemadanan antar 
Activeness 
 
 
2 Students are 
expected to have 
insight knowledge 
about translation 
process 
 
Process of 
Traslation : text –
analyzing – 
transfering - 
restructuring  
Students understand and able 
to demonstrate the the 
process of translating, that is : 
text – analyse – transfer – 
restructure - translation 
Lecturing 
Discussion 
Question and 
Answer 
 
Discipline 
Creativity 
Honesty 
 
Activeness 
 
 
3 Students 
understantd 
Translation types  
& strategies : 
Students comprehend and 
able to  demonstrate the types 
Lecturing 
Discussion 
Discipline 
Creativity 
Activeness 
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various  types of 
translation  
Emphasize to SL 
and emphasize to 
TL  
of translation and apply the 
strategies of it : 
-Word for word translatio 
-Literal translation 
-Faithful Translation 
-Semantic Translation 
-Adaptation 
-Free Translation 
-Idiomatic Translation 
-Communicative Translation 
Question and 
Answer 
 
Honesty 
 
Bahasa. Jakarta : Archan 
 
Nababan, M. 
Rudolf.1997. Aspek Teori 
Penerjemahan dan 
Pengalihbahasaan. 
Surakarta : UNS Press 
 
Newmark, Peter. 1987. 
An Approach to 
Translation. New York : 
Prentice Hall 
International Limited 
 
Soemarno, Thomas. 
1991. Berbagai Kesulitan 
dalam Penerjemahan. 
Makalah dalam Seminar 
sehari di Pusat Bahasa 
UNS. Surakarta : 
Universitas Sebelas 
Maret. 
 
4 Students are 
expected to 
understand the 
concepts of Noun 
Phrase 
Translation 
 
 What is Noun, 
Noun Phrase. 
Type of Noun 
Phrase 
Students are to be able to 
comprehend and practice to 
translate Noun Phrase 
 
Lecturing 
Discussion 
Question and 
Answer 
Practicing 
 
Discipline 
Creativity 
Honesty 
 
Activeness 
Practice 
 
5-6 Students 
understand types 
of meaning in 
translation 
Types of meaning 
in translation : 
Lexical, 
grammatical, 
situational, 
textual, socio 
cultural and 
implicit meaning  
Students are to be able to 
comprehend 
and applicate various types of 
meaning in translation, that is :  
Lexical, grammatical, 
situational, textual, socio 
cultural and implicit meaning 
Lecturing 
Discussion 
Question and 
Answer 
Practicing 
 
Discipline 
Creativity 
Honesty 
 
Activeness 
Practice 
 
7-8 Students 
understand and 
be able to know 
the Problem of 
Translation 
Some Problem in 
translation : The 
difficulties, Errors, 
Linguistics 
Problems and 
Stylistic Problem 
Students are to be able to 
comprehend 
and determine what the 
problem in translation are. 
 
Lecturing 
Discussion 
Question and 
Answer 
Practicing 
 
Discipline 
Creativity 
Honesty 
 
Activeness 
Practice 
 
9 Students 
understand and 
applicate the 
translation quality 
Translation quality 
assessment : 
Purpose, types, 
criteria, translation 
Students are able to 
understand and identify their 
translation quality assessment 
as well as their scale. 
Lecturing 
Discussion 
Question and 
Answer 
Discipline 
Creativity 
Honesty 
 
Activeness 
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assessment quality 
assessment scale 
 
10 Students apply 
the theory they’ve 
got into practice 
Translation 
Practice (1): 
Translate a law 
and math text 
Students are to be able to 
comprehend 
and practice about a law and 
mathematics text in groups  
Practicing and 
presentation 
 
Discipline 
Creativity 
Honesty 
 
Activeness 
Practice 
 
11 Students apply 
the theory they’ve 
got into practice 
Translation 
Practice (2): 
Translate a 
business and 
health text 
Students are to be able to 
comprehend 
and practice about a business 
and health text in groups 
Practicing and 
presentation 
 
Discipline 
Creativity 
Honesty 
 
Activeness 
Practice 
 
12 Students apply 
the theory they’ve 
got into practice 
Translation 
Practice (3): 
Translate a 
chemist and 
education text 
Students are to be able to 
comprehend 
and practice about a chemist 
and education text in groups 
Practicing and 
presentation 
 
Discipline 
Creativity 
Honesty 
 
Activeness 
Practice 
 
 
13 Students apply 
the theory they’ve 
got into practice 
Translation 
Practice (4): 
Translate a Social 
and politics text 
Students are to be able to 
comprehend 
and practice about a social 
and politics text in groups  
Practicing and 
presentation 
 
Discipline 
Creativity 
Honesty 
 
Activeness 
Practice 
 
14 Review and 
evaluation 
Review all the 
material of 
translation studies 
and also make an 
evaluation by 
translating a film 
Students are able to review 
and evaluate what they 
translate through film 
translation 
Practicing 
 
Discipline 
Creativity 
Honesty 
 
Practice 
Research-
based 
assignment 
 
 
